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“| always tell people that | became a writer not
because | went to school but because my mother
took me to the library.” - Sandra Cisneros

“If you have an opportunity to make things
better and you don’t, then you are wasting = ! .
p A No particular race is the enemy. Ignorance
your time on earth.” - Roberto Clemente : e
is the enemy.” - George Lopez

| DO BELIEVE THAT EVERY PERSON HAS AN EQUAL
OPPORTUNITY TO BE A GOOD AND WISE JUDGE
REGARDLESS OF THEIR BACKGROUND OR LIFE

EXPERIENCES.
Sonia Sotomayor

“Education is the vaccine for violence.”
- Edward James Olmos

Students teach all sorts of things but most im-
portantly they make explicit the courage that it takes
to be a learner, the courage it takes to open yourself

to the transformative power of real learning
Junot Diaz




MORE IMPORTANT TO TEACH THEM
THAT OTHER PEOPLE BESIDES F
E IMPORTANT,

IRTHING THEY,CAN'
ISTO US THEM

ONCE SOCIAL CHANGE BEGINS, [T CANNOT

BE REVERSED. YOU CANNOT UN-EDUCATE THE
PERSON WHO HAS LEARNED TO READ. YOU
CANNOT HUMILIATE THE PERSON WHO FEELS
PRIDE. YOU CANNOT OPPRESS THE PEOPLE WHO
ARE NOT AFRAID ANYMORE.

César Chavez

WE ARE ALL CONCERNED g
ABOUT THE FUTURE OF . **
AMERICAN EDUCATION. BUT - 48%
AS | TELL MY STUDENTS, YOU
DO NOT ENTER THE FUTURE —
YOU CREATE THE FUTURE. THE
FUTURE IS CREATED THROUGH
HARD WORK.

Jaime Escalante

Cultural Affairs

Searching for Latinos in Children’s Lit-
erature: A Reading List

By DIEGO RIBADENEIRA

Where are all the Latinos? That’s the question raised in
an article published in The Times that focused on the
dearth of books with Latino characters that are aimed
at school-age children. (No disrespect meant to the
hugely popular Dora the Explorer or her cousin Diego,
who started as cartoons.) This is an especially relevant
issue given the increasing number of the country’s
public school seats occupied by Latinos.

It’s also an issue that has personal resonance. Sure, we
want to stoke a passion for reading in our young son,
who turns 4 in March, and our home is filled with all
the age-appropriate classics — “Goodnight Moon,”
“The Very Hungry Caterpillar,” and so on. But as he
gets older, will he open books and find characters and
themes that offer perhaps something more, something
richer — a window into his culture?

For the complete article click HERE

WE COME TO WORK,

WE COME FOR A BETTER
LIFE, WE COME TO
PARTICIPATE IN THE
AMERICAN DREAM.

Antonio Villaraigosa

“Preservation of one's own culture does
not require contempt or disrespect for

other cultures.” - Cesar Chavez


http://cityroom.blogs.nytimes.com/2012/12/06/searching-for-latinos-in-childrens-literature-a-reading-list/?_php=true&_type=blogs&_r=0�

Hispanic Heritage Month Recommended Readings

iVen a LEER!!

This list of resources for students by grade level, as well as for
adult readers, is available on the intranet under the
ELL Department.

' _— | _— | _SCM Dim‘,t Lm _— | _— | |
ELL Department

Title
Abuela R _—
Angels Ride Bikes: And Other Fall Poems
Book fiesta!: Celebrate Children’s Day/Book Day;
Celebramos El dig de los pinos/Eldia de los libros

Carlos and the Squash Plant/Carlos y la planta de
I calabaza

Chato and the Party Animals
Dear Pnmo: A Letter to My Cousin

Diego Rivera: His World and Ours

Dona Elor )

From the Bellybutton of the Moon and Other
Summer Poems

Gathering the Sun: An Alphabet in Spanish and
English

Get Ready for Gabi: A Crazy Mixed Up Spanglish
Day

Gracias Thanks

Hispanic Scientists: Ellen Ochoa, Carlos A.

ez,
IEloy Rodnguez. Lydia Villa-Komaroff, Mara Elena
Zavala
In My Eamily
Juan Bobo Goes to Work
La Pifiata/The Pifiata
Los marachis
Mama & Papa Have a Store
Martina the Beautiful Cockroach: A Cuban
Folktale

| Arthur Dorros

‘Francisco X. Alarcon

Author

Pat Mora
Jan Romero Stevens

Gary Soto

Duncan Tonatiuh

Duncan Tonatiuh

PatMora

Francisco X. Alarcon

Alma Flor Ada

Marisa Montes lllustrated by Joe Cepeda

Pat Mora
Jetty St. John

Lomas Garza, Carmen

| Marisa Montes
Rita Rosa Ruesga
! Rita Rosa Ruesga

lia Lau Carling

| Carmen Agra Deedy

Nacho and Lolita Pam Munoz Ryan
Pablo's Tree | Pat Mora
Rainbow Tulip | Pat Mora
Snapshots from the Wedding Gary Soto
The Spirit of Tio Femando Janice Levy
The Storyteller's Candle/La velita de los cuentos | Lucia Gonzalez and Lulu Delacre
Too Many Tamales! | Gary Soto
I)(Qc])m and the Flowers | Jorge Argueta
L | | | | | i ____Bam | | | | |

_-___-___-____-____-___-___q
I School District U-46

ELL Department

Title Author
Among the Volcanoes Omar 5. Castafieda
Baseball in April and Other Stories Gary Soto
Becoming Naomi Leon Pam Muioz Ryan
Before We Were Free Julia Alvarez
Breaking Through Francisco Jiménez
Call Me Maria: a Novel Judith Ortiz Cofer
César Chavez: A Fhotographic Essay llan. Stavans
Cool Salsa: Biingual Poems on Growing Up Latino in Lori Carlson, Editor
the United States
Crossing the Wire Will Hobbs
Cuba 15 Mancy Osa
IDanch Home Alma For Ada
Delores Huerta: Labor Leader and Civil Rights Activist | Robin 5. Dgak
El Caracpl The Story of Afonso, Labor Camp Chid Yolanda Espinosa Espinoza
Esperanza Rising Pam Munoz Ryan
Extraordinary Hispanic Americans Susan Sinnott
Facts of Life Gary Soto
I Flight to Freedom Ana VecianadE" Suarez
Hispanic, Female and Young: An Anthology Edited by Phyllis Tashlik
Hurricane Dancers: The First Carbbean Pirate Margarita Engle
Shipwreck
Journey of Dreams Marge Pellegrino
My Daughter, My Son, the Eagle, the Dove: An Aztec Ana Castillo
Chant
Struggling to Become &n American Robin 5antos Doak
Summer of Marposas ‘Guadalupe Garcia McCall
The Circuit: Stories From the Life of 2 Migrant Chid Francisco Jimenez
I The Color of My Words Lynn Joseph
The Dreamer Pam Munoz Ryan
The Firefly Letters Margarita Engle
IThe Revolution of Evelyn Serranc Sonia
The Smell of Old Lady Perfume Claudia Guadalupe Marfingz,
The Surrender Tree: Poems of Cuba’s Struggle for Margarita Engle
Freedom
ITI?E Tree is Qider than You Are Edited by Naomi Shihab MNye
Tropical secrets : Holocaust refugees in Cuba Margarita Engle
Under the Mesquite Guadalupe Garcia McCall
IUnde.r the Same Sky Cynthia DeFelica
Wachalg! Poetry and Prose about Growing Up Latine in | llan, Stavansg, Editor
America
When | was & Boy Nerudz Calied Me Folicarpo Pali Délano,
LU - N TR — _— _— A R s — _— _— _— 4

I I |
School District U-46
ELL Department I

Title | Author
I Alicia Alonso: FirstLady of the Ballet | Sandra Martin Arnold
Amazing Hispanic American History " George Ochoa I
Becoming NaomiLeon ] | Pam Mufioz Ryan
Book Fiesta!: Celebrate Children's Day/Book Day; Pat Mora
CelebremosEl I
dia de los nifios/El dia de los libros
Calling the Doves/El Encanto De Las Palomas Juan Felipe Herrera
Charra: The Mexican Cowboy | George Ancona I
Chavela and the Magic Bubble | Monica Brown
El Pifitero/The Pifiata Maker i ; | George Ancona,
Elien Ochoa: The First Hispanic Woman Astronaut | Romero Maritza
Family Pictures CarmenLomas Garza
Famous Hispanic Americans JanetMorey I
Grandma's Chocolate Mara Price
Hands-on Latin America: Art Activities For All Ages | Yvonne Y. Merrill
Harvesting Hope: The Story of Cesar Chavez | Kathleen Krull I
How Tia Lola Came to Stay ! Julia Alvarez
Ivan Rodriguez § Tony DeMarco : I
Learning About Determination From the Life of Gloria Meanne Stazzabosco
Estefan
Magic Windows CarmenLomas Garza I
Maximilian &the Mystery of the Guardian Angel: A Xavier Garza
I Bilingual Lucha Libre Thriller
My Diary from Here to There Amada Irma Pérez l
Poetand Politician of Puerto Rico: Don Luis Munoz CarmenT. Bernier-Grand
Marin
Return to Sender Julia Alvarez I
Salsa Stories ) Lulu Delacre )
I Tales Our Abuelitas Told: A Hispanic Foiktale Collection | Alma Flor Ada and F. Isabel Campoy
The Biographical Dictionary of Hispanic Americans Nicholas E. Meyer I
I The Bossy Gallito Lucia Gonzalez
The Day It Snowed Tortillas: A Classic fromthe | Joe Hayes I
American Southwest |
I The Dreamer . Pam Munoz Ryan
Underthe Royal Paims: a Childhood in Cuba | Alma Flor Ada I

Ty = ———— | 1= - - W ————

I School District U-46

ELL Department

Accidental Love Gary Soto

American Chica Maria Arana

Before We Were Free Julia Alvarez

Bless Me, Uttima Rudolfo Anaya I
I Crazy Loco David Talbot Rice

Curse of the Chuoa Cabra Rudolfo Anaya

El Bronx Re(vembe(ed ) u&ngjgggrrrdohr ) o - I

Famous Hispanic Americans Wendy Dunn, Janet Nomura Morey, and Carlos E.

Cortes

Growing Up Inside the Sanctuary of My Imagination Nicholasa Mohr I
I Hispanic Surnames and Family History Lyman DePlatt

How the Garcia Girls Lost their Accents Julia Alvarez

I, Juan De Pargja Elizabeth Borton de Trevino I

Jesse Gary Soto

Journey of the Sparrows Fran Leeper Buss

Kids Like Me Judith M. Blohm, Terri Lapinsky Powells I
IL@M: Green American Jobs and the Latinos Graciela Tiscareno-Sato

Creating Them
ILaughhg Out Loud, | Fly: Poems in English and Spanish | Juan Felipe Herrera I

One Hundred Years of Soitude Gabriel Garcia Marquez.

Parrot in the Oven: Mi Vida Victor Martinez

Reaching Out Francisco Jiménez

Red Hot Salsa: Bilingual Poems on Being Young Lori Marie Carlson

and Latino in the United States

‘Riding Low on the Streets of Gold: Latino Literature for | Judith Ortiz Cofer I

Young Adutts

Taking Sides Gary Soto

The Distance Between Us: A Memoir Reyna Grande I

The Emerald Lizard: Fifteen Latin American Tales to Tell | Pleasant DeSpain

The House on Mango Street Sandra Cisneros
I The Importance of & Piece of Paper: Stories Jimmy Santiago Baca

The Shadow of the Wind: A Novel by Carlos Ruiz Zafén and Lucia Graves

Voices in First Person: Refiections on Latino Identity edited by Lori Marie Carlson I

When | Am Singing to You Rebecca Burke

When | Was Puerto Rican Esmeralda Santiago

Yo! Julia Alvarez I
I You Don't Have a Clue: Latino Mystery Stories for Teens | edited by Sarah Cortez
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by Arne Duncan, Secretary of Education and
Libia Gil, Assistant Deputy Secretary, Office
of English Language Acquisition

Los Angeles Daily News, Feb. 19, 2014

ver the last several days. 230 American men
O and women competed against and socialized

with athletes from 87 other nations at the 2014
Winter Olympics in Sochi, Russia.

The Olympics are a test not only of individuals® athlet-
ic prowess but also of nations’ goodwill, collaboration
and diplomacy—and ability to find a common lan-

guage.

As the late Nelson Mandela said. “If you talk to a man
in a language he understands. that goes to his head. If
you talk to him in his language. that goes to his heart.”

To provide our children an excellent education, and to
keep America competitive economically, we would do
well to heed his words.

Today., a world-class education means learning
to speak, read and write in languages in addition
to English.

In an interconnected, interdependent global economy,
we must prepare our children for a future in which
their social and economic success will depend on

their ability to understand diverse perspectives and
communicate with people from other cultures and
language groups. This isn’t a matter of getting ahead —
it’s a matter of catching up.

It is commeon for students in other countries to be
required to study two or three languages in addition to
their own.

In our country, we have a valuable yet untapped
resource within the estimated 4.6 million students
learning English—the fastest-growing student
population in our schools. These students come to
school already speaking a variety of home languages.

most commonly Spanish, Vietnamese, Chinese,
Arabic or Hmong.

These languages are significant not only to our
economic competitiveness but also to our nation’s
security. The heritage languages our English learners
bring to school are major assets to preserve and value.

Many schools and communities across the country
have established programs to encourage mastery

of multiple languages. In effective dual-language
classrooms. English learners and English-proficient
classmates are provided opportunities to learn
academic content while simultaneously becoming
proficient in both languages.

That’s why our department is encouraging innovations
in the education of English leamners, in part by

making it a priority in the federal Investing in
Innovation (i3) program.

The extraordinary opportunities for—and needs
of-—our English learner population were the focus
of the three-day National Association for Bilingual
Education (NABE) conference. which convened last
week and drew over a thousand participants.

There, leaders from our department described
the department’s commitment and met with
international leaders to improve cross-border
educational coordination.

Educating speakers of other languages in English, and
encouraging mastery of multiple languages. has long
been important to America’s competitiveness — and
will be increasingly vital in the years to come.

We challenge our schools and communities to
invest in our future leaders with biliteracy and
multiliteracy skills.

For the Spanish version please click HERE



http://www2.ed.gov/about/offices/list/oela/index.html�
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"Edchange Beyond €elebrating Piversity:
meiisest . Twenty Things I Can Do to Be

transforming our world

won.Edchange.ora 3 Better Multicultural Educator

by Paul C. Gorski <gorski@edchangs.ong>
for EdChangs <http://wwew.edchange.ong>
Revised September 18, 2010

I can learn to pronounce each student’s full name correctly. No student should feel the nead to shorten or
change her or his name in order to make it easier for ma or anyone ekse to pronounceit. Being surethat
do not contribute to a student fesling she or he neads to do so is the first step toward being inclusive.

I can sacrifice the safety of my comfort zone by building a process for continually assassing, reflecting
upon, and challenging my biases, prejudices, and socialzations and how they influence my expectations
for, and relationships with, each student. family, and colleague.

I can review all learning materials, ensuring that they are free of bias whether in implicit or explicit forms.
When I find bias in required materials, I can commit to encouraging students to recognize and analyze it

I can learn, and teach about, the ways people in the subject areas I teach have used their knowledge to
advocate for either justice or injustice,

I can reject deficit ideclogy—the temptation to identity the problem of outcome inequalities {such as test
scores) as existing within rather than as pressing upon disenfranchised communities, I will always kesep in
mind that such disparities do not result from supposed deficiencies in disenfranchised communities, but
usually are, instead, symptoms of systemic educational and social conditions. This means, as well, that I
must find solutions to these problems that focus, not on "fixing” disenfranchised communities, buton
fixing those conditions and practices which disenfranchise communities.

I can teach about critical multicultural issues such as racism, sexism, poverty, and heterosexism, And
despite false perceptions that younger students are not “ready” for these conversations, I will bagin doing
so at the youngest ages because students from disenfranchised communities already are experiencing
these problems, and witnessing their parents or guardians experiencing them, at the youngest ages.

I can understand the relationship between infant and impact Often, and particularly when I'min a
situation in which I experience some level of privilege, I have the luxury of referring and responding only
to what I have intended, regardless of the impact I've had on somebody. I must take responsibility for and
learn from my impact because most individual-level oppression is unintentional. But unintantional
oppression hurts just as much as intentional oppression.

I can reject the myth of color-blindness. As uncomfortable as it may be to admit, I know that I react
differently when I'm in a room full of people who share many dimensions of my identity than when I'm in a
room full of people who are very different from me. I must be open and honest about this reality, because
those shifts inevitably inform the experiences of people in my classes. In addition, color-blindness denies
people validation of their whole person,

I can keep in mind that some students do not enjoy the same level of access to educational materials and
resources, such as computers and the Internet, as other students. I will be thoughtful, therefore, about
how I assign homework. :




g T Cen Oo 2

10, T can build coslitions with teachers who are different from me in terms of race, sexual orientation, gender,
religion, home language, class, (dis}abilty, and so on. Thesa can be valuable relationships for feedback
and collaborative problerm-solving. At the same time, though, I must not rely on other people to identify
iy weaknesses, Inparticular, in the areas of my identity through which I experience privilege, I must not
raly on people from disenfranchised groups to teach me how to improve myself (which is, in and of itsalf, 2
practice of privilege).

. I can improve my skills as a facilitator, so when issues such as racism and heterosexism arise in the
classroom, I can take advantage of the resulting educational opportunities,

. I can elicit anonymous feedback from my students and, when I do, I can model a wilingness to be
changed by their presence to the same extent they are changed by mine.

. I can avoid sssentizinng students from identity groups different from my own. Despite the popularity of
workshops and literature that suggestthat we nead to know only one dimension of a student’s identity in
order to know her or his learning nesds, culture, and proclivities, such a position is dangerously simplistic,
Similarly, despite popular belief, there is no such thing as a singular, predictable "culture of poverty” or
Asian culture, All girls and women do not sharea single learning style. One's racial identity s not a
reasonable predictor of her or his learning preferences or competancies, I will refuse these simplifications
and focus, instead, on individual students” interests and needs.

. I can offer an integrated mulicultural curriculum, not just during special months or celebrations, but all
rear. every day,

. I can understand inequity, not just as an interpersonal issus, but as a systemic ssue. Although I might not
consider the fight against global sexism or world poverty as within my purview, part of understanding
students is understanding the ways in which conditions and inequities within the education system itself
affect them,

. I can encourage my students to think critically and ask critical questions about all of the information they
receive, including that which they receive from me,

. I can challenge rmyself to take personal responsibilty befora looking for fault elsewhare, For example, i 1
hawe one student who is falling behind or being disruptive, I will consider what I am doing or not doing
that might be contributing to their disengagement before problematizing their behavior or effort,

. I can work to ensure that students from disenfranchised communities are not placed unjustly into lower
academic tracks. I can fight, as well, to get them into gifted and talented programs. Better yet, considering
that two decades of ressarch demonstrate that tracking bensfits only the five percent of highest achievears,
I can fight tracking altogether.

. I can fight for equity for a¥ underrepresented or disenfranchised students. Equity is not a game of choice;
if I am to claim that I am committed to education equity, I do not have the luxury of choosing who does or
does not have accessto it For example, I cannotfight effactively for racial equity while I fail to confront
gender ineguity. And I never can be a real advocate for gender equity if I duck the responsibility for
ensuring equity for lesbian, gay, bisexual, transgender, and quear students, When I find myself justifying
my inattention to any group of disenfranchised students due to the worldview or value system into which 1
was socialized, I know that it is time to resvaluate that worldview or valus systam,

. I can calgbrate myself a5 an educator, I can, and should, also celebrate every moment I spend in saif-
reflection regarding my practice, however challenging, becausait will make me a better educator, And that
is something to celebrate!
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Eauiily, Secial Jusiics, Disability and Secondary Schools

By Gary Bunch, Rima Al-Salah, and equity, social justice, and belong- students in Canada to be wel-
Jack Pearpoint ing. Nevertheless, the history of comed into regular classrooms of
how learners experiencing disabili- community schools.

ties have been served in schools  As we all are aware, our govern-
has been progressively positive in  ments and school systems are
welcoming these learners more emphasizing the value of ensuring

i ) i that all learners are welcomed in
oneliness and the feeling of heing our schools, no matter what types

Mother Teresa are doing a good job in terms of
almost every difference. It is how
o and more into the school system.  to work with students differing in
s U A access to the It has been a long trail over many academic or behavioral ability lev-
P@ﬁ‘ common curricu-  Y&ars: but acceptance and pro- el that continues to test our profes-
aUs lum and per- gress always have continued to sional skills.

Social justice, equity, and belong-
ing are closely associated with
how teachers facilitate principles
of equity through their
treatment of the curricu-
lum, individual achieve-
ment, and individual be-
haviour. For learners ex-
* m+ periencing disa-
A bilities, restricted

<]

6o* R
ah[f ceived inadequa- unfold. This resource is intended  For the complete article please click
to support you in continuing the HERE

progressive, positive welcome be-
ing accorded learners
with disabilities, the last group of

cies in individual
academic or personal achieve-
ment, have acted as barriers to

'WHAT IS EQUITY AND SOCIAL JUSTICE IN EDUCATION?

| Equity is different from equality.

1 equity looks for the same out-
1giving all children the same test.
1doesn't speak English, then giving
 fair or equitable. An equivalent test
' him or her the opportunity to dis-

| In the United States education sys- tem, inequities exist in access, inputs,
1and outcomes. An example of access is the ability of low income students to afford college. Inputs refer to

\ things like computers, high teacher expectations, and availability of Advanced Placement classes. Outcomes
, refer to things like differences in grades, graduation rates, and college enrollment. Social justice in education
,aims to reduce these differences. There are a number of approaches to creating social justice in education,

' but all emphasize respect for all students and providing students with equal opportunities to succeed.

' http://sitemaker.umich.edu/educationalequity/frequently_asked questions

Equality means the same inputs, while
comes. For instance, equality would be
: But if a child has just immigrated and

| _" ", *F that child a test in English would not be
4 “rw' inthe child's native language would give

i - play competence on the subject. :
Hh ” :



http://www.inclusion.com/books/equity-sample.pdf�
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Voices from the ﬂclldl

Celia Banks Prek - 6
Literacy Coordinator
THINGS YOU SHOULD KNOW..

v v
llllllttrmu-um G
¥ LTT | ‘\"!l! ‘1'+i
| . | AUGUST L.

e All literacy documents (flip charts, 600 teachers in supporting the District ance in implementing the new English i
“l can” statements, curriculum Improvement Plan focus for teaching  Language Arts curriculum framework. !
frameworks and more) can be and learning of an increase in nonfic-  We look forward to working with all of |
found online (Click on TOOLS FOR tion writing and reading. If you have  youl! 1
SCHOOLS, and then the literacy not been able to attend a “Cultivating Celia Banks, |
resources link) Readers and Writers” session yet, Bilingual Literacy Coordinator Prek- 6 |

e Report card revisions are being there is one more session available on |
loaded into Infinite Campus and as September 10, 2014. it will be held :
soon as they are available we will  at Elgin Community College, '
share them with teachers Building E, Seigle Auditorium,

e There is voluntary after school please sign up on Coursewhere, if
professional development inthe  you plan to attend. We examine close
next few weeks on assessments reading as a strategy in nonfiction
and literacy resources, please sign reading and how writer’s workshop
up on Coursewhere can be used to support additional

| The literacy department has provided nonﬁc.tlon w.rmng N th.e Bl oom.

We will continue working throughout

| .
rofessional development for over :
i - P the year to provide support and guid- I
1
| 1
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Voices from the field presentingtothe larger group their pre-
Sara Robles pared written explanations. The highlight

Ei‘:::: I(_:‘-ar:g:?rge(;cher of the event was listening to students of all
! ages confidently share their

iLaSt Mabnidal | heartfelt reflections. Students

' Language stu- shared that being bilingual is im-
idents at.Glen- portant because they can help
,brook School others, read twice as many

itOOk their lunch- books, get a better job, and trav-
'es and books

: , : el the
' ' - - N~ %
:out5|de as they : = /l’ Pl o,
\gathered for 20 paaomf gl 3 <5 A

among
" many other
reasons.
Taking the
time to
unite stu-
dents from
all grade levels allowed them to reinforce
their own efforts through multi-age peer
support and to gain greater appreciation
for their skills as bilingual learners. This
simple celebration made just a little space
for teachers and students to celebrate chil-
dren’s growth and to develop as a dual lan-
guage community, while elevating the
power of Spanish by reading, writing, and
presenting in the minority language as a
united community.

itheir first dual
ilanguage celebration. The day began
\with partner

ireading. This offers younger students a
iglimpse into their coming years by lis-
itening and reading with older students,
1and it gives the older students the op-

i portunity to mentor younger learners.

| After their picnic lunch, each class show-
icased something interesting or new they
ilearned during the year. One notable ex-
iample was Mrs. Vargas’ class, who pre-
isented a lesson on idiomatic expressions,

' entertaining the group with dramatizations
iof phrases like “ser pan comido” and “tirar
\la casa por la ventana”,

iFinaIIy, each grade level reflected on the
ibeneﬁts of the dual language program,
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-You can't be consistently fair, consistently generous, consistently just, or consistently
:mer'aful You can be anything erratically, but to be that thing time after time after
itime, YOU HAVE TO HAVE COURAGE.  Maya Angelou

Voices from the field: Diana
DL Student at Glenbrook

Courtesy of Ms. Vargas’ DL 2ND GRADE ART GALLERY
Glenbrook Elementary School

I love dual /angage because when you - :
learn, another your brain grows , b‘;[ not your head
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Maya Angelou
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Creating a Positive Classroom Culture—
“Explaining the Why” SOLEADO

: A Publication of Dual Language Education of New Mexico
1 by Lisa Meyer, Dual Language Education of New Mexico
|

: As teachers, we all want students to be empowered and responsible
: learners who understand that their actions impact their success in

1 school and life. It

: can be frustrating when they make decisions that seem to undermine
) that very success. A powerful, “no prep” way to improve classroom
Iteachlng and learning is to explain the “why” to students ... the why

I | behind our directions, behind how we organize our teaching, and be-
: hind the content students are learning.

| “EXPLAINING THE WHY”

: behind what we are doing is a respectful stance that helps students be
 more engaged, reflective learners and active participants in their class-
: room communities.

| WHATITIS...

: Explaining the why means stating clear academic and behavioral ex-
1 pectations and communicating in student friendly language why these
!'are important for students’ learning. It means being transparent with

1 students about why lessons are organized the way they are and how
I students’ participation supports their learning—and then holding them
1 accountable so they see that their actions really do impact their learn-
! |ng and that of others. It includes giving students immediate positive

\ | feedback when you see them using strategies they should continue to
: practice.

| WHAT IT LOOKS AND SOUNDS LIKE...

' When we incorporate the why into our instruction, we consistently high-
I Ilght what we expect to see and why it is important. Our language is

' clear and concise, and we include many opportunities to incorporate

I  student voices and ideas. We use visual models and post expectations
' and directions. A positive, energetic tone conveys a belief in the stu-

I | dents and focuses on expected behaviors, attitudes, or outcomes—we
I can’t assume that students know what is expected of them... or why!

: Establishing a positive classroom culture is one of the Key Instructional
1 Principles in the math model Achievement Inspired Mathematics for

: Scaffolding Student Success (AIM4S3). Reflecting on my own teaching
1and visiting other teachers’ classrooms during on-going development of
: the model has given me new insights into the need for positive class-

1 room culture and the powerful context it creates for teaching and learn-
: ing. Explaining the why is one concrete way to build and support that

1 culture— enhancing students’ learning, behaviors, and relationships.

: Some examples of what this might looks like are described in this arti-
1cle.

: Setting up an activity for success

1 In the classroom, we often explain an activity to students, send them

: off to work, and then discover that we left out—or students missed—

1 key information. Proactively stating clear expectations, what students’
: work and actions should look like, and why this is important increases

1 the likelihood of a successful learning experience. For example:
“During this activity, you are going to be working in small groups and

1 playing a game where you describe a quadrilateral—and then other

: group members guess which quadrilateral it is based on the attributes

1 You describe. It's important that you can recognize the different attrib-

' utes of quadrilaterals and also that you can describe them and explain
| them in your own words. This game is a fun way to work on that stand-
I ard. If you are making good use of your time with the group, what can

, we expect to hear and see students doing? (Possible student respons-
1 es include: using our chart and sentence stems as a resource, listen-

: ing closely to our partner, using sketches or taking notes to help organ-
1ize our thinking...)

: By being proactive in explaining what the behavioral expectations are
1and why the information and skills are important, you can increase stu-
: dent engagement and decrease counter-productive behaviors.

1 Explaining the organization of information

: Whether we are using the Promethean Board, chart paper, or a dry

1 erase board, we are constantly organizing information or work in front

| of students.

A simple strategy of saying out loud what we are doing helps students
to transfer that thinking to their own work. For example: “On this chart |
am listing the different units and tools for each type of measurement.
Here we can see that for time, the units are seconds, minutes, days...
and the tools we use are clocks, stopwatches, calendars... The next
section of our chart talks about how we measure length. I'm switching
to a blue marker because color helps our brain chunk information and
makes it easier to remember. Here for length, we can see the units
are... the tools are... Now as I’'m writing the information about capacity
I’'m going to use an orange marker... Color coding could be a strategy
you want to use in your own note-taking.” Another example of this is
the four square strategy that many teachers have students use to ex-
plain their math work. We typically give directions to students to fold
the paper in four parts, use one box to restate the question, another to
show a visual, and so on. We need to be explicit in explaining that fold-
ing the paper in four parts helps us to organize the work neatly. By
restating the question in the first box we make sure that we understand
the question and can communicate it to others. By using a visual in the
second box, we show the problem in another way and this supports
our understanding and the reader’s, and so on. We also need to make
sure we then provide opportunities for students to share their work with
others so there is a pur-
pose for organizing it in a
way that’s clearly under-
standable. This gives
students first hand expe-
rience in the why behind
this

strategy.

MAKING LEARNING
RELEVANT

When we introduce a
lesson or unit, it's important

that students see the relevance of what we are studying. For example:
“Today we are starting a unit about probability—or the likelihood of
something happening. When your mom buys a lottery ticket, you can
use probability to know the likelihood that she is going to win. When
you get a car and have to buy insurance, your insurance rate is deter-
mined by the probability of you being in an accident. Someone who has
had accidents or tickets, is in a certain age range or drives a certain
type of car will pay more for insurance. Probability, or the likelihood of
something happening, impacts your life everyday. During this unit, we
are not only going to learn about probability, we are going to watch for
the different ways it impacts our daily lives.” Talking up front about why
content is important and relevant to students increases engagement
and helps them to see beyond the lesson to real life application.
REFLECTING AND PROCESSING AS A COMMUNITY

An important follow-up to explaining the why is reflecting on our learn-
ing as a classroom community. What makes a lesson work well for all
of us? What things negatively impact our learning? For example, when
a lesson goes awry, it is important that the teacher and students can
talk together about what happened. Was it that the directions weren’t
clear or the materials weren’t well organized? How did students’ choic-
es impact their learning? Which were positive choices? Which kept
them from learning? What else could | have done as a teacher to help
student learning? Frank, open discussions with students about learning
help them connect their actions to their learning— and the learning of
others. Emotionally neutral conversations that focus on what is really
happening in the classroom allow students to take ownership of their
learning, the process, and the community. Each of these strategies

supports a positive classroom culture. Explaining the why
pushes us to reflect on our own teaching, learning,
and communication; but it also positively enhances
students’ learning, behaviors, and relationships—and
gives them skills they can use far beyond our class-
room doors.




LAS NORMAS DEL DESARROLLO DEL ESPANOL
ACADEMICO:

PREPARANDO LA TIERRA PARA UNA NUEVA
COSECHA

por Mariana Castro y Lorena Mancilla,
World Class Instructional Design & Assessment (WIDA)

Articulo publicado en SOLEADO Verano 2013

Como educadores bilinglies, nuestra tarea es ayudar a nues-
tros estudiantes a desarrollar todos sus recursos lingisticos en
un mundo que se vuelve cada vez mas global. Las normas del
desarrollo del espafiol de WIDA han sido creadas por educado-
res y para educadores involucrados en la instruccién académi-
ca en esparniol, es decir, aquéllos que imparten clases de mate-
maticas, ciencias naturales y otras materias en espafiol. El fin
de estas normas es proveer ejemplos del desarrollo del espafiol
en el ambito escolar para facilitar y guiar el desarrollo de los
recursos linguisticos de los estudiantes. Si hay algo que todos
los educadores que participaron en este proyecto quisieron in-
cluir es el mensaje de que las variedades del lenguaje del ho-
gar y la comunidad son extremadamente importantes, no sélo
como fundamento del desarrollo del lenguaje académico sino
también como una variedad que es importante mantener, culti-
var y expandir. Sin embargo, el enfoque de estas normas se
sitUa en la variedad académica del espafiol, aquel espafiol que
los estudiantes necesitan para tener acceso a la informacion en
textos, publicaciones académicas y estudios universitarios. Sea
cual sea la variedad que ensefiemos 0 usemos, lo importante
es mantener al estudiante en el centro de nuestra labor acadé-
mica, incluyendo el uso de estas normas. Sin el estudiante co-
mo punto central de las normas, su uso se vuelve abstracto e
inutil. Aun dentro del género académico, existen variables en la
manera en la que el espafiol se usa para proporcionar datos y
reportar informacion. Por ejemplo, la manera del uso del len-
guaje al escribir un poema, al explicar el razonamiento tras la
solucién a un problema de matematicas, al reportar la conclu-
sion de un experimento cientifico o al relatar un acontecimiento
en la era Mesozoica, varia no solo en las palabras que se usan,
sino también en las estructuras gramaticales que elegimos, las
convenciones a las que nos adherimos y aun a la manera en la
que organizamos nuestro pensamiento para que fluya de una
manera ldgica para el interlocutor.

Con esta conciencia, hemos creado las cinco normas a conti-
nuacion para el desarrollo del espariol académico en los grados
kinder a décimo-segundo:

Norma 1: Los estudiantes de espafiol se comunican con propé-
sitos sociales y de instruccién dentro del contexto escolar

Norma 2: Los estudiantes de espafiol comunican informacion,
ideas y conceptos que son necesarios para el éxito académico
en el area de contenido de las Artes del Lenguaje

Norma 3: Los estudiantes de espafiol comunican informacion,
ideas y conceptos que son necesarios para el éxito académico
en el area de contenido de las Matematicas

Norma 4: Los estudiantes de espafiol comunican informacion,
ideas y conceptos que son necesarios para el éxito académico
en el area de contenido de las Ciencias Naturales

Norma 5: Los estudiantes de espafiol comunican informacion,
ideas y conceptos que son necesarios para el éxito académico
en el area de contenido de las Ciencias Sociales.

Es obvio que las normas en si son generales y requieren de un
esquema para su implementacion en las aulas escolares. El
esquema en el cual se situan las normas del desarrollo del es-
pafiol de WIDA incluye tres elementos principales:

-

Cada parte en este esquema juega un papel fundamental en el
uso de las normas y todas se encuentran entrelazadas una con
otra. Las caracteristicas del espafiol académico son la base en
el desarrollo de las definiciones y en la manera en la que se
demuestran los indicadores del desempefio linguistico en las
matrices. Las definiciones del desempefio guian la manera en
la cual las caracteristicas del espariol se demuestran en los
diferentes niveles del desempefio y a su vez definen el lenguaje
pertinente a cada indicador del desemperfio en las matrices. Las
matrices por su cuenta, ejemplifican la teoria delineada por las
caracteristicas del espafiol académico y las definiciones de ca-
da nivel. Juntas, estas tres partes se usan para implementar el
sistema de las normas en la instruccion y la evaluacion diaria
referente al idioma espafiol en las aulas escolares. Las caracte-
risticas del lenguaje académico se describen lenguaje en si
desde diferentes perspectivas, especificamente, describen el
tipo de palabras que se usan a nivel palabra o frase, las formas
gramaticales y las convenciones que se usan a nivel oracion y

la com- plejidad
linguisti- ca a ni-
vel dis- curso, en
otras palabras,
la orga- nizacion,
fluidez y coheren-
cia del

lenguaje.

Susana lbarra fohnson v Mariana Castro de

WIDA con maestras de llinois desarrvollando

una progresion linglifstica de las normas del J
desarrollo del espaFfiol académico. .




Las normas del desarrollo del espafiol académico:
Preparando la tierra para una nueva cosecha
(WIDA) continuacién

Aunque estas caracteristicas son parte de muchos idiomas, cada
idioma tiene su manera propia de demostrar estas caracteristi-
cas. Estas normas fueron preparadas usando la manera en la
que el espafiol muestra estas caracteristicas. Para ejemplificar
esta discusion, examinemos el parrafo a continuacion:

—Nuestra tierra esta viva, Esperanza —dijo papa, mien-
tras la llevaba de la pequefia mano por las suaves colinas
del vifiedo. Vides frondosas tapizaban los emparrados y
las uvas estaban maduras. Esperanza tenia seis afios y le
encantaba caminar con su papa por las hileras sinuosas,
levantar la vista y ver en sus ojos el amor que él sentia
por su tierra. Esperanza renace por Pam Mufioz Ryan

Desde el punto de vista del uso del vocabulario, podemos ver
que la autora escoge palabras descriptivas especificas, como
tapizar. Aunque tapizar es una palabra que tipicamente se usa
en relacion al forro o revestimiento de muebles, en este caso, se
usa para proveer una imagen de las vides y cuan frondosas son.
Otras palabras con este uso especifico literario incluyen la pala-
bra sinuosa y suave. Sin embargo, podriamos examinar el parra-
fo con un enfoque en las estructuras y patrones gramaticales y
convenciones del lenguaje. Un ejemplo de convencién es el uso
de guiones para mostrar dialogo. Estructuras gramaticales como
el uso de oraciones compuestas proporcionan énfasis al senti-
miento poético de la prosa. Podriamos hacer el mismo comenta-
rio sobre la estructura y organizacion del discurso o texto provisto
en el ejemplo. La ilacidn de ideas es casi musical y en su cohe-
rencia de ideas evoca un sentimiento de paz, tranquilidad y felici-
dad. La manera en la que se usa el lenguaje en este parrafo
coincide con su propdsito y el género literario en el que se usa.

En si, el lenguaje se ajusta dependiendo no solo del proposito,
sino también de la audiencia, el género y los registros del lengua-
je varian dependiendo de la situacién y los roles del locutor e
interlocutor. Examinemos ahora el siguiente parrafo:

Evaporacion y ebullicién. EI cambio del estado de liquido a

gas se deno-

mina vapori-

zacion. La Estudiantes Maestrasias) Fadres v Madres
vaporizacion Reflexicity sobre su | Establecimierto de COEwer saciores com sus
ocurre cuan- Propio progresc | cbjetivos lingidisticosde | hijos ¥ susmassdros sobre
do las parti- lirygritistico irstruccicn v evaliacicn iﬂuﬂ;ﬁﬁhﬁlﬁgﬂﬁmdﬁ
culas de un Estatlecimnierto | Difaenciacicn dd Conversaciones solre
liquido ab- de metas knguajde mstruccien, | los apoyos ¥ progTarnas
sorben sufi- lirygritisticas atividades y evaluacimes | disponibles para sushijos
ciente ener-

gia como

para moverse independientemente. Hay dos tipos de vaporiza-
cion: la evaporacion y la ebullicion.
Introduccion a la quimica Ciencias Interactivas, Pearson

Desde el punto de vista de complejidad linguistica, podriamos

decir que las formas gramaticales son mas sencillas. Sin embar-
go, existen palabras, como “independientemente”, que capturan
un proceso completo o una actitud en una sola palabra. También
se denota una separacién del locutor o autor y el mensaje. Se
habla del mensaje como un hecho, una informacion que no re-
quiere evaluacion por parte del interlocutor. El uso de la letra en
negrita atrae la atencion del lector y el uso de simbolos, como"?”,
contienen un mensaje especifico. Desde la perspectiva de la ora-
cion no solo vemos menos clausulas sino que también un au-
mento en sujetos indeterminados. A nivel de la palabra o frase,
se usan mas palabras especificas a las ciencias e incluso técni-
cas, como particulas o ebullicién.

Estos ejemplos nos muestran cémo el lenguaje cambia depen-
diendo de la situacion y el contexto; en estos ejemplos, el contex-
to académico literario o cientifico. De la misma manera el lengua-
je producido por los estudiantes varia dependiendo de la situa-
cion, el contexto y su proficiencia en el espafiol.

El nivel de proficiencia de los estudiantes se mide dentro de las
normas de WIDA usando como criterios las caracteristicas del
lenguaje académico. Las normas de WIDA usan una escala de
cinco niveles: nivel 1 (de entrada), nivel 2 (emergente), nivel 3
(de desarrollo), nivel 4 (de extension) y nivel 5 (de transforma-
cion). A medida que cada nivel aumenta, los criterios de comple-
jidad linguistica, de formas y convenciones del lenguaje y de uso
del vocabulario también incrementan en complejidad, variedad y
especificidad.

Este esquema permite que las normas se usen de maneras dife-
rentes por diferentes grupos. A continuacion se provee una
muestra de la variedad de usos de las normas: Estos ejemplos
representan el comienzo de un enfoque hacia desarrollo linguisti-
co de los estudiantes que reciben instruccion en el espafiol. Sin
importar el nivel de proficiencia del estudiante en espafiol, se le
puede situar dentro del continuo de desarrollo e individualizar la
instruccion a su nivel. Sin embargo, la habilidad de ver proficien-
cia en diferentes modalidades del lenguaje, como el habla, el
escuchar, la lectura y la escritura provee a maestros en diferen-
tes sistemas y programas de educacion la oportunidad de agru-
par estudiantes para maximizar sus recursos.

Es con gran
orgullo que
presentamos
el trabajo de
cientos de
educadores
bilinglies con
el fin de pro-
Veer recursos
y facilitar el
éxito de nuestros estudiantes bilingties a nivel nacional. También
compartimos estos recursos con la esperanza de proveer acce-
so al bilinguismo y biculturalismo a tantos estudiantes como sea

posible, ya que dos lenguas, valen por tres.

Para mdsinformad d
sobre lasnormas del
dezarrollo del espafiol

acadérmico, vidte

Adrinistradores
Sdeccidn de roateriales
diddrticos v prograras
escolares

httpSwwwowida. s
stamdardsfala

Momitoren de progreso
lingiiistico de grupos
de estudiantes o del
PICHTAIIA




What the Border Crisis Means for U.S. Schools

By

Schools scramble to address flood of unaccompanied minors crossing the borders.

. in Houston is specifically designed to edu-
# cate students who are new to the United States. The school, -
4 formerly known as Newcomers Charter High School, serves

&l more than 200 recent immigrants between the ages of 17 and
25 who have few or no credits toward a diploma.

lStiII, principal Monico Rivas says that children who come to

) the country alone—a growing population at Liberty High—
—— e .:' often arrive at school with separate issues that need to be ad-
dressed.

“Some of our students have experiences with traumatic circumstances on their way here,” Rivas says. “That
takes time, counseling, additional support. Some of them, if they’re just rejoining family, are going through a
period of adjustment.” Rivas also says these children may not have regularly attended school in their home
countries and need to learn basic skills.

According to , hearly 58,000 unaccompanied children were taken into cus-
tody during the first nine months of this fiscal year—almost double the number during the same period last
year.

Most of the children come from Mexico and Central America. Many have emigrated to escape escalating vio-
lence in Guatemala, El Salvador, and Honduras. They often come with the mis-taken belief that if they make
it across the border, they will be allowed to stay in the U.S. for good.

In May, the Obama administration declared a humanitarian crisis and opened emergency shelters to house
these children. From there, many kids are sent to live with relatives across the country, mostly in Texas, Cali-
fornia, New York, and Florida.

By law, schools must serve these students as they await immigration hearings, a process that can take
months or years. At Liberty High School, special programming includes intensive English-language instruction

and flexible scheduling, such as night and weekend clas-

ses. Rivas also recommends asking community members
who have similar backgrounds to serve as volunteers and

mentors.

“Helping these students and their families feel like a part of
the school and helping them to feel welcome is key to their
success,” he says.

Nothing will work unless you do.
Maya Angelon

—Back to School 2014—
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School District U-46
ELL DEPARTMENT and BPAC

MDHTH

September 15 to October 15, 2014

Canton, Ellis, Kimball and Larsen Middle Schools

THEELL DEPARTMENT ANDBPAC ARE HOSTING AN INSPIRATIONAL EVENT
TO CELEBRATE WITH GREAT HONCR HISPANIC HERITAGE MONTH.
STUDENTS AT CANTON, ELLIS, KIMBALL AND LARSEN MID-
DLE SCHOOLS Will HAVE ASPECIAL VISIT FROM A YOUNG INSPRA-
TIONAL LEADER ANDSPEAKER.
ROY JUAREZ
WILL SPEAK WITH STUDENTS DURING ASSEMBLISSON

TUESDAY SEPTEMBER 30, 2014

-Life is too short to dram about

WEDNESDAY,
OCTOBER 1, 2014

AND

“Hispanics: A legacy of history,
a present of action and

a future of success.”
HISPANICHE RITAGEMONTHORG.

Latino Heritage O Nuestra Herencia

School District U-46
ELL DEPARTMENT and BPAC

Veteran, Author, Motivational Speaker

\ ™ -_— el e — o= o o=a /
Consuelo Castfillo Kickbusch cumrently shares her
story with people of all ages and creeds. Sheis do-
ing exacily what she preaches —living a legacy. Her
strong dedication to saving the youth of America
(including those living under similar circumstances
as she did during her childhood) has led Consuelo
to work with over one million children and their par-
ents across the United States. She is a renowned,
charismatic, passionate and influential speaker with
a mission to empower the next generation of lead-

™ Elgin, Larkin and
Streamwood High Schools

THEELL DEPARTMENT 1 AND 8PAC
ARE HOSTING AN INSPIRATIONAL
EVENT TO CELEBRATE WITH GREAT
HONCR HISPANIC HERITAGE
MONTH.

STUDENTS AT ELGIN , LARKIN AND

STREANMWOOD HIGH SCHOOLS
WILL HAVE ASPECIAL VISITFROM A
VETERAN, AUTHOR AND MOTIVA—
TIONAL SPEAKER.

CONSUELC TASTILEO—
KICKBUSH WILL SPEAK WITH STU-
DENTS DURING ASSEMBLIESOCN
TUESDAY,
SEPTEMBER 30, 2014
AND
WEDNESDAY,
OCTOBER 1, 2014

Hispanics: A legacy of history,

a present of action and
a future of success.”




School District U-46
ELL DEPARTMENT and BPAC

will speak with U-46 parents!

The ELL Department and BPAC are
hosting an inspirational event to
celebrate with great honor
HISPANIC HERITAGE MONTH!
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Parents at School Disfrict U-45 will
have a special presentation from a

eteran, author, and motivational
speaker.

¥ Consuelo Castillo Kickbusch “
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Veteran, Author, Motivational Speaker
=" S S S T i S S i < g~

Consuelo Castillo Kicikbusch currantly shares her story
with pzople of allages and creeds. She is doing exactly
what she preaches — living a legacy. Her strong dedica-
tion 1o saving the youth of Amenca (including those living
under similar circumstances as she did durnng har child-

hood) has lad Consuslo to work with overon=s million
childran and theirparents across the Unitad States. She

= @ renownad, chansmatic, passionate and infuential
spesker with 2 mission {0 empower the next generston
of leaders.

MOM and DAD
Please do not miss this
GREAT opportunity!!!

Presentotion will be in Sponah with mterpretation n Engli=h

Consuelo Castillo-Kickbush
onsuelo will share with parents the
kills, abilities, and attitudes
necessary to enhance their effecfive-
ness as role models for their ch

ren and how to become engacfk
in their child’'s education to ach!
lacademic success.

WHEN? TUESDAY,
SEPTEMBER 30, 2014
TIME? 6:00 pm

WHERE? ELGIN HIGH
SCHOOL AUDITORIUM

CHILDCARE: VIDEO AND SNACK FOR
AGES 5-10 ONLY

“Hispanics: A legacy of history,
a present of action and

a future of success.”
HISPANICHER TAGEMONTH CRG

Come and share with us!
Be an active participant in the education of your children!

Distrito Escolar U-46
El DEPARTAMENTO BILINGUE
y BPAC

{Carsuel CastloHibushesia resertaco
dglpodepariesdeU«ia

Consuclo Castillo Kickbusch \

100 m CINN /it GLAMIU

&un.»
Conzusio Casiio KIRARNSAD SCIUSmame N3 COMOartoo SuU s
CON QEME 02 10033 (35 SJadSs y CESNCias )13 Na0e SXaCIEMEmE 0
Que DRI CI— SN0 UN 120300 Su = N0NES OsdCacion 3 savaria
JUvEmad o2 AMEFCa (NCIUySND0 3USI0S QUS SS13N VIVieNIo B30 Ias
MSM3S COATUNSIENCISS G2 1335 QUe 213 Vivi0 JJEME SUNHSZ) N3 Mot
¥300 3 CoNsuSio 3 Y30 ar CoN M3S OS UN MIloN o2 NiNos ¥ SUs p3-
oes 3 Iraves o2 10s 513005 Undos. £113 &5 UNS 080073 renomin iaaa,
CaTSMIAIC3, IPISI0N3I3 & IMFUySNIE CoN I3 MISION 02 IMPacIaTa i3
siguems gEnatacion o lidees

iMAMI y PAPI
por favor no pierdas esta

GRAN oportunidad!
Preasentaddn sard en espaniol y se tradudara ol nglés

ran, Author, Motivational Speaker
— —

“Hispanos:

Un legado de historia,
un presente de accion y

un futuro de éxito
HISPANICHERITAGEMONTH CRG

iVENGA A CELEERAR CON
NOSOTROSEL MESDELA
HERENCIA HISPANA!

El Departamento Bilingue y BPAC-
estaran presentando un evento
inspirador para celebrar con gran

honor EL MES DELA
HERENCIA HISPANA.

Los padres de los estudiantes del Dis-
trito Escolar U-48 estan invitados a una
presentacion especial de la veterana
militar. autora y oradora motivacional.

Consuelo Castillo-Kickbush

Consuelo va a compantr con los padres s
destezas, habidades y actiydes necesarias
para asireakzar Ia efectvidad de los padres
como modeios a seguir para sus hgcs.
Ademas companra idess de camo. podemoes
estar involucrados en Ia educacion de nuestros
ngos para asi acamzar el Slo academico.

LZCUANDO? MARTES,

S0 DE SEPTIENMBRE DEL 2014
:HORA? 6:00 pm
ZDONDE? AUDITORIO DE
LA ESCUELA SUPERIOR
ELGIN ELGINHIGH SCHOOL)

HABRA CUIDADO DE NINOS
PARA LOS NINOS ENTRE LAS
EDADES DE5SA 10 ANOS

iNO FALTE, DIGA PRESENTE!
PARTICIPE ACTIVAMENTE EN LA EDUCACION de SUS HIJOS!
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What is new in the
ELL Department?
What a busy summer
it’s been! The summer
heat helped us give a
warm welcome to two
new members of the
ELL department . Bren-
da Escobedo is now the
new Family Welcome
Center Coordinator,
since Dr. Annette
Acevedo is now working
in the department as an
ELL Initiatives Coordi-
nator. Ms. Escobedo has
served as an employee
of School District U-46
for fourteen years. Most
recently, she served as

N

Assistant Principal In-
tern at Fox Meadow El-
ementary School in
South Elgin.

Andrea Gaitan is also
joining our family as the
new ELL Instructional
Coach. Ms. Gaitan has
been working for the
last seven years as a bi-
lingual teacher in our
district. She has repre-
sented our department
in several state confer-
ences as well as an ac-
tive ELL member of sev-
eral committees, such

as SIP, Rtl, and Dual Lan-

guage. Welcome Bren-
da and Andreal!!

We wish Gina Crespo
the best in her new po-
sition as Larsen Middle
School principal. She
will continue to be a
source of inspiration for
us!

And last, but not least,
our family continues to
grow.

Patricia Makishima is
expecting her third son.
Congratulations to the
Makishima family as
they eagerly await the
arrival of their sure-to-
be multi-lingual baby !!!
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ELL EDUCATIONAL SERVICES OFFICE

Telephone: (847)888-5000 ext. 5331

Fax: (847)888-7189

Name & Title Extensions & Email Address
Wilma Valero; ELL Director Ext. 4292 wilmavalero@u-46.org
James Lawton; Asst. Director Sped/ELL | Ext. 6015 jimlawton@u-46.org
Dr. Annette Acevedo; Ext. 5078 annetteacevedo@u-46.0org
Coordinator ELL Initiatives
Gustavo Dalal; Ext. 4281  gustavodalal@u-46.org
ELL Data & Compliance Coordinator
Patricia Makishima; Ext. 4279 patriciamakishima@u-46.org
Dual Language Coordinator
Sylvia Rodriguez; Ext. 4278 sylviarodriguez@u-46.org
Coordinator ELL Initiatives
Andrea Gaitan; ELL Instructional Ext. 5623  andreagaitan@u-46.org
Coach
Maribel Borja; ELL Grant Specialist Ext. 7619 maribelborja@u-46.org
Maria Montenegro; ELL Secretary Ext. 5331 mariamontenegro@u-46.org
Amarilis Vargas; ELL Secretary Ext. 5332 amarilisvargas@u-46.org

FAMILY WELCOME CENTER

Telephone: (847)888-5000 ext. 6038

Fax: (847)888-7189

Name & Title Extensions & Email Address
Brenda Escobedo, FWC Coordinator | Ext.5396 brendaescobedo@u-46.org
Norma Burns; ELL Parent Educator | Ext. 6024 normaburns@u-46.org
Laura Godinez; FWC Tester Ext. 6078 lauragodinez@u-46.org
Isabel Rivera; FWC Testing Specialist | Ext. 6038 isabelrivera@u-46.org




	What the Border Crisis Means for U.S. Schools￼

	Schools scramble to address flood of unaccompanied minors crossing the borders. 

	Contact Information 



<<

  /ASCII85EncodePages false

  /AllowTransparency false

  /AutoPositionEPSFiles true

  /AutoRotatePages /None

  /Binding /Left

  /CalGrayProfile (Dot Gain 20%)

  /CalRGBProfile (sRGB IEC61966-2.1)

  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)

  /sRGBProfile (sRGB IEC61966-2.1)

  /CannotEmbedFontPolicy /Error

  /CompatibilityLevel 1.4

  /CompressObjects /Tags

  /CompressPages true

  /ConvertImagesToIndexed true

  /PassThroughJPEGImages true

  /CreateJobTicket false

  /DefaultRenderingIntent /Default

  /DetectBlends true

  /DetectCurves 0.0000

  /ColorConversionStrategy /CMYK

  /DoThumbnails false

  /EmbedAllFonts true

  /EmbedOpenType false

  /ParseICCProfilesInComments true

  /EmbedJobOptions true

  /DSCReportingLevel 0

  /EmitDSCWarnings false

  /EndPage -1

  /ImageMemory 1048576

  /LockDistillerParams false

  /MaxSubsetPct 100

  /Optimize true

  /OPM 1

  /ParseDSCComments true

  /ParseDSCCommentsForDocInfo true

  /PreserveCopyPage true

  /PreserveDICMYKValues true

  /PreserveEPSInfo true

  /PreserveFlatness true

  /PreserveHalftoneInfo false

  /PreserveOPIComments true

  /PreserveOverprintSettings true

  /StartPage 1

  /SubsetFonts true

  /TransferFunctionInfo /Apply

  /UCRandBGInfo /Preserve

  /UsePrologue false

  /ColorSettingsFile ()

  /AlwaysEmbed [ true

  ]

  /NeverEmbed [ true

  ]

  /AntiAliasColorImages false

  /CropColorImages true

  /ColorImageMinResolution 300

  /ColorImageMinResolutionPolicy /OK

  /DownsampleColorImages true

  /ColorImageDownsampleType /Bicubic

  /ColorImageResolution 300

  /ColorImageDepth -1

  /ColorImageMinDownsampleDepth 1

  /ColorImageDownsampleThreshold 1.50000

  /EncodeColorImages true

  /ColorImageFilter /DCTEncode

  /AutoFilterColorImages true

  /ColorImageAutoFilterStrategy /JPEG

  /ColorACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /ColorImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000ColorACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000ColorImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasGrayImages false

  /CropGrayImages true

  /GrayImageMinResolution 300

  /GrayImageMinResolutionPolicy /OK

  /DownsampleGrayImages true

  /GrayImageDownsampleType /Bicubic

  /GrayImageResolution 300

  /GrayImageDepth -1

  /GrayImageMinDownsampleDepth 2

  /GrayImageDownsampleThreshold 1.50000

  /EncodeGrayImages true

  /GrayImageFilter /DCTEncode

  /AutoFilterGrayImages true

  /GrayImageAutoFilterStrategy /JPEG

  /GrayACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /GrayImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000GrayACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000GrayImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasMonoImages false

  /CropMonoImages true

  /MonoImageMinResolution 1200

  /MonoImageMinResolutionPolicy /OK

  /DownsampleMonoImages true

  /MonoImageDownsampleType /Bicubic

  /MonoImageResolution 1200

  /MonoImageDepth -1

  /MonoImageDownsampleThreshold 1.50000

  /EncodeMonoImages true

  /MonoImageFilter /CCITTFaxEncode

  /MonoImageDict <<

    /K -1

  >>

  /AllowPSXObjects false

  /CheckCompliance [

    /None

  ]

  /PDFX1aCheck false

  /PDFX3Check false

  /PDFXCompliantPDFOnly false

  /PDFXNoTrimBoxError true

  /PDFXTrimBoxToMediaBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXSetBleedBoxToMediaBox true

  /PDFXBleedBoxToTrimBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXOutputIntentProfile ()

  /PDFXOutputConditionIdentifier ()

  /PDFXOutputCondition ()

  /PDFXRegistryName ()

  /PDFXTrapped /False



  /CreateJDFFile false

  /Description <<



    /BGR <>

    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>

    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>

    /CZE <>

    /DAN <>

    /DEU <>

    /ESP <>

    /ETI <>

    /FRA <>

    /GRE <>



    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)

    /HUN <>

    /ITA <>

    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>

    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>

    /LTH <>

    /LVI <>

    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)

    /NOR <>

    /POL <>

    /PTB <>

    /RUM <>

    /RUS <>

    /SKY <>

    /SLV <>

    /SUO <>

    /SVE <>

    /TUR <>

    /UKR <>

    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)

  >>

  /Namespace [

    (Adobe)

    (Common)

    (1.0)

  ]

  /OtherNamespaces [

    <<

      /AsReaderSpreads false

      /CropImagesToFrames true

      /ErrorControl /WarnAndContinue

      /FlattenerIgnoreSpreadOverrides false

      /IncludeGuidesGrids false

      /IncludeNonPrinting false

      /IncludeSlug false

      /Namespace [

        (Adobe)

        (InDesign)

        (4.0)

      ]

      /OmitPlacedBitmaps false

      /OmitPlacedEPS false

      /OmitPlacedPDF false

      /SimulateOverprint /Legacy

    >>

    <<

      /AddBleedMarks false

      /AddColorBars false

      /AddCropMarks false

      /AddPageInfo false

      /AddRegMarks false

      /ConvertColors /ConvertToCMYK

      /DestinationProfileName ()

      /DestinationProfileSelector /DocumentCMYK

      /Downsample16BitImages true

      /FlattenerPreset <<

        /PresetSelector /MediumResolution

      >>

      /FormElements false

      /GenerateStructure false

      /IncludeBookmarks false

      /IncludeHyperlinks false

      /IncludeInteractive false

      /IncludeLayers false

      /IncludeProfiles false

      /MultimediaHandling /UseObjectSettings

      /Namespace [

        (Adobe)

        (CreativeSuite)

        (2.0)

      ]

      /PDFXOutputIntentProfileSelector /DocumentCMYK

      /PreserveEditing true

      /UntaggedCMYKHandling /LeaveUntagged

      /UntaggedRGBHandling /UseDocumentProfile

      /UseDocumentBleed false

    >>

  ]

>> setdistillerparams

<<

  /HWResolution [2400 2400]

  /PageSize [612.000 792.000]

>> setpagedevice



