Project GLAD

Albuquerque Public Schools, New Mexico

TRAILS TO SANTA FE

(Level 4)

IDEA PAGES

I.  UNIT THEME – Cultural Exchange and Impact

· Focus: pre-colonial New Mexico to coming of railroad in 1880

The 9,500 years of native history before the Conquistadores came to New Mexico

in the 1500’s, and the impact of Spanish, Mexican and U.S. rule on the 

cultures in New Mexico

· Focus: trade and settlement

Why did various groups come to New Mexico?

· Focus: cultures of New Mexico

New Mexico’s unique cultural blending has enriched its history and culture, its mix of languages and traditions. However, there have been conflicts that still cause controversy between groups today. It hasn’t always been pretty!

II.  FOCUS/MOTIVATION

· Cognitive Content Dictionary with signal word

· Observation Charts

· Inquiry Charts

· Big Book

· Chants/Poetry

· Super Historian Awards

III. CONCEPTS

· Cultures, even in conflict, learn from each other

· All cultures have contributed to the uniqueness of New Mexico

· Natives, merchants, explorers and settlers have added intangibles such as ideas, music, inventions, customs and languages

IV. CLOSURE

· Process all charts

· Poetry

· Learning logs

· Team explorations

· Personal explorations

V.  STANDARDS
CCSS, ELA- Grade 4

Reading Literature (RL)

RL 4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

RL 4.2 Determine a theme of a story, drama, or poem from details in the text; summarize the text.

RL 4.3 Describe in depth a character, setting, or event in a story or drama,

RL 4.4 Determine the meaning of words and phrases as they are used in a text, including those that allude to significant characters found in mythology (e.g., Herculean).

RL 4.5 Explain major differences between poems, drama, and prose, and refer to the structural elements of poems (e.g., verse, rhythm, meter) and drama (e.g., casts of characters, settings, descriptions, dialogue, stage directions) when writing or speaking about a text.

RL 4.6 Compare and contrast the point of view from which different stories are narrated, including the difference between first- and third-person narrations.

RL 4.7 Make connections between the text of a story or drama and a visual or oral presentation of the text, identifying where each version reflects specific descriptions and directions in the text.

(RL.4.8 not applicable to literature)

RL 4.9 Compare and contrast the treatment of similar themes and topics (e.g., opposition of good and evil) and patterns of events (e.g., the quest) in stories, myths, and traditional literature from different cultures.

RL 4.10 By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Reading Informational Text (RI) 

RI 4.1 Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text.

RI 4.2 Determine the main idea of a text and explain how it is supported by key details; summarize the text.

RI 4.3 Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why, based on specific information in the text.
RI 4.4 Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a grade 4 topic or subject area.

RI 4.5 Describe the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in a text or part of a text.

RI 4.6 Compare and contrast a firsthand and secondhand account of the same event or topic; describe the differences in focus and the information provided.
RI 4.7 Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations, or interactive elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears.

RI 4.8 Explain how an author uses reasons and evidence to support particular points in a text.

RI 4.9 Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.
RI 4.10 By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4–5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

Reading Foundational Skills (RF)

RF 4.3 Know and apply grade-level phonics and word analysis skills in decoding words. a. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context.
RF 4.4 Read with sufficient accuracy and fluency to support comprehension. a. Read grade-level text with purpose and understanding. b. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings. c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Writing (W)

W 4.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information. a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the writer’s purpose. b. Provide reasons that are supported by facts and details. c. Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition). d. Provide a concluding statement or section related to the opinion presented.

W 4.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly. a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension. b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic. c. Link ideas within categories of information using words and phrases (e.g., another, for example, also, because). d. Use precise language and domain-specific vocabulary to inform about or explain the topic. e. Provide a concluding statement or section related to the information or explanation presented.

W 4.3 Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences. a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally. b. Use dialogue and description to develop experiences and events or show the responses of characters to situations. c. Use a variety of transitional words and phrases to manage the sequence of events. d. Use concrete words and phrases and sensory details to convey experiences and events precisely. e. Provide a conclusion that follows from the narrated experiences or events.

W 4.4 Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

W 4.5 With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language standards 1-3 up to and including grade 4 here.)

W 4.6 With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of one page in a single sitting.

W 4.7 Conduct short research projects that build knowledge through investigation of different aspects of a topic.

W 4.8 Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize information, and provide a list of sources.

W 4.9 Draw evidence from literary or informational texts to support analysis, reflection, and research. a. Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting, or event in a story or drama, drawing on specific details in the text [e.g., a character’s thoughts, words, or actions].”). b. Apply grade 4 Reading standards to informational texts (e.g., “Explain how an author uses reasons and evidence to support particular points in a text”).

W 4.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

Speaking and Listening (SL)

SL 4.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 4 topics and texts, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion. b. Follow agreed-upon rules for discussions and carry out assigned roles. c. Pose and respond to specific questions to clarify or follow up on information, and make comments that contribute to the discussion and link to the remarks of others. d. Review the key ideas expressed and explain their own ideas and understanding in light of the discussion.

SL 4.2 Paraphrase portions of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

SL 4.3 Identify the reasons and evidence a speaker provides to support particular points.

SL 4.4 Report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

SL 4.5 Add audio recordings and visual displays to presentations when appropriate to enhance the development of main ideas or themes.

SL 4.6 Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. (See grade 4 Language standards 1 here for specific expectations.)

Language (L)

L 4.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. a. Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when, why). b. Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb tenses. c. Use modal auxiliaries (e.g., can, may, must) to convey various conditions. d. Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a red small bag). e. Form and use prepositional phrases. f. Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons. g. Correctly use frequently confused words (e.g., to, too, two; there, their).*

L 4.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. a. Use correct capitalization. b. Use commas and quotation marks to mark direct speech and quotations from a text. c. Use a comma before a coordinating conjunction in a compound sentence. d. Spell grade-appropriate words correctly, consulting references as needed.
L 4.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening. a. Choose words and phrases to convey ideas precisely. b. Choose punctuation for effect. c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).
L 4.3 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibly from a range of strategies. a. Use context (e.g., definitions, examples, or restatements in text) as a clue to the meaning of a word or phrase. b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., telegraph, photograph, autograph). c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases.

L 4.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. a. Explain the meaning of simple similes and metaphors (e.g., as pretty as a picture) in context. b.  Recognize and explain the meaning of common idioms, adages, and proverbs. c. Demonstrate understanding of words by relating them to their opposites (antonyms) and to words with similar but not identical meanings (synonyms).

L 4.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).
NM SOCIAL STUDIES STANDARDS Grade 3-4

Economics Standard 1: Students understand basic economic principles and use economic reasoning skills to analyze the impact of economic systems (including the market economy) on individuals, families, businesses, communities, and governments.

Kinder-4th
Benchmark A. Understand that individuals, households, businesses, governments, and societies make decisions that affect the distribution of resources and that these decisions are influenced by incentives (both economic and intrinsic).

1. Explain that people want more goods and services than is possible to    

 produce.

2. Define and categorize resources (e.g., human, financial, natural).

3. Identify a variety of products that use similar resources.

Benchmark B. Understand that economic systems impact the way individuals, households, businesses, governments, and societies make decisions about goods and services.

Benchmark C. Understand the patterns and results of trade and exchange among individuals, households, businesses, governments, and societies, and their interdependent qualities.



1. Understand the purposes of spending and saving money.

2. Identify currency, credit, debit, and checks as the basic mediums of exchange in Western society.
Geography Standard 1:  Students understand how physical, natural, and cultural processes influence where people live, the ways in which people live, and how societies interact with one another and their environments.
Benchmark A. Understand the concept of location by using and constructing maps, globes, and other geographic tools to identify and derive information about people, places, and environments.

1. Identify and use the mapping tools of scale, compass rose, grid, symbols, and mental mapping to locate and draw places on maps and globes.
Benchmark B.  Distinguish between natural and human characteristics of places and use this knowledge to define regions, their relationships with other regions, and patterns of change.


1. Describe how human and natural processes can sometimes work together to shape the appearance of places (e.g., post-fire reforestation).

2. Explore examples of environmental and social changes in various regions.
Benchmark C. Be familiar with aspects of human behavior and man-made and natural environments in order to recognize their impact on the past and present.


1. Identify personal behaviors that can affect community planning.

2. Identify ways in which people have modified their environments (e.g., building roads, clearing land for development, mining, and constructing towns and cities).

3. Describe the consequences of human modification of the natural environment (e.g., use of irrigation to improve crop yields, highways).

Benchmark E. Describe how economic, political, cultural, and social processes interact to shape patterns of human populations, and their interdependence, cooperation, and conflict.

1. Describe how patterns of culture vary geographically.

   2. Describe how transportation and communication networks are used in daily life.

3. Describe how cooperation and conflict affect neighborhoods and communities.
Benchmark F. Describe how natural and man-made changes affect the meaning, use, distribution, and value of resources. 


1. Identify the characteristics of renewable and nonrenewable resources.


History Standard 1: Students are able to identify important people and events in order to analyze significant patterns, relationships, themes, ideas, beliefs, and turning points in New Mexico, United States, and world history in order to understand the complexity of the human experience.
Kinder-4th

Benchmark A. New Mexico: Describe how contemporary and historical people and events have influenced New Mexico communities and regions.

1.Describe how historical people, groups, and events have influenced the local community

Benchmark B. United States: Understand connections among historical events, people, and symbols significant to United States history and cultures.

1. Describe the cultural diversity of individuals and groups and their contributions to United States history (e.g., George Washington, Ben Franklin, Cesar Chavez, Rosa Parks, National Association for Advancement of Colored People [NAACP], tribal leaders, American Indian Movement [AIM]).
Benchmark C. World: Students will identify and describe similar historical characteristics of the United States and its neighboring countries


1. Describe and compare similarities of the history of peoples in North America through literature (e.g., story-telling, fables, folktales, fairy tales).
Benchmark D. Skills: Understand time passage and chronology.


1. Correctly sequence historical events.


NM ENGLISH LANGUAGE DEVELOPMENT STANDARDS (Grade 3-5)
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IX. VOCABULARY

Tier II:  Vocabulary                         Tier III Vocabulary:
thrive

persecution

textiles

missions
trade route

intangible
diffusion

syncretism
 
settlers
Land Grant
inventions
ancient

conquistador

merchants
 friar
tribe

descendents

adobe


yoke

medicinal flora
military
turquoise

mestizo

bison

archeology
settlement
indigenous 

republic

citizen

retablo
oxen

condemn

era


revolt

Pueblo
conquer
architecture

Macaw

horno


hemisphere
Mesoamerica


trail

explorers




ancestors
flee







exchange
oppressive
converge
territory
impact

Tier 1 Basic words that commonly appear in spoken language.  Because they are heard frequently in numerous contexts and with nonverbal communication, Tier 1 words rarely require explicit instruction. Examples of Tier 1 words are clock, baby, happy and walk.

Tier 2 High frequency words used by mature language users across several content areas.  Because of their lack of redundancy in oral language, Tier 2 words present challenges to students who primarily meet them in print.  Examples of Tier 2 words are obvious, complex, establish and verify.

Tier 3 Words that are not frequently used except in specific content areas or domains.  Tier 3 words are central to building knowledge and conceptual understanding within the various academic domains and should be integral to instruction of content.  Medical, legal, biology and mathematics terms are all examples of these words. 

Bringing Words To Life, Beck, Isabel L., McKeown, Margaret G., Kucan, Linda. The Gilford Press, 2002.

X. RESOURCES AND MATERIALS – Non-fiction

     Dressman, John. On the cliffs of Acoma : a pueblo story with a short history of 

Acoma . Santa Fe, NM:   Sunstone Press. 1984.
     Alter, Judy. The Santa Fe Trail. NY: Children’s Press, 1998.

     Blashfield, Jean F. The Santa Fe Trail. Minneapolis, MN: Compass Point Books, 

2001.
     Chalfant, William Y. Dangerous Passage : the Santa Fe Trail and the Mexican 


War. OK: University of Oklahoma Press, 1994.

     Erickson, Paul. Daily Life in a Covered Wagon.Washington D.C.: The 

Preservation Press, 1994.

     Gardner, Mark L. Brothers on the Santa Fe and Chihuahua Trail. CO: University 

Press of Colorado,1993.

     Gardner, Mark L. Santa Fe Trail: National Historic Trail. Tucson, AZ: 

Southwest Parks and Monuments Association, 1993.

     Hilton, Suzanne.  Getting There: Fronteir Travel without Power. Philadelphia, 

PN:The Westminster Press, 1980.


     Jordan, Louann. El Rancho de Las Golondrinas-Spanish Colonial Life in New 

Mexico. Santa Fe, NM. Colonial New Mexico Historical Foundation, 1977.

     La Pierre, Yvette. Welcome to Josefina’s World. Middleton, WI.: Pleasant 

              Company Publications, 1999.

     Lavender, David. The Santa Fe Trail. NY: Holiday House, 1995.

     Moorhead, Max L. New Mexico’s Royal Road: Trade and Travel on the     

Chihuahua Trail. OK: University of Oklahoma Press, 1958.

     Sanford, William R. The Santa Fe Trail in American History. NJ: Enslow

Publishers, Inc., 2000.

     Simmons, Marc. Along the Santa Fe Trail. Albuquerque, NM: University of New

Mexico Press,1986.

      Simmons, Marc. Coronado’s Land: Essays on Daily Life in Colonial New 

Mexico. Albuquerque, NM : University of New Mexico Press, 1991.

     Simmons, Marc. New Mexico! Albuquerque: University of New Mexico Press, 1993.

     Thompson, Linda. The Santa Fe Trail. Rourke Publishing. 2005.
     Vigil, .R. (Ed.) New Mexico: celebrating 400 years of history.   Peterborough, NH:


Cobblestone Publishing Co.

     Webb, Dave. Adventures with the Santa Fe Trail: An activity book for kids and 


teachers. Dodge City, KS: Kansas Heritage Center. 1993.

     Yoder, Walter D. the Santa Fe Trail Activity Book : Pioneer Settlers in the 



Southwest. Santa Fe, NM: Sunstone Press, 1994.

     RESOURCES AND MATERIALS – Literature

     Clark, Ann Nolan. Little boy with three names: stories of Taos Pueblo. Walnut, CA:


Kiva Publishing. 1990.

     Crum, Sally. Race to the moonrise: and ancient journey. Ouray, CO: Western 


Reflections, Inc. 1998.

     Dressman, John. On the cliffs of Acoma : a pueblo story with a short history of 

Acoma. Santa Fe, NM: Sunstone Press. 1984.        

     Ellison, Suzanne Pierson. Best of enemies.    Flagstaff, AZ: Northland Publishing

Company.1998.

     Ernst, Kathleen. Secrets in the hills: a Josefina Mystery. Middleton, WI.: Pleasant 


Company Publications, 2006.

     Finley, Mary Peace. Meadow Lark. Palmer Lake, CO. Filter Press, LLC, 2003.

     Hayes, Joe. A heart full of turquoise: Pueblo Indian tales retold.  Santa Fe, NM:


Mariposa Publishing, 1998.

     Lawlor, Laurie. Old Crump: the true story of a trip west. United States of America:


Holiday House. 2002.

     Little, Kimberly Griffiths. The last snake runner. New York: Random House. 2002

     Lyon, George Ella. Dreamplace. New York: Orchard books. 1993.

     McDermott, Gerald.  Arrow to the Sun: A Pueblo Indian Tale. New York: Viking 

Press, 1974.

     Mott, Evelyn Clarke. Dancing Rainbows. In Houghton Mifflin Reading Rewards,

 New Mexico.2004. 

     Simmons, Marc. Jose’s buffalo hunt: a story from history.  Albuquerque, NM: 


University of New Mexico Press.2003.    

     Tripp, Valerie.  Changes for Josefina. Middleton, WI.: Pleasant Company 

Publications, 1998.

     Tripp, Valerie. Happy Birthday, Josefina! Middleton, WI.: Pleasant Company

              Publications, 1998.

     Tripp, Valerie. Josefina Learns a Lesson. Middleton, WI.: Pleasant Company

              Publications, 1998.

     Tripp, Valerie. Josefina Saves the Day. Middleton, WI.: Pleasant Company

              Publications, 1998.

     Tripp, Valerie. Josefina’s Surprise Middleton. WI.: Pleasant Company

              
Publications, 1998.

     Tripp, Valerie. Meet Josefina Middleton. WI.: Pleasant Company

              
Publications, 1998.
     Weisman, Joan. The storyteller. New York: Rizzoli, 1993.

     Yolen, Jane. Encounter. San Diego, CA: Harcourt Brace Jovanovich, Publishers.1992.

RESOURCES AND MATERIALS – Additional Resources

     CoronadoState Monument and  museum, Bernalillo, NM.

     El Camino Real International Heritage Center. 30 miles south of Socorro, NM, 

exit  #115 on I-25. (575) 854-3600

     El Rancho de Las Golondrinas (a living museum of colonial New Mexico). 

Route 14, Box 214, Santa Fe, New Mexico, 87505. (505) 471-2261.

     NM office of the state historian. www.newmexicohistory.org
RESOURCES AND MATERIALS – Websites
http://www.nps.gov/elca/historyculture/index.htm
http://www.missiontour.org/related/elcaminoreal.htm
http://www.nmmonuments.org/el-camino-real
http://www.minitime.com/El_Camino_Real_de_Tierra_Adentro_National_Historic_Trail-Santa_Fe-New_Mexico-attraction
http://www.caminorealheritage.org/
RESOURCES AND MATERIALS – Spanish

     Dressman, John. En las barrancas de Acoma : un cuento puebleño con breve 

trasfondo del Pueblo de Acoma. Santa Fe, NM: Sunstone Press. 1984.

     Yolen, Jane. Encuentro. San Diego, CA: Harcourt Brace Jovanovich, Publishers.1992.

PLANNING PAGES

I.
FOCUS/MOTIVATION
· Cognitive Content Dictionary with Signal Word

· Super Historian Awards, Three Standards

· Inquiry chart

· Chants 

· Big Book, Read Alouds

· Observation Charts

II. 
INPUT

· Graphic Organizer – timeline 400 Years NM History

· Pictorial Input – El Camino Real and Santa Fe Trail

· Comparative Input – mule and oxen

· Picture File Cards 

· Narrative Input – The End of the Trail

III. GUIDED ORAL PRACTICE
· 10-2’s, lecture with primary language

· T-graph for social skills, team points

· Team tasks

· Numbered heads together

· Chants 

· Picture File Card Activity

· Daily review and processing of charts

· Sentence patterning chart

· Listen and sketch

· Process grid, mind map

· Exploration report

· Expert Groups

· Personal Interactions

IV. READING AND WRITING

A. Whole Class Modeling

· Poetry Frame

· Flip Chants

· DRTA

· Cooperative strip paragraph

· Chants

                  B.    Small Group Practice (anything modeled by the teacher)

· Team tasks

· Ear-to-ear reading

· Expert groups

· Flexible reading groups

· ELD Group Frame

· Clunkers and Links – At or Above

· Skills

· Struggling/Emergent

· Group writing process; cooperative strip paragraph

· Story mapping

· Group poetry frame

· Group cognitive content dictionary

C.  Individual tasks – Portfolios

· Individual tasks – anything practiced in teams

· Self-selected reading

· Interactive journal writing

· Learning logs, poetry booklet

· Personal explorations

· Focused reading w/ personal CCD

D. Writer’s workshop

· Mini-lesson

· Write

· Conference

· Author’s chair

· Publishing

V. EXTENSION ACTIVITIES

· Field Trips - El Camino Real International Heritage Center outside Socorro, El Rancho de Las Golondrinas (a living museum of colonial New Mexico) near Santa Fe, Coronado Monument in Bernalillo, Albuquerque Museum.
· Art projects – weaving, family shield
· Class play – My Adventure on the Trail
VI. CLOSURE
· Portfolio assessment: teacher and self-assessment

· Assessment of personal process grid

· Student-generated text: individual paragraph

· Home/School Connection

· Process charts

· Choral reading of poetry

· Team Jeopardy game

SAMPLE DAILY LESSON PLANS

Day 1 (Week 1)
FOCUS MOTIVATION

· Three standards and Super Historian Awards

· Cognitive Content Dictionary with signal word

· Observation charts

· Inquiry chart about Trails to Santa Fe

· Big book – Important Book about the Trails to Santa Fe

· Portfolios – numbered- put on desks

GUIDED ORAL PRACTICE

· Chant 
INPUT

· Graphic Organizer-Timeline of New Mexico History

· 10/2 lecture w/ primary language

· Learning log, ELD review

· Graphic Organizer Trade on the Trails to Santa Fe map

· 10/2 with primary language

· Learning log / ELD review

GUIDED ORAL PRACTICE

· Chant 

· T-Graph for social skills – cooperation, team points

· Picture File Sort 

· Exploration Report – observe, categorize

INPUT
· Pictorial input – The Spanish come to New Mexico

· 10/2 with primary language

· Learning log / ELD review

GUIDED ORAL PRACTICE
· Chant 

READING AND WRITING

· Read Aloud

· Writer’s workshop

· Mini-lesson – Sketch and Write

· Write

· Author’s chair

CLOSURE

· Home/school connection

· Interactive journal writing

· Process Charts

SAMPLE DAILY LESSON PLAN

Day 2 (Week 2):

FOCUS/ MOTIVATION

· Review 3 Standards/Awards

· Process home/School Connections, share out, awards

· Cognitive Content Dictionary (CCD) – signal word

· Chant – highlight, sketch, add picture file cards

INPUT

· Review input with word cards

· Narrative Input

· Comparative Input

GUIDED ORAL PRACTICE
· Chant  

READING/WRITING

· Read Aloud

· T-graph processing

· Expert groups

· Team tasks 

· Writer’s workshop 

CLOSURE

· Process inquiry chart

· Home-School Connection

· Interactive Journal Writing

SAMPLE DAILY LESSON PLAN

Day 3 (Week 3):
FOCUS/ MOTIVATION

· Review 3 Standards/Awards

· Cognitive Content Dictionary (CCD) – signal word

· Process home/School Connections

· Review input with pictures and word cards

· Review Narrative with word cards and conversation bubbles

· Chant – highlight, sketch, add picture file cards
GUIDED ORAL PRACTICE
· Sentence Patterning Chart

· Reading/Trading game – flip chant

READING /WRITING
· Flexible groups – expert groups

· Team tasks

· T-graph processing

GUIDED ORAL PRACTICE

· Mind map 

· Process grid 

READING /WRITING

· Read Aloud

· Cooperative Strip Paragraph

· Respond, revise, edit

CLOSURE
· Process inquiry chart

· Home-School Connection

· Interactive Journal Writing

SAMPLE DAILY LESSON PLAN

Day 4 (Week 4)
FOCUS/ MOTIVATION

· Review 3 Standards/Awards

· Cognitive Content Dictionary (CCD) – signal word

· Process home/School Connections

· Chant- Santa Fe Trail Bugaloo

· Process chants: highlight, sketch, add picture file cards

· Review Narrative with story map

READING/WRITING

· Read Aloud

· Flexible Group Reading

· Clunkers and Links (at or above reading level)

· ELD Group Frame

· Team tasks

· Listen and Sketch

· Poetry Frame

· Oral Evaluation/T-graph:  Team Share
CLOSURE

· Interactive Journals

· Home/School Connection
SAMPLE DAILY LESSON PLAN

Day 5 (Week 5)
FOCUS/ MOTIVATION

· Review 3 Standards/Awards
· Cognitive Content Dictionary (CCD) –stumper word

· Process home/School Connections

· Chants, highlight, sketch, add picture file cards

READING AND WRITING

· Found Poetry

· DRTA

GUIDED ORAL PRACTICE
· Chant 

READING AND WRITING

· Read Aloud

· Flexible reading group

· Struggling/emergent readers with coop strip paragraph 


· Team tasks; team self-evaluation

· Ear-to-ear Reading with poetry booklet

· Focused reading with personal CCD
· Writing Prompt: based on Comparative Input Chart “The Oxen and Mule”
CLOSURE
· Process inquiry chart

· Choral reading of poetry
· Action Plan:  Cultures Colliding
· Letter home to parents

· Evaluate week – “What helped you learn?”

Super Historian Awards*

* Add “Google” images to match text

(oxen) A covered wagon required 4-6 oxen to pull it over the rugged plains.  They needed daily rest at mid-day to feed and rest to continue the journey to Santa Fe.

On the back, write about how you would feel traveling hundreds of miles in a covered wagon.
(covered wagon – equivalents):  To compare prices in the 1800’s to today’s dollar, $2.00 in 1821 would be $33.00 today.  A wagon was bought in Missouri for $150 ($2,280 today) and sold in Santa Fe for $750 ($11,400 in today’s money).

On the back answer this question: 5 pounds of sugar costs about $5.00 today.  Based on the information above, about how much do you think it cost back in the 1800’s and why?

(deer) The first paths across North America were formed by migrating animal herds and the Native Americans who followed and hunted them.

On the back, draw a picture of animal trails through a wilderness area.  Write a sentence describing what animals might walk this path and what they would be doing.   

(buffalo) Also known as the North American Bison, these large animals supplied food and shelter to the Native Americans.

Draw your own picture of a bison on the back.  Write about how you think the bison provided food and shelter for the Native Americans before the Spanish arrived in New Mexico.

(covered wagon) Wagons were used on the trails to carry supplies needed by settlers.  Horses, oxen or mules pulled them.  They were covered with heavy weatherized canvas.

On the back draw a detailed picture of a covered wagon and label as many parts as possible.

(grizzly bear) This bear was a danger to the early pioneers on the Santa Fe Trail.  These largest carnivores of North America were found along the rivers of the plains and in the mountains.

On the back write about what you would have done if you came across a grizzly bear by a river while traveling the Santa Fe Trail.

(mustang) The mustang is a wild horse of the plains.  Descendents of the first Spanish horses, they were caught and trained by Native Americans.  Before they had horses, Native Americans used dogs to carry loads.

On the back, write about how you would train a wild Mustang to carry heavy loads.

(horno) This outdoor oven, called an horno, was first introduced to the Pueblo peoples by the Spanish.  They are used to bake bread for special occasions.

On the back, write and sketch about the food your family prepared for special occasions.

(oxen yoke) The oxen were harnessed to wagons with huge wooden yokes.  One curved yoke sat on the necks of two oxen, just behind the horns.  A curved wooden bow went around each animal’s neck and was held in place with wooden or metal pins.  The wagon tongue was attached to the iron ring, which hung from the center of the yoke.  

On the back, draw a picture of the oxen with the yoke attached and label as many parts as possible.

(beaver) The high value of beaver pelts (skins) made them highly valuable to hunters and trappers.

On the back, draw and write about the types of things that people might make out of beaver pelts.

SUPER HISTORIAN BOOKMARK AWARDS
Please contact Denise Balderas at bacadenise@yahoo.com for original pictures to go with these bookmarks.

	Acequias (Ditches) & Protected Water in New Mexico

                 Inssert Picture of Acequia here
	Native American Pueblos in New Mexico

Insert picture of Pueblo dancers here

	*The word Acequia is an Arabic word meaning “bearer of water.”

*Acequias began over 200 years ago to give people who had land water for farming & ranching.

*New Mexico’s Acequias have people like commissioners & mayordomos (ditch managers).

*The mayordomos are elected and watch over how much water each person uses and on which day they can use the water for farming & ranching.

*It is part of New Mexico’s peoples customs and traditions that water rights are attached to the land.

*The Acequia Associations still defend the people to make sure that the water does not get stolen by big companies.

On the back, write a few sentences explaining about who is responsible for taking care of the Acequias.


	*New Mexico has 19 different Native American Pueblos throughout our state.
*The Pueblo names are: Acoma Pueblo, Cochiti Pueblo, Isleta Pueblo, Jemez Pueblo, Laguna Pueblo, Nambe Pueblo, Picuris Pueblo, Pojoaque Pueblo, San Felipe Pueblo, Ohkay Owingeh(San Juan) Pueblo, San Ildefonso Pueblo, Sandia Pueblo, Santa Ana Pueblo, Santa Clara Pueblo, Taos Pueblo, Santo Domingo (Kewa) Pueblo, Zia Pueblo, Tesuque Pueblo & Zuni Pueblo.

*Acoma, Laguna, Santa Ana, Zia, Cochiti, Santo Domingo(Kewa), & San Felipe Pueblos speak Keres.

*San Ildefonso, Santa Clara, Nambe, Pojoaque, Tesuque, & Ohkay Owingeh(San Juan) Pueblos speak Tewa.
*Isleta, Sandia, Picuris & Taos Pueblos speak Tiwa.
*Jemez Pueblo is the only to speak Towa.
*Zuni Pueblo is the only to speak Zuni. 

Research where all 19 Pueblos are located in New Mexico.  Draw a New Mexico map, on a separate piece of paper, that demonstrates where they live in the state.




SUPER HISTORIAN AWARDS:  POSTCARDS
Please contact Denise Balderas at bacadenise@yahoo.com for original pictures to go with these postcards.

	Insert picture of “historic marker for Santa Fe Trail” here

http://www.waymarking.com/waymarks/WM6QMD_Santa_Fe_Trail
The Santa Fe Trail served two purposes for the U.S. First, it was a premiere trading route with the Mexican territory of Nuevo Mexico. Secondly, during the Mexican American War in 1846, the trail served as a primary road for U.S. troops to invade the Mexican colony.



	Insert picture of Aztec mill here  

 (http://www.legendsofamerica.com/picturepages/PP-Cimarron1AstecMill.html)

Built by Lucien B. Maxwell in 1864, the Aztec Mill's initial purpose was to provide wheat and corn flour for local residents, soldiers at Fort Union, and to the Indian Agency in Cimarron. Capable ofgrinding 15,000 pounds of wheat per day, the building also served as a supply point for dispensing meat, clothing, blankets, and rations to the Ute and Jicarilla Apaches who were living on a 1,200 acre parcel of land nearby. Maxwell was compensated by the federal government for supply both the Indians and the soldiers.



	Insert picture of covered wagon here . 

(http://en.wikipedia.org/wiki/Covered_wagon
Covered wagons were primarily used to transport goods. Small children, the elderly, and the sick or injured rode in them, but since the wagons had no suspension and the roads were rough, many people preferred to walk, unless they had horses to ride.



	Insert picture of trail signs here.  

(http://www.legendsofamerica.com/nm-fortunion.html)

These signs have been just one of the ways the Santa Fe Trail has beenmarked over the years.  Santa Fe Trail Markers were placed on or nearschools located along the Santa Fe Trail in 1948, by the American Pioneer Trails Association with Headquarters in Kansas City, Missouri.



	Insert picture of wagon ruts here.  
(http://westerntrips.blogspot.com)

The old Santa Fe Trail that crossed from Missouri to Santa Fe was one of the busiest trade routes in North America. There are places of the old Santa Fe Trail where wagon ruts can easily be seen; for example, these ruts in Cimarron, NM near the Philmont Ranch.




	Insert picture here.

(http://www.legendsofamerica.com/nm-fortunion.html)

The Santa Fe Trail was a 19th-century transportation route through central North    America that connected Franklin, Missouri with Santa Fe,New Mexico. Pioneered in 1821 by William Becknell, it served as a vital commercial and military highway  until the introduction of the railroad to Santa Fe   in 1880. At first an international trade route between the United States and Mexico, it was the 1846 U.S. invasion route of New Mexico during the Mexican–American War.



	Insert picture here.
(http://www.encyclopedia.com/topic/Covered_Wagon.aspx)
While covered wagons traveling short distances on good roads could be drawn by horses, those crossing the plains were usually drawn by a team of two or more pairs of oxen. Caravans of twenty-five wagons or more were used largely to transport trade goods over the Santa Fe Trail valued at $35,000 in 1824, $90,000 in 1826, and $150,000 in 1828. The organization and daily routine of a wagon train depended on the danger expected from the Native American tribes into whose territory it had traveled, the terrain, and the size of the caravan.



	Insert picture here.

(http://en.wikipedia.org)

The Tooth of Time is located five miles (8 km) southwest ofCimarron, New Mexico, and is on the property of Philmont Scout Ranch, and is one of Philmont's most popular sights.  Both its pinkish-gray color and its unusual shape make it a particularly notable geological landmark. It was well-known among the overland traders on the Santa Fe Trail, who used it to mark the final seven day push to Santa Fe, New Mexico.



	Insert picture here.

http://www.wagonmoundnm.com
This mound is named Wagon Mound.  It is located in the small Northern New Mexican town of 300 people, called Wagon Mound.  The mound was a landmark for covered wagon trains and traders going up and down the Santa Fe Trail and is now Wagon Mound National Historic Landmark. The shape of the mound is said to resemble a Conestoga wagon.




Prediction Reaction Guide:

Trails to Santa Fe

Directions: Please respond by sketching and writing below.

1. What group of people were here in the New Mexico area 10,0 00years before the Spanish arrived?  Cite evidence that proves your answer.


2. How did Native Americans from the New Mexico area trade with the Mayan people in Mexico?


3. Estevanico Dorantes was a Black African Moor who came to the New Mexico area with the Spanish Explorers to scout.  Describe what a scouts primary responsibility would be.


4. This is a true statement. “The Spanish first came to the New Mexico area in the 1500’s.”  Write at lease 2 facts that explain why the Spanish came during that time.


5. It is stated within New Mexico History,  “Sometimes there was conflict between cultures.”  Why would this occur?


6. Was New Mexico a part of the country Spain or Mexico?  What evidence do you have to support your answer?


7. The Spanish priests used the Santa Fe Trail to establish “Missions” in the New Mexico area.  Describe what a “Mission” is based on how it is used within the sentence.
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The important thing about the trails to Santa Fe is that they opened the door for the rich exchange of ideas, languages, and cultures.

· People traveled the trail for many reasons.

· They traded things – tools, turquoise, salt, shells, silver, gold chocolate, baskets, pots, seeds, animals – and more!

· They exchanged intangible things such as ideas, songs, inventions, medicinal flora, and even languages!

· Explorers sought adventure!

· Merchants came to buy and sell goods.

· Settlers came to find a better life for themselves and their families.

Cultures that converge, even in conflict, exchange ideas and learn from each other.

The important thing about the trails to Santa Fe is that they opened the door for the rich exchange of ideas, languages, and cultures.


· Long before the European explorers came, Native people built many cities and villages that were connected by trade routes and trails.

· Ancient Aztecs of Mexico used turquoise from New Mexico in Montezuma’s belt, and drawings of the Mayan Macaw parrot of Mexico decorate ancient Ancestral Pueblo peoples’s pottery and cave walls in the Southwest.

· Theses ancient ancestors followed trade routes that paved the way for El Camino Real and the Santa Fe Trail.

Cultures that converge, even in conflict, exchange ideas and learn from each other.

The important thing about the trails to Santa Fe is that they opened the door for the rich exchange of ideas, languages, and cultures.

· In the 1500’s the Spanish began exploring the land that is now the southwestern United States.

· Estevan the Moor, the first African in New Mexico, was a scout for the Spanish explorers.

· Later, Spanish friars and monks established missions among the Pueblo peoples.  

· Then Don Juan de Oñate traveled El Camino Real from Mexico City to Santa Fe and claimed the ancient route for Spain.  All the lands in between were called Nueva España.

· For the next 200 years or so, people from Santa Fe could only trade with Mexico – not with the foreigners from the lands to the east (United States).  That was the law, and they could be thrown in prison for disobeying it.

Cultures that converge, even in conflict, exchange ideas and learn from each other.

The important thing about the trails to Santa Fe is that they opened the door for the rich exchange of ideas, languages, and cultures.

· El Camino Real brought friars, supplies for their missions, settlers and mail from Mexico to Santa Fe.  More and more people came to settle in New Mexico.

· Soon, Santa Fe was established and other small towns dotted the banks of the Rio Grande.

· But conflict was brewing between the Pueblo people and the Spanish settlers!

· The Spanish friars did not let Pueblo people practice their own religions and made them work hard for no money.  They were harshly punished by the Spaniards for disobedience to the Spanish laws.

· Popé, leader of the Pueblo peoples, revolted and expelled the Spanish from New Mexico!  The Pueblo Revolt kept the Spanish away for 25 years, but then they came back.

Cultures that converge, even in conflict, exchange ideas and learn from each other.

The important thing about the trails to Santa Fe is that they opened the door for the rich exchange of ideas, languages, and cultures.

· When Mexico won independence from Spain, people from New Mexico became part of Mexico.  The settlers spoke mostly Spanish.

· But now they could trade with the United States!

· In 182l, William Becknell brought goods from Missouri to Santa Fe.  The Santa Fe Trail had officially begun.

· The Santa Fe Trail brought U.S. settlers to New Mexico.  With them came their English language and European customs. 

·  Eventually, traders traveled the Santa Fe Trail all the way down El Camino Real and traded with Mexico.

Cultures that converge, even in conflict, exchange ideas and learn from each other.

The important thing about the trails to Santa Fe is that they opened the door for the rich exchange of ideas, languages, and cultures.

· There was a war between Mexico and the United States in 1846.

· After losing the war, Mexico gave New Mexico to the United States as a territory in 1848.  

· The railroads were coming, bringing jobs to the Pueblo people in exchange for the use of their land.  Chinese people and African Americans also came to help lay the railroad tracks.

· Until 1880 when the railroad was completed, the Santa Fe Trail and El Camino Real were very important.  

·  Then the railroad reached Las Vegas, New Mexico, and almost right away people stopped traveling the old trails.  The trains were faster and much less dangerous!

Cultures that converge, even in conflict, exchange ideas and learn from each other.

The important thing about the trails to Santa Fe is that they opened the door for the rich exchange of ideas, languages, and cultures.

· Over time many groups of people- Native peoples, Spaniards, Mexicans, African Americans, Asians, and Europeans – have developed a syncretism, a way of living side by side, that has created the unique New Mexican culture

Cultures that converge, even in conflict, exchange ideas and learn from each other.

GLOSSARY

Ancient - belonging to times long past

Conflict - a fight or a struggle, especially a long one

Culture - a way of life for a group of people

Exchange - to buy, sell, or trade things

Explore - to travel over little-known land or seas for the purpose of discovery

Explorer - a person who explores

Foreigners - a person from another country, an outsider

Goods - things that are for sale

Independence - freedom from the control, influence or support of others

Intangible - not tangible, not able to touch such as an idea

Merchant - a person who buys and sells goods for a living

Mission - a place for religious work

Revolt - to turn away from and fight against a leader

Scout - a person who is sent out to see where to go or to see what other groups of people are doing

Settlers - people who take up residence in a new place

Syncretism - a way of living side by side

Graphic organizer: Timeline of new Mexico
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Graphic Organizer: Map – Trade on the Trails to Santa Fe
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Pictorial Input Chart: The Spanish Come to New Mexico
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Pictorial Input: The Spanish Come to New Mexico 

ELD Review Questions

(ELD Review Questions can be created and used with any input chart)

Point to: 

•The year the Spanish came (knowledge)

•one of the contributions of the Spanish people (application)

•one of the names to remember (application)

Either/or:

•Did the Spanish come in the 1500’s or the 1800’s? (1500 - knowledge)

•Was the horse an intention or a contribution of the Spanish? (contribution - application)

•Did the conquistadores have the intention of conquering people or converting them? (conquering - comprehension)

Yes/No:

•Was the idea of the Horno borrowed from the Moors? (Yes) (synthesis)

•Did the padres come to conquer and find gold? (no) (comprehension)

•Had the native people ever seen sheep or donkeys before the Spanish came? (no) (synthesis)

Open ended:

•Why was Fray Marcos de Niza part of the expedition? (Because he was there to convert people to Catholisim) (application)

•How could the donkeys and sheep be helpful to the people? (evaluation)

•How do you think the native people felt about the Spaniards coming to their home lands? (reflection)

•Why did Estevanico come to New Mexico with the Spanish? (synthesis) 

Background Information for: 

Pictorial Input:  The Spanish Come to New Mexico in the 1500’s

This pictorial input chart is a great example of a “pictorial” time line piece.  

1.  The background, or setting, should be drawn in first in one color. This includes the mountains, the Rio Grande River, the pueblo, and a representative Native American.  These were what the Spanish encountered when they arrived in the 1500’s. The mountains follow along the line of the Rio Grande and create the rich, fertile valley where the Pueblo people built their villages and grew their crops.  The native people hunted game, collected natural growing nuts, and herbs.

2. The next step would be to identify the people drawn in a second color.  Spanish conquistador wears body armor to protect himself against the unknown danger of the native people.  He rides horse back (leave uncolored for contributions) and brings with him a scout to go ahead.  The scout pictured here is the famous Moor named Estanvanico, who actually was the first European ever seen by the Pueblo people.  The Padre, Fray Marcos de Niza, who tends the sheep, brought his ideals of religion and education with him.

3.  The intentions of the people written in a third color, are explained in their “thought bubbles.”

4.  The contributions brought by the Spaniards should be drawn in a single color. They included items such as tools made of metal, fruits such as peaches, and grapes.  Vegetables brought were onions, carrots and celery.  The Barbed African horse and the horno originated in Moorish Africa, but were brought by the Spaniards.  Sheep and donkeys were other contributions. 
Graphic organizer:  Timeline of New Mexico History 

Draw the timeline in black, starting from 2000 and explain that it is close to today’s date. Fill in the 1000, 1100, 1200, 1200, 1400, 1500, 1600, 1700, 1800, 1900 A.D. – all in black. Explain that AD stands for anno domini. That spans 1000 years. If we know that the Native Americans have been in the Americas for at least 10,000 years, have students imagine (estimate) how far back the timeline would have to go to represent 8,000 BC.

Briefly fill in the text as indicated, in a contrasting color, adding pictures to add to the timeline.

As a 10-2, have students talk to their partner about something that happened before 1600 AD and then something that happened after 1600 AD.

400 years of New Mexico History Timeline
Teachers can use selected information below to add to a class timeline throughout their 6-week unit.

Before the Spanish came to the Americas, Native people had thriving cultures. The Ancestral Pueblo people lived in Chaco Canyon, which was a major trade center. They traded with native people from all over the Americas.  

The Apache were nomadic and the Navajos (Diné) homeland was in the 4 corners area.

There were 40,000 Pueblo Indians living in New Mexico just before the Spanish came. They lived in apartment-like structures and used complex irrigation systems. This time period of New Mexico is sometimes called The Pueblo Period.

1492 Columbus landed in the Americas. This began the Early Spanish Period (1500 – about 1700).

1520 Alvar Nuñez Cabeza de Vaca (a Spanish Explorer) and Estevan (Estavanico) Dorantes (a Black slave) wandered around the Southwest after being shipwrecked off the coast of Florida. They were lost for 7 years looking for a route to Mexico City. They finally found their way to Mexico City, perhaps with the help of native people.
1539 Estevan came back to New Mexico with Fray Marcos de Niza looking for the 7 Cities of Cibola. (They never found gold). 

1540 Coronado and 300 soldiers come to New Mexico in search of the Golden Cities. 

1573 Pope Paul III of Spain proclaimed that American Indians are men and thus are entitled to property and liberty.

1598 Juan de Oñate claimed El Camino Real for Spain. He made his way along the ancient Indian trails.  He lead a colonizing expedition into NM. He established the first permanent settlement - the mission San Gabriel of San Juan Pueblo.

1598 Franciscan friars begin establishing early missions in New Mexico, such as Mission San Miguel in Socorro, 1598; San Augustín de la Isleta, 1612; San José de los Jemez, 1621; Cochiti, 1628; Acoma 1629. Many missions were destroyed later during the Pueblo Revolt.

1599 Oñate lead an assault on Sky City (Acoma pueblo) in retaliation of the Acoma people killing Oñate’s nephew. The Spanish killed 800 villagers. The remaining 500 women and children were enslaved. They amputated the left foot of 80 men over the age of 25. Oñate was later sent back to Mexico, and Spain tried and convicted him of cruelty to Indians and colonists. 

1609 Santa Fe was established in the name of Spain although Indian laborers built most of the city. Santa Fe became the destination of El Camino Real. People in Santa Fe were only allowed to trade with Spain (and then Mexico) for over 200 years.

(1620) (The Pilgrims landed in Plymouth Rock on the East coast of North America.)

By this time, there were about 3,000 Spanish people and 30,000 Pueblo people in NM.

1680  The Pueblo Indians tired of the Spanish treating them like servants. They were forced to work with no pay. They had to give up their religion and they were punished harshly. Under the leadership of Popay (Popé) from the San Juan Pueblo, the Spanish were expelled from NM. This revolution was called The Pueblo Revolt. This was the only group of indigenous people that had been able to successfully regain their freedom from the Spanish during the whole history of the Spanish empire (which at this time stretched from Guatemala to Oregon).

1692 Diego De Vargas re-conquested NM. (Popay died in 1692). During the time the Spanish were expelled, the Pueblos didn’t have the Spanish protection from nomadic tribes that raided the Pueblos. The Spanish began to return to NM. They may have learned their lesson. The Pueblo people were given greater latitude for their own religious practices. There were fewer demands for food and labor. There was an alliance between the Spanish and the Pueblos living in Santa Fe to protect against raiding parties. Other pueblos continued to fight the Spanish for 7 years.

The Spanish Colonial Period about 1700 -1820.

1706 Old Town in Albuquerque was established. 

1732  Albuquerque became a stop on El Camino Real.

(1776) (U. S. Independence from England, July 4, 1776. The United States was formed).

Mexican Republic Period 1821 – 1848.

1821 Mexican Independence from Spain. New Mexico became part of Mexico. The border crossed the people, the people did not cross the border. People in Santa Fe were now allowed to trade with other countries. William Becknell opened up the Santa Fe Trail by being the first person from the east coast to bring a wagon full of goods from Missouri to trade in Santa Fe.

1848 – 1912 New Mexico Territory Period (until statehood in 1912)

1848 New Mexico became a territory of the United States after the Treaty of Guadalupe Hidalgo. Mexico and the United States had been at war since 1846. Mexicans were given 1 year to decide whether or not to choose US citizenship. Pueblo Indians were not given the choice to have US citizenship. (They were not granted US citizenship in NM until 1924, and they were granted the right to vote in New Mexico in 1948.)
(1861-1865) (Civil War of the United States)

1862 The battle of Glorieta, NM. This was a turning point in the Civil War because the Confederates were advancing west to capture the gold mines in Colorado. They needed the gold to finance the war. The Union troops stopped them in Glorieta and the gold mines were saved. Some say that is the turning point in the Civil War, because the Confederates were out of money and unable to get money from the gold mines.

1864 The US army launched a campaign against the Mescalero Apaches and the Navajos. About 8-9,000 people were forced to make the long walk to Bosque Redondo in Ft. Sumner, NM. Hundreds die on the way. 

1870 Buffalo soldiers are authorized by Congress to keep the peace between the Indians and settlers. They were the first all black army units. 

1874 George McJunkin, an ex-slave black cowboy, arrived in NM. He later discovered the Folsom Site (in 1908). He found evidence (Folsom point arrowhead) that proved that Indians had been in NM for thousands of years. He also was credited as being the first man to fence off pasture land for cattle with barbed wire in the west.

1880 The railroad is finished in Las Vegas, NM. Until this point, the Santa Fe Trail was still a busy, vibrant trail. With the coming of the railroad, came the end of the Santa Fe Trail.

 Graphic Organizer: Trade on the Trails to Santa Fe (map)

Native Americans were here thousands of years before the first European explorers came to the Americas.  The Ancestral Pueblo people lived in Chaco Canyon. Chaco Canyon was a major trade center for the Southwest. Native peoples had trade routes that they used to trade with other tribes. For example, native groups in California made beads from sea shells which they traded to the people of the Southwest who traded cotton blankets and pottery. The Mayan and Aztecs traded Macaw feathers of the Central American parrot for the turquoise of New Mexico. Montezuma used turquoise from New Mexico to decorate his belt. Macaw feathers were found in cave paintings in the Southwest. 

 In the 1500’s, the Spanish began coming to the Southwest. The conquistadores came to find gold and to conquer the native people. The padres, or friars, came to start missions and convert the Pueblo people to Christianity. Years later, Spaniards claimed a new route for Spain and called it El Camino Real. Did they find one of the ancient Indian trade routes? 

Eventually, the trail was used to bring friars, missionary supplies, settlers and mail. El Camino Real went from Mexico City to Santa Fe. It took 6-10 months to go 1600 miles. There were usually 32 wagons in a caravan, 12-14 soldiers accompanied them. There were heavy service wagons with 4 iron-tired wheels, and when it was full, it required a team of 8 mules.

 They had to cross hot, dry deserts, steep mountains and canyons and swift rivers. The territories passed through tribal areas such as Apache, Comanche. What do you think the Native Americans thought about these newcomers?

 For about 200 years, Santa Fe could only trade with Mexico City because Spain said they could not trade with foreigners. If someone tried to bring goods from the east, they could be put in prison. New Mexicans had to pay the traders’ prices (they had no one else to buy from). The goods that were imported from Mexico were expensive, but goods exported from NM didn’t receive much money.

Materials sent south to Mexico City from Santa Fe were:


Sheep, raw wool, hides of buffalo, deer and antelope, 

pine nuts, salt, Indian blankets

Materials sent north from Mexico City were:


Ironware, especially tools and arms, fabrics, boots, shoes,

 chocolate, sugar, tobacco, paper and ink, European lace, books


In 1821, Mexico won its independence from Spain. Spain was not the boss of Santa Fe any more. So people in Santa Fe could finally trade with people in the east. That was the official start of the Santa Fe Trail. (Long before the trail was well-known, it had been used by Native Americans, Spanish explorers and French traders.) The trail began in Franklin, Missouri and ended in Santa Fe. The caravans went about 15 miles a day. They carried about 6,000 lbs. per wagon. They would use mules or oxen. It took about 2 months to go 800 or 900 miles. They could take the mountain route or the Cimarron Route. The mountain route was shorter, but more dangerous. Why do you think? 

The most popular items brought from Missouri to Santa Fe were cotton cloth: printed (calico) bleached and brown. Items such as woolens, silk, playing cards, parasols, glass bottles, toys, mirrors, machine-made clothing, tools and shoes were also popular, and it cost less than buying from El Camino Real traders. In return, the traders would receive such things as silver pesos, mules and beaver pelts from Santa Fe. Eventually, the traders from Missouri would go all the way to Mexico City to trade.

At the height of its popularity, trade wagons swept across the desert to Santa Fe in huge numbers. People called the wagons prairie schooners because their white canvas roofs looked like the sails on ships on schooners. The wagon ruts can still be seen today in some places.

The Santa Fe Trail was important until the era of the advancing railroad in 1860’s. (1880 was the completion of the Santa Fe Railroad.) 

Tips for the teacher: Color code the trails and the information about them based on the Map Key. 

· Write the title, draw the outline of the map, Mexico, the South West states, ocean and compass rose – all in black.
· Choose one color (e.g., green) and write: Ancestral Pueblo people, Chaco Canyon, Aztecs and Mayans, turquoise, macaw feathers, and ancient footpaths – all in green. 
· You can outline the path of El Camino Real with a blue line showing that it was once an ancient footpath.  For everything about El Camino Real, choose one color (blue). Cover the ancient footpath with your new color, write: Santa Fe, Mexico City, El Camino Real, 1600 miles and 6-10 months all in blue. Also add hot, dry deserts, and the text about “for 200 years…” all in blue.
· The Santa Fe Trail can be drawn in orange. The text that goes with it is in orange, too. Write: OK to trade 1821, Santa Fe Trail, Franklin, MO., 800 miles, and 2 mos. journey - all in orange.
· All the boxes with text about trade items will be in the color of the trail they belong to.
“Ended with the railroad in 1880” can be in black again.  (Remember: Add lots of pictures throughout to make it come alive.)
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Narrative Input Chart:  The End of the Trail

From Valerie Tripp’s American Girl Books:

Meet Josefina and Changes for Josefina

Adapted by Kathy Waldman 


“I can’t wait until Abuelito comes!” said Josefina.  She thought that the arrival of the caravan was the most exciting thing that happened on the rancho.  She and her sisters were sure that his caravan would return any day now.  Abuelito had been gone for more than ten months now!  Their rancho was always the caravan’s last stop before the town of Santa Fe.


Their grandfather was a trader, and once each year he organized a huge caravan.  The caravan was made up of many carts pulled by oxen, covered wagons, also pulled by oxen, and many mules carrying packs.  The carts, wagons, and mules were loaded with wool, hides and blankets in New Mexico.  Then the caravan traveled more than 1600 miles south to Mexico City.  The trail the caravan used was called El Camino Real.


When Abuelito got to Mexico City, he traded the goods he’d brought from New Mexico for things from all over the world.  He traded for silk and cotton goods and lace, for iron tools, paper, ink, books, fine dishes, coffee, and sugar.  Then the caravan would load up and start the long trip back to New Mexico.


When he arrived, Josefina knew that the wagons would be full of treasures to be traded in Santa Fe.  But the most important treasure the caravan brought was Abuelito himself, safe and sound and full of wonderful stories.  Sometimes the caravan went through sandstorms that were so bad they blocked out the sun.  Sometimes robbers or wild animals attacked the caravan.  Sometimes the caravan had to cross flooded rivers or waterless deserts.  Abuelito loved to tell about his adventures, and the sisters loved to listen.


“Ana,” said Josefina. “What do you hope Abuelito will bring on the caravan?” 


“Shoes for my two little boys,” Ana answered.


“I hope he brings that plow Papa needs,” said Clara.


“How dull,” said Francisca, “I’m hoping for some new lace.”


Josefina interrupted.  “Well, I know one thing we all hope Abuelito will bring,” she said cheerfully.  “Chocolate!”


“Lots!” said Clara and Francisca.  They spoke at exactly the same moment, which made them laugh at each other.  


“But right now,” said Francisca, “we must get back to the kitchen and begin cooking for the fandango.”

        There was always a big fandango in the evening after the caravan arrived.  Neighbors from the village, friends from the Indian pueblo, and all the people traveling with the caravan were invited.  They came to Josefina’s family’s house to eat and drink and sing and dance and celebrate the caravan’s safe return.  Abuelita was busy, her hands covered with flour, so she had to use the back of her wrist to brush the sweat off her forehead.  The heat of the cooking fires was making her face red and her hair stick out.  Pots full of delicious-smelling concoctions sizzled, steamed and bubbled over the fires. 
 

She was stirring one of the pots as fast as her hands could move. “Josefina, Clara ,go to the kitchen garden and get some onions.”

They pulled up a basket full of onions and were headed back to the kitchen, when Josefina and Clara stopped short and looked at each other.


“Is it. . .?” They tilted their heads and listened hard. 

Yes, there it was.  They could hear the rumble and squeak of wooden wheels that meant only one thing.  The caravan was coming! The girls smiled at each other and ran as fast as they could back through the gate.  “The caravan!  

It’s coming!” they shouted. “Francisca, it’s coming!”  They dropped their baskets outside the kitchen door, and the three sisters ran across the courtyard and up the steps of the tower in the south wall. They crowded together to peer through the narrow window.  

At first, all they saw was a cloud of dust stirring on the road from the village.  Then the sound of wheels grew louder and louder.  Soon they heard the jingle of harnesses, dogs barking, people shouting, and the village church bell ringing.  Next they saw soldiers coming over the hill with the sun glinting on their buttons and guns.  Then came mule after mule.  The mules were carrying heavy packs strapped to their backs.  Next, Josefina counted 30 carts pulled by plodding oxen.  The carts lumbered along on their two big wooden wheels.  Then came the four-wheeled covered wagons.  And so many people!  Too many to count!  There were muleteers, cart drivers, traders, and whole families.  There were herders driving sheep, goats, and cattle.  Villagers, and Indians from the nearby pueblo, walked along with the caravan to welcome it.
Francisca stood on tiptoe to see better.  She put her hands on Josefina’s shoulders.  “Don’t you love to think about all the places the caravan has been?” she asked.  “And all the places the things it brings come from, too?”


“Yes,” said Josefina .  “They come from all over the world, up El Camino Real, right to our door!”

Just then Josefina saw her father riding his horse right up to one of the big covered wagons.  He waved to its driver.


“That’s Abuelito!” Ana cried.  She pointed to the driver of the wagon.  The girls hurried down from the tower. Josefina ran to the kitchen and stuck her head in the door.  “Come on, Abuelita, Ana.  Papa and Abuelito are on their way up to the house!”


When Papa led Abuelito’s big wagon up to the front gate, Josefina was the first to run out and greet it.  Her sisters were close behind.

“My beautiful granddaughters!” said Abuelito and kissed each one.  “Oh, it’s good to see you.  This was the finest trip I’ve ever made!  Oh, the adventures, the adventures! But don’t get too used to having me around.  In the Spring, I plan to take Senor Patrick O’Toole up on his offer to ride the Santa Fe Trail all the way to Missouri.”


“Oh, Abuelito!” said Francisca, taking his arm and laughing.  “Not that americano!”


“Now, now,” he said.  Not all the americanos are so bad.  It’s an exciting time we live in.  The world changes so fast.”


“And not all the changes are good,” said Abuelita.  “So many americano traders and settlers are coming to New Mexico, with their different manners and customs and language!  Most of them don’t even share our Catholic faith.”  She shook her head.  “I fear our most precious beliefs and our Spanish language will be lost if we don’t do all we can to teach them to our children.”


Papa said, “Well, Senor Patrick O’Toole is an honest young man, and I will send mules and blankets with you over the Santa Fe Trail to trade with the americanos in Missouri.”


“Yes, I’ll take a covered wagon full of our goods to Franklin, Missouri.  Then I’ll ride a steamboat to St. Louis.  I’ll bring our goods to trade and arrange for new goods to be sent back here.  What an adventure that will be!  But right now, my old bones ache.  Where is your Tia Magdelena?  Perhaps she’ll use her skills as our curendera to ease my aching back.  I’ve been driving that wagon for too long!”


“She’s right inside, Dear,” said Abuelita. “Come in the house now.  She’ll fix you one of her healing teas and then you can rest and get ready for tonight’s fandango.”


“Oh, how good it is to be home,” said Abuelito.  “Gracias a Dios!” 

Trails to Santa Fe

Poetry Booklet
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People Here, People There

By Rhonda Lopez

People here, People there

People, people everywhere.

Ancient people exchanging eagerly

Diverse people integrating naturally

Distinct people trading noisily

and modern people sharing actively.

People in each nation

People from the past

People away from home

And people over borders

People here, People there

People, people everywhere.

People! People! People! 

	


Song of the Pueblo

We were there



We are here





We were there



We are here

We hunted deer and bison


We live in our Pueblos

We were there.



We are here

We were there



We are here 

We were there



We are here

We gathered nuts and berries

In ancient traditions

We were there.



We are here

We were there at Chaco Canyon

We are here

We were there at Mesa Verde

We speak our language -

We planted corn and squash

Tewa, Tiwa, Towa, Keres

We were there



We are here





We were there in the pueblos

We are here in sacred kivas 

Wh

When the Spaniards first arrived

In our dances and our stories

We were there



We are here

We were there



WE ARE HERE!
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El Camino Real – Yes, Ma’am! by  Kathy Waldman ‘09
Is this El Camino Real?


Yes, ma’am!

Is this El Camino Real?


Yes, ma’am!

Well, where does it start?


Mexico City.

Well, where does it end?


It ends in Santa Fe.

Can you tell what it’s like?


Yes, Ma’am!

All the good and the bad?


Yes, Ma’am!

Well, why did they go?


For land and gold.

And how would they get it?


They claimed it for Spain.

Now, did they prepare?


Yes, ma’am!

So what did they need?


Wagons and horses.

Is that all they brought?


No – they carried some supplies.

Did anyone come with them?


Padres, slaves, and settlers.

Was the trail that tough?


Yes, ma’am!

Then describe it for us.


Blazing deserts, high mountains.

Why was it rough?



Canyons and swift rivers.

And is that all?



You call 1600 miles “all”?

Did all of them survive?


Well . . . many of them died.

So how did that happen?


Rough terrain and disease.

Were there any other problems? 

Snakes and wild animals.

So how did some get by?


Perseverance and pride.

What about the Native Americans?

The Spanish claimed their lands.

Did they benefit at all?


They traded with the settlers.

What did they get?



Sheep, horses and new crops.

What about the padres?


They taught them at the missions.
.

Then the story’s sad and happy?

Yes, Ma’am!

Broken hearts and dreams fulfilled?

Yes, Ma’am!

So what was it called?


El Camino Real.

And why did it end?



The railroad came
I’m a Covered Wagon Train by Kathy Waldman
I’m a Covered wagon train

Rumbling across the plain. 
I only go 15 miles a day,

To reach Santa Fe is a long, long way.


I’m a train – bump, bump.


I’m a train – bump, bump.


I’m a covered wagon train – bump, bump!

They fill me with supplies they need

For work to do and mouths to feed.

Flour and salt, guns and tools,

Some precious books ‘cause there are no schools.


I’m a train – bump, bump.


I’m a train – bump, bump.


I’m a covered wagon train – bump, bump!

In front the oxen trudge along,

Two to a yoke with legs so strong.

People walk along the side,

Only the old and sick may ride.


I’m a train – bump, bump.


I’m a train – bump, bump.


I’m a covered wagon train – bump, bump!
The Santa Fe Trail Bugaloo

The Santa Fe Trail was the place to be

Opened New Mexico for many to see

Bringing products from all over the world

Sharing ideas and changes unfurled 

Horses, oxen, and donkeys too

Doing the Santa Fe Trail Bugaloo. 

The Spaniards wanted to convert the people

Searching for gold and building up steeples

The Pueblos wove beautiful blankets

Defended their land and their languages

Spaniards, Pueblos, and Americans too

Doing the Santa Fe Trail Bugaloo.

There were Americans traveling through the expanses

Buying and selling and building their ranches

The first white man that the Pueblos saw

Was an African man not a white man at all

African, Mestizo, and Jewish too,

Doing the Santa Fe Trail Bugaloo.

Exchanging cultures, beliefs, and money to spend

Developing a government with laws to defend

The Trail to Santa Fe is part of our memory

So study the facts and learn your state’s history

Spanish, English, and Keres too

Doing the Santa Fe Trail bugaloo.




By Rhonda Lopez

Sound Off!

I don’t know but I’ve been told

The Spaniards came to look for gold.

They’d heard that somewhere in New Mexico

Were seven golden cities tan rico!

Sound off – Explorers!

Sound off Conquistadores!

Sound off -1-2-3-4

Find Gold!

Some settlers came from Mexico and Spain

These families wanted land they could claim.

Catholic padres came with them, too.

They’d bring their religion 

To the Pueblos – it’s true.

Sound off – settlers!

Sound off –priests!

Sound off - 1-2-3-4

Came to stay!
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Home School Connection #1

Trails to Santa Fe

Have you or someone in your family ever gone on a long trip?  What did you have to pack?  How long did it take you to get there?  Sketch or write about it.

Parent/family signature:_______________________________

Home School Connection #2

Santa Fe Trail

Tell about how your family got to New Mexico.  Did they come from another country or state?  How did they get here?  Or were they Native Americans and already here? Write or sketch about what you learned.

Parent/family signature_______________________________

Home School Connection #3

The Trails to Santa Fe

Long ago in New Mexico, many families had to wait for caravans to arrive in order to trade for things they needed.  How do families get the things they need today?  Write or sketch about how families get food, clothes, and things for their homes today.

Parent/family signature________________________________

Home School Connection #4

The Trails to Santa Fe

What cultures are represented in your town?  Talk to your family about why people choose to live in your town.  Write or sketch about it.

Parent/family signature________________________________

Conexión con la casa #1

Los caminos a Santa Fe

¿Alguna vez tú o alguien de tu familia ha hecho un largo viaje?

¿Qué has empacado? ¿Cuánto tiempo te llevó llegar ahí?

Escribe o dibuja tus respuestas.

Firma del/los padre(s) de familia: _______________________________

Conexión con la casa #2

Los caminos a Santa Fe

Dí cómo llegó tu familia a Nuevo México.  ¿Vinieron de otro país o estado?  ¿Cómo llegaron aquí?  ¿Eran nativos americanos y ya estaban aquí? Escribe o dibuja sobre lo que aprendiste.

Firma del/los padre(s) de familia: _______________________________

Conexión con la casa #3

Los caminos a Santa Fe

Hace tiempo en Nuevo México, muchas familias tuvieron que esperar por caravanas para llegar y negociar las cosas que necesitaron.  

¿Cómo las familias consiguen las cosas que necesitan hoy?  Escribe o dibuja de cómo las familias consiguen el alimento, la ropa, y las cosas para sus hogares hoy.

Firma del/los padre(s) de familia: _______________________________

Conexión con la casa #4

Los caminos a Santa Fe

¿Qué culturas se representan en tu ciudad o pueblo? Habla con tu familia sobre porqué la gente elige vivir en tu ciudad o pueblo. 

Escribe o dibuja acerca de eso. 

Firma del/los padre(s) de familia: _______________________________

Expert Group: Pueblo Tribes in New Mexico
Approximate Arrival


Native Americans have been in New Mexico for at least 10,000 years. Archeologists have found evidence, such as arrowheads, that indicated they hunted buffalo in New Mexico, around the time period of 8,000 B.C.


	


Intentions for using the Trails

The Ancestral Pueblo people were the ancestors of the Pueblo Indians.  They built adobe and rock cities at Chaco Canyon and Mesa Verde. They made pottery and mined turquoise. Chaco Canyon was a major trade center for Native tribes across the Americas.

The Ancestral Pueblo people made footpaths that connected them to people who lived to their south.  They traded their pots and turquoise to the Aztecs and Mayans in exchange for other goods, like sea shells and Macaw parrot feathers.

Around the time period of 1299, drought, sickness, and war made them leave their homes.  The people used the trails they knew, and made new trails, in order to migrate and find new places to live. They built new homes in many of the areas where the Pueblo tribes of New Mexico are located today.
Contributions
Each Pueblo village had its own government. Each clan chose a leader to represent them in the Village Council.  They spoke different languages even to this day. The villages they lived in were called pueblos, by Spanish settlers.  They were adobe structures, constructed with bricks created from sand, clay, and water, with some fibrous or organic material, shaped using frames and dried in the sun.  They also made clay bowls and water jars.  
They gathered piñon nuts, seeds, roots, berries and herbs. They learned to plant squash, pumpkins, gourds, beans and cotton. Also, some plants were used by Native Americans to create dyes for rugs, clothing, and hair coloring. Dyes are extracted from plants by boiling the plant's leaves, florets or fruit in water. Once the water is boiling, clothing is placed into the mixture. The plants' fruit should be fully ripe and flowers must be in full bloom before dye can be extracted. The primary season to find plants with blooming flowers or ripened fruit is summer.  For example, dye colors gathered from black-eyed Susans include pale yellow, olive green and greenish gold. The colors extracted from these flowers are generally used for dyeing wool.
Most of the Pueblos hold annual sacred ceremonies; in fact, one of the ceremonies is a feast day.  The ceremonies usually feature traditional dances that are held outdoors, accompanied by singing and drumming. Non-public ceremonies take place in the kivas.


When the Spanish came to New Mexico in the 1500’s, they found many pueblos.  More and more Spaniards arrived and began to treat the Native peoples harshly.  In 1680, under the leadership of a brave warrior from San Juan pueblo named Popay (Popé), the Pueblos attacked the Spaniards and took back their lands. This is known as the Great Pueblo Revolt.  The Spanish settlers fled to El Paso, and northern New Mexico was under Pueblo control for the next 12 years.

Names to Remember

The Ancestral Pueblo people were the ancestors of the Pueblo Indians.  Their influence on the lifestyle and belief systems of the Pueblo Indians can still be seen today.  Popay was a great leader from San Juan Pueblo who led a revolt against Spanish rule in 1680.
Expert Group: Spanish and Mexican Settlers

Approximate Arrival


The Spanish had been forced out of New Mexico in the late 1600’s by the Pueblos during the Pueblo Revolt. Twelve years later, during the time period of 1693, Don Diego de Vargas led the Spanish settlers back to New Mexico.  They had missed their old homes when they fled south.  As their governor, de Vargas signed a peace treaty with some of the Pueblos. This was a contract to not fight any more.

	


Intentions for using the Trails


These people came to settle and raise families.  They traveled back up El Camino Real in wagons, or “carretas”.  El Camino Real was the longest road in North America!  Later, traders used El Camino Real to bring goods from Mexico and Spain to the settlers in exchange for things that the settlers made and grew.  At first, the settlers lived in Santa Fe.  As more people came, they built a new town in 1706 on the banks of the Rio Grande near Tiwa pueblo.  They called this city Albuquerque after the Spanish Duke of Alburquerque.

	


Contributions


After awhile, they built more towns farther from the river and watered their crops with a system of ditches.  These “acequias” still are used today.


Settlers brought foods from Mexico, like oranges, sugar, coffee, chocolate, and pepper.  They brought silk and velvet cloth, wine, medicines, paper and writing pens, books, tools, nails, and iron locks – all the things that were not available in New Mexico.  The New Mexicans traded woven blankets, deer-skin, buffalo hides, dried meat, and piñon nuts. The colony was only allowed to trade with Mexico and Spain.


These settlers shared their knowledge with the Pueblo peoples about how to build “hornos” (outdoor ovens) for their villages.  They showed them how to raise sheep and grow new crops like apples, peaches, onions, and carrots.  They brought their Catholic religion, their Spanish language, and their Spanish cultural traditions with them.

	


Names to Remember

 Twelve years after the Pueblo Revolt in 1693, Don Diego de Vargas led a group of Spanish settlers back into New Mexico and created a peace treaty with the Pueblo tribes.  The city of Albuquerque is named after the Spanish Duke of Alburquerque.

Expert Group: Traders and Settlers from the United States

Approximate Arrival


For centuries, Indian and Hispanic people lived in New Mexico.  Then, in 1821, the Santa Fe Trail from Missouri to New Mexico was opened.   A new group of people appeared. They called themselves the Americans.

	


Intentions for using the Trails


 Many people arrived from the United States. They spoke English and had a different culture.  In 1821, William Becknell traveled across the plains from Missouri.  He brought mules loaded with trade goods. He made so much money in Santa Fe that he returned in 1822 with covered wagons full of goods, and the heavy wagons left deep tracks in the earth.  His tracks became known as the Santa Fe Trail. Many traders from the United States followed his wagon route.  


The Americans had come to make money.  Some raised cattle and developed huge cattle ranches on the open plains. John Chisum owned the biggest one.  Others owned stores.  Most of them were farmers.


Fur trappers came to hunt for beaver over the Santa Fe Trail.  They took their furs back to the United States once a year to sell.  They lived in the mountains, hunting and trapping the rest of the time.   Kit Carson was one of the most famous trappers.
	


Contributions



The Americans spoke English and had different laws and a different system of government.  They brought the idea of buying and selling land. The Spanish, or “Hispanos” thought land was part of the family or community, and the Pueblo people did not believe that land could be bought or sold.  This led to conflicts.  Many native peoples fought long and hard wars against the Americans who were taking their lands.



After the railroad came to New Mexico in 1880, people came by the thousands.  They no longer used the Camino Real and the Santa Fe trails.  The days of the long and dangerous journey over the trails to Santa Fe came to an end.

	


Names to Remember

William Bucknell was a well-known trader whose wheel tracks began the actual Santa Fe Trail.  John Chisum was a settler who became a successful and large cattle rancher.  There are large wilderness areas in New Mexico named after Kit Carson, a famous explorer and trapper during the days of the Santa Fe Trail.
Expert Group: Africans/African-Americans in New Mexico

Approximate Arrival


Archeologists think that men came to the Americas, maybe as early as 40,000 years ago, from Africa.  Historians know that the first black man to use the trails to Santa Fe was Estevanico Dorantes who came to New Mexico in the 1500’s with a Spanish priest, Fray Marcos.  Pueblo people say that the first white man they saw was black, because Estevanico was the guide who led the way.

	


Intentions for using the Trails
Many African slaves and free Africans came with the early conquistadors and padres up el Camino Real to help build missions and grow crops to feed the settlers and soldiers. 

 In the 1800’s, African American fur traders, like James Beckwurth, came across the Santa Fe Trail to hunt for beaver.  Black cowboys came across the trail to work on cattle ranches owned by the new American settler.

 In 1866, a black unit of the Calvary called the Buffalo Soldiers came across the Santa Fe Trail to keep the peace between the Native Americans and the American settlers.

	


Contributions


The “horno” and the African Barbed horse that were brought to the Americas both originated in Moorish Africa and later were shared with Spain. 

Much later, the Buffalo Soldiers were sent to New Mexico to help keep peace for 24 years. They were the first all Black army unit. They were heroes to the American settlers and enemies to the Native Americans.  The Native Americans called them Buffalo Soldiers because of their wiry hair and their fierce fighting ability.  The settlers were farming and living in Native areas, and tribes formed war parties to take back their land.

George McJunkin, an African American cowboy, found the bones of a prehistoric bison and flint arrowheads in an arroyo. This discovery of Folsom Man helped archeologists decide that early men came to New Mexico about 40,000 years ago.  He also was the first person to use barbed wire to create cattle pastures.

	


Names to Remember

Estevanico Dorantes, the first black man to be seen by the Pueblo people, was a slave that accompanied Fray Marcos.  Fur traders, like James Beckwurth, came across the Santa Fe Trail to hunt for beaver.  George McJunkin was a black cowboy who discovered ancient human remains in New Mexico.  The Buffalo Soldiers were a black infantry unit that helped keep the peace in New Mexico during the Civil War.
  
Mind Map
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Process Grid Trails to Santa Fe

	Group of People
	Approximate arrival
	Intentions for using the trails
	Contributions
	Names to Remember

	Spanish

- Conquistadores

- Padres
- Black Moor Slave
	
	
	
	

	Pueblo Tribes
	
	
	
	

	Spanish and Mexican settlers
	
	
	
	

	Traders and Settlers from the United States
	
	
	
	

	Africans/ African Americans
	
	
	
	


Process Grid Trails to Santa Fe

	Group of People


	Approximate arrival
	Intentions for using the trails
	Contributions
	Names to Remember

	Spanish

-Conquistadores

-Padres

- Black Moor Slave


	1500’s
	- gold
- conquer

- convert to

  Christianity
	- sheep
- Barbed African horses

- Spanish language, culture, religion
- iron tools

- new fruits and vegetables: wheat, onions, apples, carrots, grapes, peaches                   

- horno
	-J uan de Oñate

- Fray Marcos de Niza    

- Francisco

  Vasquez de 

  Coronado

-Estevanico  Dorantes

	Pueblo Tribes
	At least

10,000 years ago

(8,000 BC)
	-trade with

  Mayans and

  Aztecs

-Migrate to new places to live

-trade with other Native tribes
	- apartment type

  architeture

- self-government 

- farmed beans,

  squash,

  pumpkins,

  and cotton

- clay pots

- weavings

- respect for land
	 -Ancestral Pueblo people
-Popay (Popé)



	Spanish and Mexican settlers 
	1600’s,  1700’s


	-trade with

  Pueblo tribes

-settle in Nuevo

  Mexico

-trade on El

  Camino Real
	- peace treaty with Pueblos 

- trade goods from Mexico 

-“acequia” system

- towns

- Spanish language, culture
	-Don Diego de

  Vargas

-Duke of Alburquerque

	Traders and Settlers from the United States
	1821
	-trade with New Mexico

-fur trappers

-land and

 settlement
	- Santa Fe Trail

- English language

  and customs  

- trade items from the United States

-system of government


	-William Becknell

-Kit Carson

-John Chisum



	Africans/African

Americans
	1500’s

1800’s


	-explore

-trade and work

-military service
	- “horno” and the Barbed African horse from the Moors

- barbed wire first used

- archeological discoveries

- Buffalo Soldiers


	-Estevanico Dorantes

-James Beckwurth

-George McJunkin

-Buffalo Soldiers


Trails to Santa Fe Writing Prompt

The Oxen or the Mule?

Refer to the comparative input chart on the use of the oxen and the mule on the Trails to Santa Fe, and resources from the Research Center for this writing prompt.
DIRECTIONS:

Write a 5-paragraph persuasive essay making a case for which animal you think a traveler on the Camino Real should purchase as they prepare for their long journey.  Your essay will be published in a class newspaper.  Your audience is made up of hard working merchants who are dependent on their transportation method for survival and the success of their business.  Remember to use comparative language and examples that engage your readers. 
This essay has six assignments due when submitting your final draft:


CCSS ELA Writing 4th

CSS.ELA-Literacy.W.4.1

Write opinion pieces on topics or texts, supporting a point of view with reasons and information.

CCSS.ELA-Literacy.W.4.1.a

Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the writer's purpose.

CCSS.ELA-Literacy.W.4.1.b

Provide reasons that are supported by facts and details.

CCSS.ELA-Literacy.W.4.1.c

Link opinion and reasons using words and phrases (e.g., for instance, in order to, in addition).

CCSS.ELA-Literacy.W.4.1.d

Provide a concluding statement or section related to the opinion presented.

CCSS.ELA-Literacy.W.4.2

Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

CCSS.ELA-Literacy.W.4.2.a

Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

CCSS.ELA-Literacy.W.4.2.b

Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

CCSS.ELA-Literacy.W.4.2.c

Link ideas within categories of information using words and phrases (e.g., another, for example, also, because).

CCSS.ELA-Literacy.W.4.2.d

Use precise language and domain-specific vocabulary to inform about or explain the topic.

CCSS.ELA-Literacy.W.4.2.e

Provide a concluding statement or section related to the information or explanation presented.

CCSS.ELA-Literacy.W.4.3

Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

CCSS.ELA-Literacy.W.4.3.a

Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.

CCSS.ELA-Literacy.W.4.3.b

Use dialogue and description to develop experiences and events or show the responses of characters to situations.

CCSS.ELA-Literacy.W.4.3.c

Use a variety of transitional words and phrases to manage the sequence of events.

CCSS.ELA-Literacy.W.4.3.d

Use concrete words and phrases and sensory details to convey experiences and events precisely.

CCSS.ELA-Literacy.W.4.3.e

Provide a conclusion that follows from the narrated experiences or events.

Production and Distribution of Writing:

Writing Rubric

Multi-Paragraph Essay Grading Rubric

Grading Scale



4
Exceeds Standards



3
Meets Standards



2
Approaching Standards



1
Below Standards



0
Nonexistent














Yes/No

I. Thesis Statement:


Does it state the main idea of your essay?







Score ________

II.  
Evidence Used:



Are there three or more details that support the main idea?






Score ________

III.  
Information and organization:



Is the information explained correctly and coherently?




Score ________

IV.  
Use of phrases, clauses and transitions:



Is there a link of ideas through the use of specific phrases?




Score ________

V.  
Conclusion:



Does your conclusion strengthen the main idea?




Score ________

VI.  
Prewriting Activities:



Are all prewriting activities included and attached to the final?




Score ________
VII.     Conventions:

Does the writing include correct spelling, capitalization and punctuation? __________

Score _________


 
       Total Addition of Scores = 
  ÷ 7




                Final Score      = 

ACTION PLAN

  Cultures Colliding
I. Use the Process Grid and other charts from the unit as well as any other appropriate resources. 
II. As a team, brainstorm a list of the positive and negative effects of the mixing of cultures that happened along the Santa Fe that you learned about in this unit.  You might want to organize the information using a t-chart like this:

	Positive Effects
	Negative Effects

	· 
	· 


III. Team practice:

a. Decide on two cultures that experienced conflict between them.
b. Create a list of what their conflicts were, and how these conflicts were resolved at the time.
c. Brainstorm alternative solutions to the conflicts.
d. Write a play involving all team members, in which you present the conflicts and the way they were dealt with at the time and the alternative solutions created by your team.
e. Present the play to your class.

f. Facilitate a class discussion comparing the two approaches to solving the conflict(s).


Prediction?





Reaction:








Prediction?





Reaction:








Reaction:








Prediction?





Reaction:








Prediction?





Reaction:








Prediction?





Prediction?





Reaction:








Reaction:








Prediction?

































































Contributions





Contributions





Group of People





Approximate Arrival





Intentions for Using Trail





Names to Remember





Prewriting Activities	________	4.	Conclusion	________


Thesis Statement________		5.	Rough Draft	________


Outline  ________			6.	Final Draft	________





*Objective of Action Plan:


An Action Plan is a working graphic organizer to be constructed with the students as the topic develops.  In this Action Plan, students will explore how the mixing of cultures can sometimes result in conflict and how different approaches to conflict may yield different results..





*Assessment:  Teacher should provide students with a rubric for Action Plan including grade level standards and school and/or classroom goals. (21st Century Goals) This could be created with student input.
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