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[image: image1.png]Social Studies Standards
Grades 5-8

STRAND : History

Content Standard I: Students are able to identify important people and events in order to analyze
significant patterns, relationships, themes, ideas, beliefs, and turning points in New Mexico, United States,
and world history in order to understand the complexiy of the human experience. Students will:

- New Mexico: explore 2nd explain how people 2nd events have influenced he development of New Mexico





American Revolution (5)


52

Project GLAD®

Orange County Department of Education
AMERICAN REVOLUTION (5)

IDEA PAGES

I.
UNIT THEME
· Freedom: rights and responsibilities
· Freedom comes at a price
· Freedom for whom?
· Cross-Cultural Respect Theme: Perception of freedom  in different cultures
· 21st Century Theme: Civic Literacy- Understanding the local and global implications of civic decisions
II.
FOCUS/MOTIVATION
· Literacy Awards

· Prediction/Reaction Guide

· Observation Charts

· Inquiry Charts

· Teacher-Made Big Book

· Cognitive Content Dictionary

III.
CLOSURE/ASSESSMENT
· Cause/effect paragraph
· Portfolio
· Expository essay
· Opinion essay
· Found poem
· Biography
· Process inquiry and all chart
· Personal Exploration
· Debate
· Speech
· Teacher and Student-made tests
· Where’s my answer?
IV.
CONCEPTS – New Mexico History/Social Studies – GRADE 5 STANDARDS
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[image: image2.png]5-8 Benchmark 1-B. United States: analyze and interpret major eras, events and individuals from the periods of exploration and
colonization through the civil war and reconstruction in United States history:

Grade

Performance Standards

H

1. explain the mofivations for the European exploration of the Americas (c.g. Leif Ericson, Christopher Columbus, John Cabot, Heman
Cortez, Jacques Cartier, Henry Hudson);

2. describe and explain the reasons for colonization, to include: religious freedom, desie for land, economic opportunity, a new way of life,
including the roles and views of key individuals who founded colonies (c.g.. John Smith, William Penn, Lord Baltimore);

3. explain the significance of major historical documents (e.g.. the Mayflower compact, the declaration of independence, the federalist papers,
‘United States constitution, bill of rights, the Gettysburg address).

4. identify the interactions befween American Indians and European settlers, including agriculture, cultural exchanges, alliances and conflicts
(e.g.. the first Thanksgiving, the pucblo revolt, French and Indian war);

5. describe how the introduction of slavery into the Americas, and especially the United States, laid a foundation for conflict; and

6. explain carly representative government and identify democratic practices that emerged (¢.g., Iroquois nation model, town meetings,
assemblies).





[image: image3.png]5-8 Benchmark 1-C. World: compare and contrast major historical eras, events and figures from ancient civilizations to the age of

exploration:

Grade

Performance Standards

H

1. describe the characteristics of carly societies, including the development of fools and adapiation fo environments;
2. identify, describe and explain the political, rligious, economic and social condifions in Europe that led to the era of colonization;
3. identify the European countries that colonized the North American continent and their areas of seflement, and

4 describe the development of slavery as a widespread practice that limits human freedoms and potentials.





[image: image4.png]5-8 Benchmark 1-D. Skills: research historical events and people from a variety of perspective

Grade | Performance Standards

5 1. differentiate between, locate and use primary and secondary Sources (e 8., computer software, mierviews, biographics, oral Bistories, print,
visual material, arifacts) to acquire information;

2. use resources for historical information (e.g., libraries, museums, historical societies, courthouse, worldwide web, family records, elders);
3. gather, organize and interpret information using a variety of media and technology;

4. show the relationship between social contexts and events; and

5. use effective communication skills and strategies to share research findings.





[image: image5.png]STRAND : Geography

Content Standard II: Students understand how physical, natural, and cultural processes influence where
people live, the ways in which people live, and how societies interact with one another and their
environments. Students will

5.8 Benchmark 2-A: analyze and evaluate the characteristics and purposes of geographic tools, knowledge, skills and perspectives
and apply them to explain the past, present and future in terms of patterns, events and issucs:

Grade

Performance Standards

H

T make and use different kinds of maps, globes, charts and dafabases;
2. demonstrate how different areas of the United States are organized and interconnected;

3. identify and locate each of the fifty states and capitols of the United States;

4. identify tribal territories within states;

5. employ fundamental geographic vocabulary (c.g.,latitude, longitude, interdependence, accessibility, connections);

demonstrate a relational understanding of time zones;
use spatial organization to communicate information; and
8. identify and locate natural and man-made features of local. regional. state. national and intemational locales.





[image: image6.png]5-8 Benchmark 4-C: describe the patterns of trade and exchange in carly socictics and civilizations and explore the extent of their
continuation in today’s world:

Grade | Performance Standards

5 T. explain basic cconomic pafierns of carly societies (c.g.. bunter-gathers, carly farming, ade); and
2. explain the economic motivation of exploration and colonization by colonial powers.





V.
COMMON CORE READING STANDARDS FOR LITERATURE


KEY IDEAS AND DETAILS
1. Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
2. Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.
3. Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text.
CRAFT and STRUCTURE

4. Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.
5. Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama, or poem.
6. Describe how a narrator’s or speaker’s point of view influences how events are described.
INTEGRATION OF KNOWLEDGE and IDEAS

7. Analyze how visual and multimedia elements contribute to the meaning, tone or beauty of a text.
8. Compare and contrast stories in the same genre on their approaches to similar  themes and topics.
9. By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 text complexity band independently and proficiently.

COMMON CORE READING STANDARDS FOR INFORMATIONAL TEXT


KEY IDEAS AND DETAILS
1. Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
2. Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.
3. Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.
CRAFT and STRUCTURE

4. Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 topic or subject area.
5. Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in two or more texts.
6. Analyze multiple accounts of the same event or topic, noting important similarities and differences in the point of view they represent.
INTEGRATION OF KNOWLEDGE and IDEAS

7. Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently.

8. Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which point(s).
9. Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.
10. By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of the grades 4-5 text complexity band independently and proficiently.

COMMON CORE READING STANDARDS: FOUNDATIONAL SKILLS


PHONICS and WORD RECOGNITION

3.
Know and apply grade-level phonics and word analysis skills in decoding words.

a. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context.
FLUENCY

4.
Read with sufficient accuracy and fluency to support comprehension.

a.
Read on-level text with purpose and understanding.

b.
Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings.

c.
Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

COMMON CORE WRITING STANDARDS


TEXT TYPES and PURPOSES

1. Write opinion pieces on topics or texts, supporting a point of view with reasons and information.
a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose.
b. Provide logically ordered reasons that are supported by facts and details.
c. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically)
d. Provide a concluding statement or section related to the opinion presented.
2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
a. Introduce a topic clearly, provide a general observation and focus, and group related information logically; include formatting, illustrations, and multimedia when useful to aiding comprehension.
b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.
c. Link ideas within and across categories of information using words, phrases, and clauses.
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.
e. Provide a concluding statement or section related to the information or explanation presented.
3. Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.
a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.
b. Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or show the responses of characters to situations.
c. Use a variety of transitional words, phrases, and clauses to manage the sequence of events.
d. Use concrete words and phrases and sensory details to convey experiences and events precisely.
e. Provide a conclusion that follows from the narrated experiences or events.
PRODUCTION and DISTRIBUTION of WRITING

4. Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience. 
5. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach
6. With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of two pages in a single sitting.
RESEARCH TO BUILD and PRESENT KNOWLEDGE

7. Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic.
8. Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or paraphrase information in notes and finished work, and provide a list of sources.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
COMMON CORE SPEAKING AND LISTENING STANDARDS

1. Engage effectively in a range of collaborative discussions with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.
a. Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.
b. Follow agreed-upon rules for discussions and carry out assigned roles.
c. Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others.
d. Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions.
2. Summarize a written text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally
3. Summarize the points a speaker or media source makes and explain how each claim is supported by reasons and evidence, and identify and analyze any logical fallacies.
4. Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.
a. Plan and deliver an opinion speech that: states an opinion, logically sequences evidence to support the speaker’s position, uses transition words to effectively link opinions and evidence, and provides a concluding statement related to the speaker’s position.
b. Memorize and recite a poem or section of a speech or historical document using rate, expression, and gestures appropriate to the selection.

5. Include multimedia components and visual displays in presentations when appropriate to enhance the development of main ideas or themes.
6. Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation.
COMMON CORE LANGUAGE STANDARDS


CONVENTIONS OF STANDARD ENGLISH

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
a. Explain the function of conjunctions, prepositions, and interjections in general and their function in particular sentences.
b. Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb tenses.
c. Use verb tense to convey various times, sequences, states, and conditions.
d. Recognize and correct inappropriate shifts in verb tense.
e. Use correlative conjunctions (e.g., either/or, neither/nor).
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
a. Use punctuation to separate items in a series.
b. Use a comma to separate an introductory element from the rest of the sentence.
c. Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from the rest of the sentence (e.g.; It’s true, isn’t it?), and to indicate direct address (e.g.; Is that you, Steve?).
d. Use underlining, quotation marks, or italics to indicate titles of works.
e. Spell grade-appropriate words correctly, consulting references as needed.
KNOWLEDGE OF LANGUAGE

3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.
a. Expand, combine, and reduce sentences for meaning, reader/listener interest, and style.
b. Compare and contrast the varieties of English used in stories, dramas, or poems.
VOCABULARY ACQUISITION and USE

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 reading and content, choosing flexibly from a range of strategies.
a. Use context (e.g.; cause/effect relationships and comparisons in text) as a clue to the meaning of a word or phrase.
b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word.
c. Consult reference materials, both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases and to identify alternate word choices in all content areas.
5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
a. Interpret figurative language, including similes and metaphors, in context.
b. Recognize and explain the meaning of common idioms, adages, and proverbs.
c. Use the relationship between particular words (e.g.; synonyms, antonyms, homographs) to better understand each of the words.
6. Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal contrast, addition, and other logical relationships (e.g.; however, although, nevertheless, similarly, moreover, in addition).
[image: image13.png]NM ENGLISH LANGUAGE DEVELOPMENT STANDARDS (Grade 4)
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[image: image8.jpg]LD Standard 5: The Language of Sacial Studies, Formative Framework

Example
Topics

LISTENING

Tools &
artifacts

Time long ago

Identify tools or artifacts
of the past (e.g., from
indigenous cultures)
from pictures and oral
statements in small
groups

Identify uses of tools or
artifacts of the past from
pictures and detailed
oral descriptions in
small groups

Match pictures of

tools or artifacts of

the past within their
environments with
illustrated oral scenarios
in small groups

Re-enact the past
involving the creation or
use of tools or artifacts
based on illustrated

oral readings, videos or
movies in small groups

WIDA

CONSORTIUM

Interpret work of
paleontologists and
anthropologists through
role play based on oral
readings, videos or
movies

SPEAKING

Maps & globes/

Locations

Locate and show places
on maps or globes (e.g.,
“Here is Delaware.”) in
L1 or L2 with a partner

Define locations of
places on maps or globes
(e.g., using relational
language—“Wisconsin
is between Minnesota
and Michigan.”) in L1
or L2 with a partner

Detail locations of
places on maps or
globes (e.g., using
descriptive language)
with a partner

Give directions from
one place/location

to another on maps

or globes (e.g., using
sequential language) to
a partner

Give explanations for
places/locations on
maps or globes (e.g.,
“I know this city is the
capital because there is
a star.”)

READING

Immigration/
Migration

Trace immigration/
migration routes on
globes or maps with a
partner

Match immigration/
migration routes on
globes or maps to text
and share with a partner

Organize information
on immigration/
migration based on
investigation using
graphic or visual
support with a partner

Compare information
on immigration/
migration based on
investigation (e.g. in
Web sites, newspapers
or libraries) using
graphic or visual
support with a partner

Identify reasons or
explanations for
immigration/migration
based on investigation
using grade-level
multicultural texts

WRITING

Historical
events

Reproduce historical
highlights from labeled
timelines or visually
supported headlines

Create phrases or short
sentences from timelines
or visually supported
headlines

Make entries of related
sentences (e.g., in
journals or logs) based
on timelines or visually
supported text

Produce reports

by summarizing
information (e.g., using
first person)

Compose historical
documentaries from
multiple sources (e.g.,
using third person)






VI.
SCIENCE/MATH SKILLS


• Maps, charts, and graphs – location, latitude, and longitude

• Study Skills – note taking, highlighting key ideas, use of advance organizers


• Cause and effect


• Scientific process skills; observe, communicate, compare, categorize, infer, apply

VII.
VOCABULARY

Tier II- 

boycott

navigation

correspondence          repeal

representation

petition

intolerable

blockade
consequences

inalienable

traitor


rights

independence

freedom

liberty


neutral

ratify


integrity

observe

conflict

evaluate

fortunate

synthesize                   govern

tyranny

correspond

protest
                         pamphlet
persistence

provincial

casualties                     defeat
unprecedented

enact
Tier III

triangular trade


declaration


minutemen


Nonimportation Agreement

militia



quarter troops





Committee of Correspondence
loyalists


patriot



revolution



firebrands


democracy
natural rights



massacre


aristocrat




mutiny




constitution


levy


import




delegate


ammunition



alliance



treaty


VIII.
RESOURCES  and MATERIALS

Prentice Hall.  An American Nation



McGraw-Hill.  A New Nation (National Geographic)


Adler, David.  Remember Betsy Floss and Other Colonial American Riddles

Bliven, Bruce, Jr. American Revolution, 1760-1883

Bliven, Bruce, Jr.  The American Revolution

Brenner, Barbara.  If you Were There in Seventeen Seventy-Six

Davis, Burke.  Black Heroes of the American Revolution

DePauw, Linda G.  Founding Mothers: Women in the Revolutionary Era

Dudley, William, Ed.  The American Revolution: Opposing Viewpoints

Faber, Doris and Harold.  The Birth of a Nation

Hirsch, S. Carl.  Famous American Revolutionary War Heroes


Hughes, Libby.  Valley Forge

Ingraham, Leonard.  An Album of the American Revolution
Jefferson, Thomas.  The Declaration of Independence, as presented in the 

American Tradition in Literature, edited by Sculley Bradley


Jensen, Ann D.  The World Turned Upside Down: Children of 1776

Johnson, Neil.  The Battle of Lexington and Concord

Kent, Deborah.  The American Revolution: Give Me Liberty, or Give Me Death


Knight, James E.  Boston Tea Party: Rebellion in the Colonies 


Lancaster, Bruce.  The American Revolution

Lloyd, Ruth and Norman.  The American Heritage Songbook

Longfellow, Henry Wadsworth.  (Ted Rand, Illus.) Paul Revere’s Ride

McDowell, Bart.  The Revolutionary War: America’s Fight For Freedom

McGovern, Ann.  The Secret Soldier: The Story of Deborah Sampson
Meltzer, Milton.  The American Revolutionaries: A History in Their Own Words 1750-1800

Reeder, Russell.  Bold Leaders of the American Revolution

Richards, Norman.  The Story of the Declaration of Independence

Scott, John Anthony.  History of the American People

Stein, R. Conrad.  The Story of Lexington and Concord

Stevenson, Augusta.  Molly Pitcher: Young Patriot

Suter, Joanne.  US History: Beginning of a Nation


Zall, Paul M.  Becoming American: Young People in the American Revolution
RESOURCES and MATERIALS – Non-Fiction

Cobblestone Magazine.  Boston Massacre (March 1980); American Revolution Tales (September 1983); Alexander Hamilton (March 1987); British Loyalists (August 1987); Thomas Jefferson (September 1989)


Johnson, Neil.  The Battle of Lexington and Concord

Marrin, Albert.  The War for Independence
Meltzer, Milton.  The American Revolutionaries: A History in Their Own Words: 
1750-1800

Carter, Alden R.  The American Revolution: At the Forge of Liberty

Carter, Alden R.  The American Revolution: Birth of the Republic

Carter, Alden R.  The American Revolution: Colonies in Revolt

Carter, Alden R.  The American Revolution: Darkest Hours

Quackenbush, Robert.  Pass the Quill, I’ll Write A Draft: A Story of Thomas Jefferson

Smith, Carter.  The Revolutionary War: A Sourcebook on Colonial America

Stein, R. Conrad.  The Story of the Boston Tea Party

Stevens, Bryna.  Deborah Sampson Goes to War

RESOURCES and MATERIALS – Fiction


Avi.  The Fighting Ground

Benchley, Nathaniel.  George the Drummer Boy

Benchley, Nathaniel.  Sam the Minuteman


Brady, Eshter Wood.  Toliver’s Secret

Brown, Drollene.  Sybil Rides for Independence

Clapp, Patricia.  I’m Deborah Sampson: A Soldier in the War of the Revolution

Collier, James and Christopher.  My Brother Sam is Dead

Collier, James and Christopher.  War Comes to Willy Freeman

Collier, James and Christopher.  Who is Carrie?


Forbes, Esther.  Johnny Tremain

Forbes, Esther.  Paul Revere and the World He Lived In

Fritz, Jean.  Early Thunder

Gauch, Patricia Lee.  Aaron and the Green Mountain Boys

Griffin, Judith B.  Phoebe the Spy
Hoobler, Dorothy and Thomas.  The Sign Painter’s Secret: The Story of a Revolutionary girl
Lawson, Robert.  Ben and Me

Lawson, Robert.  Mr. Revere and I

O’Dell, Scott.  Sarah Bishop
Reit, Seymour.  Guns for General Washington: A Story of the American 
            
  Revolution
Smith, Mary.  Boys & Girls of Seventy-Seven
Walkington, Ethylyn.  Betsy Ross, Little Rebel
Woodruff, Elvira.  George Washington’s Socks
Edwards, Sally.  George Midgett’sWar
Jensen, Dorothea.  The Riddle of Penncroft Farm


McKean, Thomas.  The Secret of the Seven Willows
Monjo, F.N.  Poor Richard in France
Seabrooke, Brenda.  The Chester Town Tea Party
Wibberly, Leornard.  John Treegate’s Market

Scholastic; Dear America Series. The Winter of Red Snow
Amstel, Marsha. Sybil Ludington’s Midnight Ride
RESOURCES and MATERIALS – Realistic Fiction

Fritz, Jean.  And Then What Happened Paul Revere?

Fritz, Jean.  What’s the Big Idea, Ben Franklin?

Fritz, Jean.  Why Can’t you Make Them Behave, King George?


Fritz, Jean.  Why Don’t You Get a Horse, Sam Adams?


Fritz, Jean.  Will you Sign Here, John Hancock?

TECHNOLOGY RESOURCES

www.historyplace.com 


www.coarlhurst.com/subjects/ushistory 


www.si.umioch.edu/spies/sotires-women 


http://www.neok12.com 

http://kids.niehs.nih.gov/music.htm www.usi.edu/distance/bdt.htm 
www.brainpopjr.com (K-2)

www.brainpop.com (4th grade +)

www.brainpopesl.com 
http://theamericanrevolution.org/
http://www.history.com/topics/american-revolution
http://www.historyplace.com/unitedstates/revolution
RESOURCES and MATERIALS – Teacher Resources

American Heritage – December 1962 (almost any volume)


Prentice Hall – American History Historical Outline Map Book


Nystrom Atlas of Our Country


America’s Paul Revere, Esther Forbes, pictures by Lynd Ward


National Geographic – Volumes: July ’89; July ’75; July ’74; April ’75; Oct. ’75; 


            Picture Books:


This Time, Tempe Wick?; Patricia Lee Gauch


Katie’s Trunk; Ann Turner


Aaron and the Green Mountain Boys
; Patricia Lee Gauch


Paul Revere’s Ride; Henry Wadsworth Longfellow


Video


“The Other Boston Tea Party”; New England Foundation for the Humanities 1989
Community Resources


Local Indian Tribe- culture


Museum- American Revolution Artifacts


American Revolution Re-enactment


Historical Society Speaker

AMERICAN REVOLUTION (5)

PLANNING PAGES
I. FOCUS/MOTIVATION

• Literacy (Historian) Awards 

• Cognitive Content Dictionary – Signal Word


• Big Book
• Inquiry Charts


• Read Aloud


• Observation Charts

II. INPUT
• Graphic Organizer- Triangular Trade Route/13 Colonies with battles 
• Graphic Organizer-Timeline of American Revolution
• Comparative Input – King George III/George Washington

• Narrative – Sybil Ludington

• Read Aloud
• 10/2 lecture with primary language groups
III. GUIDED ORAL PRACTICE


• T-Graph for social skills/Team Points
• Picture Files- observe, classify, categorize, label
• Poetry/songs/chants


• Exploration Report
• Found Poetry:  Declaration of Independence

• Sentencing Patterning Chart (aka Farmer-in-the-Dell) 
• Numbered Heads 
• Expert Groups-- Key people and events that affected the revolution

• Mind-maps


• Process Grid


• Personal Interaction
IV. READING/WRITING

A• Total Class


- Cooperative Strip Paragraph



- Observation charts



- Poetry Frame



- DRTA



- Found Poetry



- Biography Frame



- Reader’s Theater:  Midnight Ride of Paul Revere



- Narrative Story Map


- Listen and Sketch


B • Small Group


- Team Tasks


- Expert Groups


- Process Grid



- Ear-to-ear Reading



- Group Frame for ELD student generated text



- Read Arounds



- Flexible Group Reading:  leveled and heterogeneous



- Team Writing Workshop



- Focused Reading 



- Clunkers & Links with SQ3R



- Coop-Strip Paragraph: Emergent readers


- Reader’s Theater

C• Individual


- Learning Log


- Individual tasks



- Interactive Journals



- Home/School Connection


- Writer’s Workshop


- Team tasks taken to individual


- Focused Reading with Personal CCD


D • Writer’s Workshop


- Mini Lesson



- Write



- Author’s Chair



- Conference



- 
V. EXTENDED ACTIVITIES FOR INTEGRATION

• Art/graphics – flyers
• Debate
• Skits

• Reader’s Theater


• Read Aloud

VI. CLOSURE


• Process charts and inquiry


• Graffiti Wall – student generated text


• Assess learning logs – on-going


• Portfolio

- 3-4 pieces of writing; expository  (cause and effect); Biography; Opinion essay


• Evaluation/new learning
· Primary Language Support

• Personal Exploration with rubric


• Class/Team Big Books
· Action Plan
· Memorization of Preamble to Declaration of Independence

· Speech

AMERICAN REVOLUTION (5)

SAMPLE DAILY LESSON PLAN

DAY 1:

FOCUS/MOTIVATION

· Three Personal Standards with Literacy (Historian) Awards
· Prediction/Reaction Guide

· Cognitive Content Dictionary with Signal word

· Observation Charts

· Inquiry Chart
· Teacher Made Big Book

· Poetry/Chants
· Portfolios

INPUT

· Graphic Organizer-World Map-triangular trade & 13 Colonies w/battles

· 10/2 lecture, primary language groups

· Learning Log 

· ELD Review

· Graphic Organizer- Timeline

· 10/2 lecture, primary language groups

· Learning Log 

· ELD Review

GUIDED ORAL PRACTICE

· T- Graph for social skills – Team Points
· Picture File

· Free exploration

· List, Group, Label

Exploration Report

INPUT

· Comparative Input – 2 Georges

· 10/2 lecture, primary language groups

· Learning Log

· ELD Review

READING/WRITING

· Interactive Journal
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· Writer’s Workshop

· Mini lesson

· Write

· Author’s Chair

· Flexible reading groups- leveled, skill, heterogeneous, homogeneous, ELD
CLOSURE

· Process Charts
· Process inquiry

· Home/School Connection
DAY 2:

FOCUS/MOTIVATION
· T-Graph/Team Points Review

· Cognitive Content Dictionary with Signal Word
· Process Home/School Connection

· Three Personal Standards with Literacy Awards
· Read Aloud – diary

· Review input charts with word cards 

· Poetry- Highlight, sketch, add picture file cards
INPUT

· Narrative – Sybil Ludington

· 10/2 lecture, primary language groups

· Learning Log

· ELD Review

GUIDED ORAL PRACTICE

· Reader’s Theater – The Midnight Ride of Paul Revere

· Poetry/Chants
· Team Tasks-

· Key

· Menu

· Process T-Graph for Social Skills

· Team Share

READING/WRITING

· Flexible Group Reading 
· Expert Groups

· Heterogeneous, ELD, Homogeneous, Skill, Leveled, GuidedWriter’s Workshop

· Mini lesson – 6 traits

· Write

· Author’s Chair

· Read Aloud

CLOSURE

· Process all charts

· Home/School Connection

DAY 3:
FOCUS/MOTIVATION
T-Graph/team Points Review
· Cognitive Content Dictionary with Signal word
· Process Home/School Connections

· Three Personal Standards/ Literacy Awards 

· Read Aloud – diary

· Review Narrative with word cards and conversation bubbles

· Poetry/Chants
READING/WRITING

(  Flexible GroupReading- leveled, skill, heterogeneous, homogeneous, ELD

· Expert Groups 

Team Tasks

GUIDED ORAL PRACTICE 

(  Sentence Patterning Chart (Farmer and the Dell)

· Reading/Game

· Trading Games

· Flip Chant
· Mind Map
Process Grid

READING WRITING

· Cooperative Strip Paragraph

· Read

· Respond

· Revise

· Edit

GUIDED ORAL PRACTICE


• Poetry/Chants

READING WRITING

• Background on Declaration of Independence: who wrote it, why, and Abigail Adam’s words



- 10/2/2 with memory bank 


• Team guided highlighting and writing notes on side – Declaration of Independence



- Reciprocal teaching



- Class discussion


• Writer’s Workshop



- Mini lesson



- Write



- Author’s Chair

CLOSURE


• Read Aloud


• Process charts


• Home/School Connection

DAY 4:
FOCUS/MOTIVATION

T-Graph/Team Points Review
· Cognitive Content Dictionary with Signal word

· Process Home/school connection

· Three Personal Standards with Literacy Awards 

· Review input charts

· Read Aloud
INPUT


Action Plan- Lack of Freedom in America

READING/WRITING

· Story Map with Narrative
· Flexible Reading Group 
· ELD Group Frame –Retell 
· Clunkers & Links, SQ3R- at or above grade level readers

· Team Tasks with oral evaluation
· 
Team Share
WRITER’S WORKSHOP

· Team Writing Workshop

· Historical fiction

· Fictional Character – graphic organizer with read around

· Story Map – read around

· Rough draft – read around “Three Before Me “ editing checklist

· Publish

CLOSURE

· Process charts
· Home/School Connection

DAY 5:

FOCUS/MOTIVATION

T-Graph/Team Points Review
· Cognitive Content Dictionary with student selected vocabulary “Stumper Word”
· Process Home/school connection

· Three Personal Standards with Literacy Awards 

· Read Aloud
· Strip Book

· Poetry/Chants
READING/WRITING

· Listen and Sketch then DRTA with diary or Katie’s Trunk

· Flexible Group Reading
· Emergent Readers  Group
· Team Tasks

· Team Presentations


· Ear-to-Ear reading with Poetry Book
· Focused reading with personal Cognitive Content Dictionary

· Debate patriots vs. loyalists

· Found Poetry-Declaration of Independence 

· Interactive Journal

· DRTA

· Memory Bank

CLOSURE

Team Action Plan
· Graffiti Wall

· Family Feud/Jeopardy
· Letter Home

· Process Inquiry Chart
· Evaluate week-“What helped you  learn?”

Sample Literacy Award Text

*Literacy Awards are intended to include authentic pictures and graphics. Pictures and graphics are not available due to copyright laws.

	Patriots here, patriots there,

Patriots, patriots everywhere.

Famished patriots starving tirelessly,

Loud patriots inciting crowds passionately,

Poverty-stricken patriots freezing endlessly, 

And dedicated patriots writing pamphlets zealously.

Patriots around the Liberty Tree,

Patriots at the Continental Congress,

Patriots in Valley Forge,

And patriots throughout the colonies.
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A preposition connects a noun and some other word in a sentence and often tells us where the action is happening. Between, behind and near are some examples of prepositions.  Circle the prepositional phrases in this chant and then write 3 new prepositional phrases on the back of this award.
	An affix is a word-part attached to a root word to form a new word.  The word inalienable has two affixes. In-(prefix) and –able (suffix).
I can spell bicycle: bi-cycle

I can spell pretest: pre-test

I can spell illegal: il-legal

But I can’t spell inalienable

Yes I can!  Yes I can!

In-alien-able, Inalienable!
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Look through your poetry booklet and list new vocabulary in which you find an affix on the back of this award.

For example: unbelievable

Prefix= un

Root= believe

Suffix= able




Sample Literacy Award Text

*Literacy Awards are intended to include authentic pictures and graphics. Pictures and graphics are not available due to copyright laws.

	Loyalists were American colonists who remained loyal to Great Britain during the American Revolutionary War.  They were often called Tories or Royalists, and were opposed by the Patriots. Sketch a picture of a loyalist you have studied on the back of this award.  Record any additional facts you know about this historical figure. Cite your resources.
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	Triangular Trade Route:  In early American settlement, goods came from two main sources: England and Africa.

Ships carrying slaves, cash crops, and manufactured goods were traded across the Atlantic ocean as part of a pattern.  The money paid for one set of goods would be used to pay for another set of goods, and so on.
What are some specific goods you can identify being traded along this route? Consider listing and/or sketching your ideas on the back of this award.
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Sample Literacy Award Text
*Literacy Awards are intended to include authentic pictures and graphics. Pictures and graphics are not available due to copyright laws.

	Look at the picture of the signing of The Declaration of Independence.  What resources could you use to find additional facts about this event or document? Find 3 or more facts and record on the back.  Be sure to cite the source where you got the information!
Here is an example:
“The Declaration of Independence was drafted by Thomas Jefferson in June 1776.”

http://www.archives.gov/exhibits/charters/
declaration.html
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Read the paragraphs about the picture.  As you read, practice your note taking skills by highlighting and sketching the main ideas.  Teach some of your friends and family the information you learned.

The winter of 1777-1778 may have been the low point of the Revolutionary War for George Washington and the Continental Army. The British Army occupied the American capital, Philadelphia, Congress was on the run, and the Army was in shambles. 

On December 19, 1777 Washington led somewhere between 10,000 to 12,000 troops to the site of their winter encampment at Valley Forge, Pennsylvania. While the British Army enjoyed the relative warmth and hospitality of Tory sympathizers in Philadelphia, just a few miles away, the Americans suffered terrible deprivations throughout the winter. Faced with severe shortages of food, clothing, firewood and adequate shelter, an estimated 2,500 men died from disease and exposure. Prospects looked bleak as morale plummeted. Nevertheless, the army did not crumble. 

Despite the brutal conditions, Washington used the months at Valley Forge to improve his army. Troops drilled daily under the training of a Prussian officer, Baron von Steuben, who implemented a system of standardized military training that enhanced the fighting capacity of the Continental Army. The elevated level of military discipline proved invaluable for the remainder of the war.

"Winter at Valley Forge," American History Central, 2012, American History Central. 23 Oct 2012 <http://www.americanhistorycentral.com/entry.php?rec=533>


Sample Literacy Award Text

*Literacy Awards are intended to include authentic pictures and graphics. Pictures and graphics are not available due to copyright laws.
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George Washington commanded the Continental Army throughout the war and was later unanimously elected the first President of the United States in 1789 and 1792. Read the caption below and identify a fact and an opinion.  Record your response on the back of your award.

Who is George Washington to you? The father of his country, a man commemorated on statues and monuments?  The man who was first in war, first in peace, and first in the hearts of his countrymen?  Ever wonder how he got to be “first in the hearts of his countrymen”?   A tall Virginia planter (he stood over 6 feet 2 inches), time after time, Washington proved himself worthy of the trust placed in him, by voluntarily giving up power.  During the American Revolution, he served without a salary, successfully leading an inexperienced army against Great Britain, the most powerful military force in the world at the time. 

http://www.mountvernon.org/meet-george-washington
	An Act of Protest!

The Boston Tea Party

The Boston Tea Party was a political protest by the Sons of Liberty in Boston against the tax policy of the British government.  On December 16, 1773, a group of colonists boarded 3 British ships loaded with tea and dumped it into Boston Harbor.

The Tea Party was part of a resistance movement against the Tea Act of 1773.  Colonists objected to the Tea Act because they believed it violated their rights as Englishmen to “No taxation without representation.”
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Many Americans today exercise their right to protest when they do not agree with a particular law or tax passed down by the government.  List one way you have seen Americans protest and why they are protesting on the back of this award.


Prediction Reaction Guide:

American Revolution

Directions: Please respond by sketching and writing below.
1. Patrick Henry and John Adams were two individuals with passionate ideas for a new nation during the time of the American Revolution. How are these two men alike?
2. What does freedom mean?  What are some examples of freedom expressed in this country?

3. It is said that George Washington “was, indeed, in every sense of the words, a wise, a good and a great man…” How are you most like this historical leader?

4. Is this statement true or false?  Why or why not?

In 1760, Great Britain controlled the 13 American colonies through trading and taxes.

5. Samuel Adams, a leader of the colonies, organized revolts, or rebellions, such as the Boston Tea Party. He was known as a firebrand of the American Revolution.  What is a firebrand?
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PATRIOTS HERE, PATRIOTS THERE
Patriots here, patriots there

Patriots, patriots, everywhere.


Famished patriots starving tirelessly,


Loud patriots inciting crowds passionately,


Poverty-stricken patriots freezing endlessly,


And dedicated patriots writing pamphlets zealously.


Patriots around the Liberty Tree,


Patriots at the Continental Congress,


Patriots in Valley Forge,


And patriots throughout the colonies.

Patriots here, patriots there,

Patriots, patriots everywhere.

PATRIOTS! PATRIOTS! PATRIOTS!

OCDE Project GLAD®  
INDEPENDENCE BUGALOO!


I’m a historian and here to say,

I study the American Revolution every day.

Sometimes I read a paper, sometimes I write a book,

And many times, in museums, I take a look.


Patriots, firebrands, loyalists too,


Doing the Independence bugaloo.

People with integrity thought England was not right,

To charge taxes, quarter troops, and stop local might,

Others with integrity chose to hold to their belief,

But, holding tight to England would cost them lots of grief.

Patriots, firebrands, loyalists too,


Doing the Independence bugaloo.

People believing in the king, loyalists, they say,

Had to go to Canada, when patriots won the day.

People believing in independence, kept that ideal in sight,

Suffered poverty, sickness, death, but fought with all their might.

Patriots, firebrands, loyalists too,


Doing the Independence bugaloo.

In the end, the patriots won, sticking tight to freedom’s cause.

The right to vote, to speech, and to write up their own laws.

Independence is a powerful idea, as everyone can see.

What happened then, that idea spread, and is now for you and me.

Patriots, firebrands, loyalists too,


Doing the Independence bugaloo.

-OCDE Project GLAD®

I’M A LOYALIST




I’m a loyalist, tried and true,




Sticking tight to England is what I do.




I am loyal to my king,




Rebellion against the Crown has alienated me.



I’m a l-o-y-a-l-i-s-t




I’m a l-o-y-a-l-i-s-t




Some of us have a neutral position,




Forced by the patriots to declare our opposition.




Hopeful for peaceful reconciliation,




We are resistant to radical change.




I’m a r-o-y-a-l-i-s-t




I’m a r-o-y-a-l-i-s-t




Who will rule if not England’s Parliament?




Why sever ties from all we hold so dear?




Soon we’ll have no protection or guidance,




English we were first, not American.




I’m a t-o-r-i-e




I’m a t-o-r-i-e
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Revolutionary “Yes, Ma’am”

Is this Thomas Jefferson?


Yes, Ma’am.

Is this Thomas Jefferson?


Yes, Ma’am.

How do you know?


He lived at Monticello..

How do you know?


He was our 3rd president.

What did he do?



Wrote the Declaration of Independence.

What did he do?



Started the University of Virginia.

Is this Mercy Otis Warren?

Yes, Ma’am.

Is this Mercy Otis Warren?

Yes, Ma’am.

How do you know?


She was a fierce patriot.

How do you know?


Friends with John and Abigail Adams.

What did she do?



Wrote plays for independence.

What did she do?



Wrote a history of the revolution.

Is this Abigail Adams?


Yes, Ma’am.

Is this Abigail Adams?


Yes, Ma’am.

How do you know?


She was wife to John Adams.

How do you know?


She was mother to John Quincy Adams.

What did she do?



Sent her husband military information.

What did she do?



Wrote for women and slaves’ rights.

-OCDE Project GLAD®

I KNOW A STRONG PATRIOT

I know a strong patriot,


An extremely, strong patriot,


An extremely, strong patriot,

Who struggled in many ways.


Writing letters for the cause,


Making food from very little,


Marching strongly beside the soldiers,


And caring, nursing, teaching.

She was very seldom praised for intelligence or bravery

But, she spied and wrote and shot and nurtured

Many much more famous than she was

Who, then, was the hero? 

Who, then, made the difference?

I know a strong patriot,


An extremely, strong patriot,


An extremely, strong patriot,

Who struggled in many ways.

-OCDE Project GLAD®

SOUND OFF
I just know ‘cause I’ve been told,

Integrity is worth its weight in gold.

Men and women who knew wrong from right,

And stuck to it, through all the fight.

Sound off – Integrity

Sound off – Persistence

Sound off – 1, 2, 3, 4 They Won!

Taxing sugar, foreign goods, and tea,

Telling colonists to vote with George “the three”,

Canceling the local town meetings, too,

Made colonists angry, it’s so true.


Sound off – Integrity


Sound off – Persistence


Sound off – 1, 2, 3, 4 Angry!

Sam Adams ranted, Patrick Henry raved,

Mercy Warren wrote, independence she craved,

Committees of correspondence spread all the news, 

Draw colonies together, share strength to use.


Sound off – Firebrands Talk


Sound off – They Wrote


Sound off – 1, 2, 3, 4 All Heard!

Freedom was not for all, those days,

Slaves, Indians and women had no say,

The Declaration was powerful, all could see,

Now freedom is for you and me.


Sound off – No Vote


Sound off – New Idea


Sound off – 1, 2, 3, 4 We Vote!  
-OCDE Project GLAD®    
CAUSES OF THE REVOLUTION

The Stamp Act happened in ’65.




Oh no, oh no.

The Stamp Act happened in ’65.




Oh no, oh no.

The first direct tax on the colonies, England wanted it to pay for the soldiers’ fees

And along with that came the Quartering Tax.


Oh no.

The colonists didn’t like that, you know.



Oh no, oh no.

The colonists didn’t like that, you know.



Oh no, oh no.

Patrick Henry said if this be treason, make the most of it in any season,

And the Sons of Liberty marched down to the Tree.

Oh no.

In ’67 the Townshend Acts.




Oh no, oh no.

In ’67 the Townshend Acts.




Oh no, oh no.

Sam Adams argued and men agreed, a boycott was needed so they’d be freed,

The nonimportation agreements were found.


Oh no.

The Tea Act was passed in ’73.




Oh no, oh no.

The Tea Act was passed in ’73.




Oh no, oh no.

So the Boston men tossed the British tea, off the boats, and into the sea,

Cause they didn’t want to be taxed without being asked.
Oh no.

In ’74 came the Intolerable Acts.




Oh no, oh no.

In ’74 came the Intolerable Acts.




Oh no, oh no.

In strong response to this mess, the leaders called the Continental Congress

And they all agreed, a militia they’d need.


Oh no.

The British tried to steal our weapons.



Oh no.

The British tried to steal our weapons.



Oh no.

But, Paul Revere made his midnight ride, and Lexington and Concord were the Colonists pride

And the British didn’t win, though they tried
.

Oh no.
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Topic Sentence:

WHAT WAS THE MAKING OF THIS NATION?  

AN IDEA, POWERFUL AND COMPELLING!

AN IDEA “HEARD ROUND THE WORLD”

•
An Idea of freedom, inalienable rights

•
The right to free speech, to help govern, to pray the way you want

•
An idea so new, never heard before – presented for the “common man”

•
But, not for everyone, not yet

Concluding Quote:
“WE HOLD THESE TRUTHS TO BE SELF-EVIDENT, THAT ALL MEN ARE CREATED EQUAL” 

 (Declaration of Independence) 

Page 2:

Topic Sentence:
WHAT WAS THE MAKING OF THIS NATION?


AN IDEA, POWERFUL AND COMPELLING!


AN IDEA “HEARD ROUND THE WORLD”
•
An Idea brought forward by the tyranny of the “Rights of Kings”

•
An Idea brought forward by unjust taxes set by the English Parliament:  

sugar, stamps, and tea

•
An Idea brought forward by requirements that the colonist quarter British soldiers in their homes

•
An Idea brought forward by colonists who had created their homes from the wilderness and knew they were equal to any

Concluding Quote:
“IF THIS BE TREASON, MAKE THE MOST OF IT!”  (Patrick Henry) *(a)

Page 3:

Topic Sentence:
WHAT WAS THE MAKING OF THIS NATION?


AN IDEA, POWERFUL AND COMPELLING!


AN IDEA “HEARD ROUND THE WORLD”

•
An Idea spread by people writing: women, men, and committees of correspondence
•
An Idea spread by thoughtful writings: Common Sense and the Declaration of Independence

•
An Idea spread by impassioned patriotic speeches: Sam Adams and Patrick Henry

•
An Idea spread from farm to farm, family to family protesting taxes and wanting a vote

Concluding Quote:
“I KNOW NOT WHAT COURSE OTHERS MAY TAKE, BUT AS FOR ME, GIVE ME LIBERTY OR GIVE ME DEATH” (Patrick Henry) *(b)

Page 4:

Topic Sentence:
WHAT WAS THE MAKING OF THIS NATION?


AN IDEA, POWERFUL AND COMPELLING!


AN IDEA “HEARD ROUND THE WORLD”

•
An Idea fought for over ten long years, many defeats, little food, old clothing, and many


wounds and diseases

•
An Idea fought for by women, slaves, and Indians, who received no right to vote

•
An Idea fought for by untrained soldiers called militia: farmers led by General Washington

•
An Idea fought for when many wished to give up: there were several mutinies
Concluding Quote:
“THESE ARE THE TIMES THAT TRY MEN’S SOULS.  THE SUMMER SOLDIER AND THE SUNSHINE PATRIOT WILL, IN THIS CRISIS, SHRINK FROM THE SERVICE OF HIS COUNTRY…TYRANNY…IS NOT EASILY CONQUERED.”

 (Thomas Paine)

Page 5:

Topic Sentence:
WHAT WAS THE MAKING OF THIS NATION?


AN IDEA, POWERFUL AND COMPELLING!


AN IDEA “HEARD ROUND THE WORLD”

•
An Idea they struggled for at Breed’s and Bunker Hill

•
An Idea they suffered for at Valley Forge

•
An Idea that brought French, Prussian, and Polish officers to lend their swords


•
An Idea they struggled for at Lexington and Concord, where the war started

Concluding Quote:
“HERE ONCE EMBATTLED FARMERS STOOD AND FIRED THE SHOT HEARD ROUND THE WORLD”  (Ralph Waldo Emerson)

Page 6:

Topic Sentence:
WHAT WAS THE MAKING OF THIS NATION?


AN IDEA, POWERFUL AND COMPELLING!


AN IDEA “HEARD ROUND THE WORLD”

•
An Idea articulated by men with vision of a new kind of government: Thomas Jefferson, Benjamin Franklin, John Adams, Thomas Paine

•
An Idea not yet presented for all, Abigail Adams spoke for women to be included

•
An Idea not yet presented for all, Jefferson spoke for slaves, but those words were removed from the Declaration of Independence

•
An Idea so powerful, that it set the stage for a country, the first in history, where freedom, in fact, became possible for all

Concluding Quote:
“..THEY ARE ENDOWED BY THEIR CREATOR WITH CERTAIN INALIENABLE RIGHTS, THAT AMONG THESE ARE LIFE, LIBERTY AND THE PURSUIT OF HAPPINESS” (Declaration of Independence) 

BIBLIOGRAPHY:

Declaration of Independence. July 4, 1776.

Emerson, Ralph Waldo [1803-1882]. “Concord Hymn”, July 4, 1837.

Henry, Patrick [1736-1799]. Speech-Virginia House of Burgesses. May 30, 1765. (a)

Henry, Patrick [1736-1799]. Speech-Virginia Convention. March 23, 1775.  (b)

Paine, Thomas [1737-1809]. “The American Crisis”, 1776.

Declaration of Independence

A document adopted by the Continental Congress on July 4, 1776, which announced that the 13 American colonies regarded themselves as independent states and no longer a part of Great Britain.

Patrick Henry

An attorney, planter and politician who became known for speaking up during the movement for independence in Virginia in the 1770s. He is regarded as one of the most influential champions and promoters of the American Revolution.

Ralph Waldo Emerson

A key early American philosopher, poet and writer, known for his appreciation of individualism, self-reliance and intuition.  His “Concord Hymn” poem was sung at a July 4, 1837 ceremony to praise the resistance of American Minutemen to British forces on April 19, 1775.  The poem’s phrase “shot heard round the world” is now internationally famous.

Thomas Paine

An English-American political activist, author and revolutionary.  He authored 16 pamphlets originally published from 1776 to 1783 during the American Revolution.  Often referred to by the title “Common Sense”, the pamphlets were written in a language the common man could understand, clarified the issues at stake in the war and helped bolster the morale of the American colonists.

GLOSSARY
Compelling: [kuhm-pel-ing] adj.- having a powerful and irresistible effect
Correspondence: [kor-uh-spon-duhns] n.- communication by exchange of letters
Endow: [en-dou]: v.-to furnish, as with some talent, faculty, or quality; equip

Impassion: [im-pash-uhn] v.-affect strongly, with intense feeling or passion; excite

Inalienable: [in-eyl-yuh-nuh-buhl ] adj.- not transferable to another

Militia: [mi-lish-uh] n.- citizens enrolled for military service, serving full time only in 

                                          emergencies

Mutiny: [myoot-n-ee] n.-rebellion against any authority

Protest:  [n. proh-test] n.-disapproval

Quarter: [kwawr-ter] v.- to furnish with lodging in a particular place

Tyranny: [tir-uh-nee] n. – the government or rule of tyrant or absolute rule

[image: image10.jpg]Trianaular_Tradel- Trading Roufe
expock - Send goods Fo plher courtaies o e sold






[image: image11.jpg]\

{

{

Revolut War Pattles

\ 2A. 1)
N
New York 3R
‘ Masso\chu‘tff*ﬁ

Pennsylvania

South 8

N\ _Carolina ®
(lforqla
\\// AN R
\

New Hampﬁhirz

F Of‘" Tl.Cbthra%

Bunker e ll

A 36 Lq:‘-@oa Conco rd

,Rhode Ts\and

5’3 Long 1fh,.ﬁ°‘\ncc+i eut

NewJersef

Delawave.
Maryland

A’HO«N&{(’

Ocean

A - American \Hc&or\’
B - Brrtish Viclory





Input Chart:

Triangular Trade Route




Grade Level:
5th
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	Stages of Language Acquisition
	Preproduction
	Early Production
	Speech Emergence
	Intermediate Fluency
	Advanced Fluency

	California (ELD)

Proficiency Level Descriptors
	Emerging
	          Expanding
	             Bridging
	Lifelong
	Language/CCSS

	Level of Questioning
	Point To, Locate, Trace
	         Yes/No
	       Either/Or
	           Open Ended
	

	Create

Arrange, assemble, collect, compose, construct, create, design, develop, formulate, manage, organize, plan, prepare, propose, set up


	Find an example of an import that contributed to the comfort/luxury of its consumers.


	Is this ship (show several picture file cards of ships) sufficient for the passage carrying cargo between Africa and the colonies?


	Propose whether this tall ship or this whaling ship was sufficient for the ‘Middle Passage’ journey.

(pictures of various cargo ships)
	Do you think the triangular trade between England, Africa and North America was pivotal for the survival of the colonies?


	

	Evaluate

Appraise, argue, assess, attach, choose, compare, defend, estimate, judge, predict, rate, select, support, value, evaluate
	Show me some of the raw materials/natural resources in the 13 colonies different from those in Africa or England
	Was the overall purpose of the trade route to enrich the parent country (England)?
	Was the trade route successful based on the power England had over the 13 colonies or the surplus of goods exchanged equally?
	Explain the definition of the trade routes being referred to as ‘Triangular Trade’.
	

	Analyze

Analyze, appraise, calculate, categorize, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, experiment, question, test
	Show me an example of a manufactured product from England.
	Was the purpose of the trade routes for each country to make money?
	Did the countries exchange goods that they had in abundance or goods that they had made by hand?
	In your own words, analyze the three categories of trade and what was exchanged in each of those categories.
	


	Stages of Language Acquisition
	Preproduction
	Early Production
	Speech Emergence
	Intermediate Fluency
	Advanced Fluency

	California (ELD)

Proficiency Level Descriptors
	
Emerging
	
Expanding
	
Expanding
	Bridging
	Lifelong Language/CCSS

	Level of Questioning
	Point To, Locate, Trace
	
Yes/No
	
Either/Or
	Open Ended
	

	Apply

Apply, choose, demonstrate, dramatize, employ, illustrate, interpret, operate, practice, schedule, sketch, solve, use
	Identify an export of England.
	Do you think the American colonists could have been successful in the trade route without Africa?
	Are slaves an import or an export along the ‘Middle Passage’?
	Where did the colonists of North America ship exports?
	 

	Understand

Classify, describe, discuss, explain, express, identify, indicate, locate, recognize, restate, review, select, translate
	Locate the newly colonized territory controlled by England.
	Was Africa responsible for trading slaves and gold with West Indies?
	Identify whether tobacco was grown in either North America or Africa.
	What products were traded from the West Indies to the 13 Colonies?
	

	Remember

Arrange, order, define, duplicate, label, list, name, recognize, relate, recall, repeat, reproduce
	Point to the continent Europe.
	Was coffee and tea traded between the 13 colonies and Britain?


	Were slaves traded to North America or Britain?
	List the goods traded/sent from the 13 colonies to England.
	







Input Chart:

George Washington (Pictorial #1)




Grade Level:
5th

Project GLAD® Trainers: 





	Stages of Language Acquisition
	Preproduction
	Early Production
	Speech Emergence
	Intermediate Fluency
	Advanced Fluency

	California (ELD) Proficiency Level Descriptors 
	
Emerging
	
Expanding
	
Bridging
	Lifelong
	Language/CCSS

	Other:
	
Point To, Locate, Trace
	
Yes/No
	
Either/Or
	Open Ended
	

	Evaluation

Appraise, argue, assess, attach, choose, compare, defend, estimate, judge, predict, rate, select, support, value, evaluate
	Show me some of the differences between these two groups of soldiers


	By wearing a cravat, did George Washington show that he was a leader?
	Was the war won based on the fact that the Americans had a well-trained army or that they had a strong belief in freedom?
	Explain why you think George Washington refused to be king.
	

	Synthesis

Arrange, assemble, collect, compose, construct, create, design, develop, formulate, manage, organize, plan, prepare, propose, set up
	Find an example of a soldier who was led by George Washington.


	Does this picture depict strong leadership?

(Washington @ Battle of Monmouth)
	Infer, whether or not you think the army survived the harsh winter because of warm clothes and shoes or leaders who helped train them?
	Do you think Americans could’ve won the war without the leadership of George Washington?
	

	Analysis

Analyze, appraise, calculate, categorize, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, experiment, question, test
	Show me a characteristic of a patriot that is unlike that of a British soldier.


	Look at these pictures:

Determine if the Continental Army needs help.
	Did the delegates convene at the 2nd Continental Congress to discuss independence or the need for a leader of the army?
	Why do you think the Americans won the war?
	


	Stages of Language Acquisition
	Preproduction
	Early Production
	Speech Emergence
	Intermediate Fluency
	Advanced Fluency

	California (ELD) Proficiency Level Descriptors
	Emerging
	Expanding
	Bridging
	Lifelong
	Language/CCSS

	Other:
	Point To
	Yes/No


	Either/Or
	Open Ended
	

	Application

Apply, choose, demonstrate, dramatize, employ, illustrate, interpret, operate, practice, schedule, sketch, solve, use
	Identify a category on the chart that describes the results of the 2nd Continental Congress.


	Do you think the Continental Army could survive the winter?
	Are the Intolerable Acts a cause or a result of the 2nd Continental Congress?
	Why was George Washington the perfect man to lead the army?
	 

	Comprehension

Classify, describe, discuss, explain, express, identify, indicate, locate, recognize, restate, review, select, translate
	Point to something George Washington wears when riding a horse.


	How did George Washington respond when chosen as Commander in Chief?
	Identify whether George Washington was a man of integrity or a man of power?
	Explain the causes that led the colonists to meet for a second time at the Continental Congress?
	

	Knowledge

Arrange, order, define, duplicate, label, list, name, recognize, relate, recall, repeat, reproduce
	Point to George Washington.


	Does John Adams recommend George Washington?

Do patriots wear tricorn hats?
	Was George Washington a tall or short man?  How do you know?
	List the people involved at the 2nd Continental Congress.
	


Input Chart:

George Washington /King George III (Comparative)



Grade Level:
5th

Project GLAD® Trainers: 














	Stages of Language Acquisition
	Preproduction
	Early Production
	Speech Emergence
	Intermediate Fluency
	Advanced Fluency

	California (ELD)

Proficiency Level Descriptors
	Emerging
	          Expanding
	             Bridging
	Lifelong
	Language/CCSS

	Level of Questioning
	Point To, Locate, Trace
	Yes/No
	 Either/Or
	           Open Ended
	

	Create

Arrange, assemble, collect, compose, construct, create, design, develop, formulate, manage, organize, plan, prepare, propose, set up


	Point to at least 3 facts that made an impact on the outcome of the war for independence.
	Did George Washington make decisions about the war by himself?
	Do you think a government system similar to Parliament or the Continental Congress would be more effective for the newly formed United States of America? Why?
	Based on the description of each George, who do you think made a better leader and why?


	

	Evaluate

Appraise, argue, assess, attach, choose, compare, defend, estimate, judge, predict, rate, select, support, value, evaluate
	Show me a characteristic of George Washington that is unlike that of George III.
	Did the amount of time/experience serving as King of England (60 years) make George III an effective leader?
	Did George Washington lead America to win the war based on his skill as commander or the men who were well-trained fighters?
	What inferences can you make about the type of government and the leadership of each man?
	What can you infer about each man through the way he is depicted in his portrait?

	Analyze

Analyze, appraise, calculate, categorize, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, experiment, question, test
	Trace one major similarity between the two Georges.
	Did the colonists admire/respect King George III?
	Did George III or George Washington believe in liberty and equality for all people?
	Why do you think George III looked down on Americans?
	


	Stages of Language Acquisition
	Preproduction
	Early Production
	Speech Emergence
	Intermediate Fluency
	Advanced Fluency

	California (ELD)

Proficiency Level Descriptors
	
Emerging
	
Expanding
	
Expanding
	Bridging
	Lifelong Language/CCSS

	Level of Questioning
	Point To, Locate, Trace
	
Yes/No
	
Either/Or
	Open Ended
	

	Apply

Apply, choose, demonstrate, dramatize, employ, illustrate, interpret, operate, practice, schedule, sketch, solve, use
	Identify a fact that describes the army of Great Britain.
	Is a similarity between the two Georges the fact that they both enjoyed farming?
	Was riding horses or working in his garden a hobby of George III?
	What leadership position did George III hold and what influence did he have on the colonists?
	 

	Understand

Classify, describe, discuss, explain, express, identify, indicate, locate, recognize, restate, review, select, translate
	Point to a feature of George III that showed he was an aristocrat.
	Did King George III have a job?
	Was he determined to be a strong king or let the people vote and decide?
	Explain one major difference between George Washington and George III.
	

	Remember

Arrange, order, define, duplicate, label, list, name, recognize, relate, recall, repeat, reproduce
	Point to King George III’s boots.
	Did George III wear a wig? 


	Did George III wear fancy jewelry and wide cuffs or small cuffs and small lace?
	List three things George III wore.
	


First Continental Congress Pictorial Input #2
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Timeline for the American Revolution

	· The French and Indian Wars- expensive (1754-1763)
· Sugar/Currency Acts- Lord North

· Stamp Act/ Quartering Act—First Direct Tax

· Parliament angry/ Stamp Act—repealed- tarred and feathered tax collectors--Gage insists on keeping Quartering Act

· Townsend Acts (luxury)

· English warships and two regiments

· Royal governor tries to disband Virginia House of Burgesses- still meet

· Townsend Acts repealed

· Boston Massacre

· (San Diego founded)

· Tea Act takes effect- lowers prices but must accept tax

· 3 British ships arrive with tea in Boston Harbor

· Royal governor refuses to let ships depart without tax

· Coercive Acts called Intolerable Acts by colonists closes Boston Harbor until tea tax is paid

· General Gage replaces governor- Boston under military law- 4 regiments

· Renew Quartering Act

· England declares Massachusetts to be in a state of rebellion

· Gage ordered to enforce coercive Acts at all costs

· Gage orders 700 soldiers to concord to destroy colonists weapons depot

· British regroup and head for supplies in concord- Attacked by minutemen/ militia 14 wounded- Retreat to Boston 250 casualties

· 1st Battle- Bunker Hill (Breed’s Hill)

· British attack with 2000 soldiers- takes 3 attempts to succeed 

· British evacuate Boston to Halifax

· Massive war fleet arrives in NY- 30 battleships- 40,000 men- General Howe

· Howe defeats American army – Battle of Long Island- outnumbered 2/1

· British take Fort Washington with ammunition

· Cornwallis pursues Washington army

· Capture naval base in Rhode Island

· General Howe occupies Philadelphia

· France recognizes independent United States

· Spain and the Dutch join in war against Britain
· British instigate Indian uprisings on borders

· General Clinton leaves NY heads for South Carolina

· Cornwallis suffers defeat

· Cornwallis surrenders

· British Parliament votes against further war

· England declares an end to the war
	1763

1764

1765

1766

1767

1768

1769

1770

1771

1772

1773

May

Oct

Nov

Dec

1774

Mar

May

June

Sept

1775

Feb

Apr

18

April

19

April

23

May

June

17

July

5

July

26

Nov

1776

Jan

Apr

May

June

July

Aug

Sept

Oct

Dec

Dec

25/

26

Dec

1777

Sept 

Oct

Nov

Dec

1778

May

June

Sept 

1779

Aug

Sept 

Winter

1780

May

June

Sept

Oct

1781

June

Aug

Oct

1782

Jan

Feb

April

June

Aug

1783

Feb

Mar

April

Nov

Dec
	· Colonies have local government bodies

· First time- James Otis “No taxation without representation” Mercy Otis Warren- sister

· Patrick Henry-“If this be treason..”

· Sons of Liberty Boycott- Liberty Tree

· New York refuses Quartering Act

· Samuel Adams Circular letter- opposes all taxes- all unite

· Boston and NY boycott most British goods

· Philadelphia joins boycott

· Virginia says “No Taxation without Representation”

· Violence erupts- Sons of Liberty March-Boston Massacre

· Boycott spreads to New Jersey, Rhode Island, & North Carolina

· Boston town meetings- committee of correspondence “rights of colonies to self-rule”- letters sent out to all

· Virginia joins committee of correspondence (100s of comm.)

· Philadelphia- colonists oppose Tea Act tax

· Boston joins in with Philadelphia to oppose tax
· Colonists refuse to pay

· Boston Tea Party

· Bostonians boycott

· Colonists begin to call for inter-colonial congress

· 1st Continental congress- Philadelphia- all except Georgia- declares Coercive Acts not to be obeyed

· Patrick Henry “Give me Liberty or Give me death!”

· Paul Revere and William Dawes sent to warn colonists—Revere reaches Lexington- warns Samuel Adams and John Hancock
· 70 Massachusetts minutemen  face British soldiers—unordered “shot heard round the world’ – Started the American Revolution- 8 Americans dead and 10  wounded
· Massachusetts orders 13,600 American soldiers to mobilize

· Yearlong siege of British held Boston

· Ethan Allen’s “Green Mountain Boys” capture Fort Ticonderoga in NY- Bring guns to Boston

· 2nd Continental Congress – John Hancock president- George Washington commander in chief

· By end, Americans defend with rocks and bayonets- no ammunition

· Congress tries to sue for peace- King won’t even consider it

· American Post Office- Benjamin Franklin heads it

· American Navy

· New Hampshire adopts 1st state constitution 

· Thomas Paine’s “Common Sense” published

· Americans capture Dorchester Heights around Boston Harbor- cannons

· North Carolina 1st to declare independence from Britain at congress

· France and Spain promise support

· Continental Congress authorizes 13 colonies to form local government

· Congress formally petitions for Independence (Lee)

· Declaration written- Thomas Jefferson 

· 4th –Declaration of Independence

· actual signing occurs on Aug 2

· Nathan Hale caught and executed by British “I regret that I have but one life to lose for my country.”

· Franklin and Deane go to Europe to ask for support

· (San Francisco founded by Sp. Missionaries)

· American fleet defeated

· Washington defeated- Battle of White Plains- 3000 casualties

· Washington crosses Delaware into Pennsylvania

· Continental Congress abandons Philadelphia due to concern of an attack

· Thomas Paine- “These are the times that try men’s souls”

· Washington re-crosses the Delaware  River into Pennsylvania surprise attack on British Hessians (Germans)

· Hessians surrender – morale boost

· Lafayette arrives (19 years old)

· Battle of Princeton- Jan 3

· April 26- Sybil Ludington’s ride
· Battle of Brandywine Creek- Americans driven back heavy losses

· 1st major victory at Saratoga- Kosciusko- polish general

· Congress adopts Article of Confederation

· Valley Forge Winter quarters— terrible times - mutinies

· Clark defends Northwest borders- defeats British

· Clinton withdraws and Americans occupy Philadelphia

· Battle of Monmouth is a stand off

· Franklin ambassador to France

· Continuing Indian battles

· American victory

· American defeat

· John Paul Jones “ I have not yet begun to fight”
· Low morale, desertions, mutinies

· Worst American defeat- capture of Charleston, fort and ammunition

· More mutinies

· Massachusetts constitution “all men born free and equal” which included black slaves

· Three more defeats

· Benedict Arnold becomes a traitor

· General Nathaniel Greene forces British to chase them for 6 months-Frances Marion “Swamp Fox”

· 2 more mutinies

· Lafayette, Wayne and Von Steuben combine forces

· Congress appoints Peace Commission: Franklin, Jefferson, Jay and Laurens

· French fleet arrives- defeats British fleet- Cornwallis is now cut off

· Washington sieges Yorktown

· Loyalists leave New York for Nova Scotia, Canada 

· Peace talks begin in Paris

· Congress adopts Great Seal of USA

· Lingering battles with Indians

· Last official battle of Revolutionary War in South Carolina

· Washington talks officers out of rebellion saves democracy

· Congress declares an end to the war
· Washington farewell address
· Voluntarily resigns- unprecedented in history




Input Chart:

American Revolution Timeline
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	Point to at least 3 events that made an impact on the outcome of the war for independence.
	Was the war won based on victories and defeats in battle alone?
	When Cornwallis surrendered, was it a result of being cut off from supplies or having nowhere to turn?
	Who is one patriot that greatly impacted the events of the American Revolution? Why?


	

	Evaluate

Appraise, argue, assess, attach, choose, compare, defend, estimate, judge, predict, rate, select, support, value, evaluate
	Show me on the timeline an example of a patriot who stood up for what he/she believed in.
	While the American soldiers camped at Valley Forge do you think they believed they could win the war?
	In your opinion did either the help of France and Spain or the training of the troops during Valley Forge help the Americans to win?
	What is one event that made a significant impact on the course of the war? Why?
	

	Analyze

Analyze, appraise, calculate, categorize, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, experiment, question, test
	Trace a difference between the two armies.
	Which side was victorious after the Battle of Bunker Hill?

Did the colonists defend with rocks and bayonets?
	Did General Washington take over the army before or after the Battle of Bunker Hill?
	After the Battle of Bunker Hill, who was favored to win the war?
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	Locate the portrait of a firebrand.

Where on the timeline did minutemen gather after ‘the call to arms’?
	Did war begin after the first ‘shot heard ‘round the world’?
	Was the decision to elect George Washington as commander in chief of the army made at the 1st or 2nd Continental Congress?
	What were the results of the Battle of Lexington/Concord?
	 

	Understand

Classify, describe, discuss, explain, express, identify, indicate, locate, recognize, restate, review, select, translate
	Locate some luxuries imported into the colonies.
	Did they decide to boycott as an act of opposition?


	Were the colonists upset because goods were too expensive or because they had no vote to decide about the taxes?
	Why were the colonists upset and boycotting British goods?
	

	Remember

Arrange, order, define, duplicate, label, list, name, recognize, relate, recall, repeat, reproduce
	Point to the Boston Tea Party.
	Did the 13 colonies get taxed on goods like paper, books, tea and luxuries? 
	Were laws passed down by England or Spain?
	Recall what country was controlling the 13 colonies.
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American Revolution

Triangular Trade Route:

http://www.eduplace.com/kids/socsci/books/applications/imaps/maps/g5s_u3/
http://en.wikipedia.org/wiki/Triangular_Trade
http://www.landofthebrave.info/triangular-trade.htm
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http://www.kidport.com/reflib/usahistory/americanrevolution/battles.htm
Timeline of American Revolution:

http://www.socialstudiesforkids.com/articles/ushistory/revolutionarywartimeline.htm
http://theamericanrevolution.org/TimelineDetail.aspx
George III vs. George Washington:

http://www.kinggeorgeiii.com/
http://www.history.com/topics/george-iii
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http://www.biography.com/people/george-washington-9524786
http://www.mountvernon.org/meet-george-washington/biography-and-influence
http://schools-wikipedia.org/wp/g/George_Washington.htm

ACTION PLAN:  AMERICAN REVOLUTION
FREEDOM FOR WHOM?
I. Graphic Organizer:  Lack of Freedom in America/Marginalized People

II. Brainstorm possible causes and solutions to the problem whole class

III. Small group practice:

a. Choose one people group (i.e., homeless, AIDS patients, disabled, etc.) and one solution that would “restore” freedom; contributing to their overall health and wellbeing as a U.S. citizen.  Write a plan of action for you and your team with well-explained reasons for the proposed solution.

b. Develop a creative way to present your action plan to the class.


· AMERICAN REVOLUTION-NARRATIVE
SYBIL LUDINGTON


At eight or nine by the clock, that evening, a tired, muddy horseman reached Colonel Ludington’s home with the news.  British soldiers had taken Danbury and, in a drunken frenzy, were burning all homes occupied by Patriots.  But, what to do, thought the Colonel, his regiment was disbanded, its members at their homes, some, very far away.  It was April, planting season, and the farmers needed to tend their fields and were granted leaves to get their farm work done.  He must stay to muster the men as they came and the messenger was too exhausted to go any further.  In this emergency, he turned to his daughter, Sybil, who a few days before had passed her sixteenth birthday.  He bade her to take a horse, ride for the men and tell them to be at his house by daybreak.


As Sybil ran for the barn, carrying the trousers she would change into, the pitch-black night closed down like a shutter.  There followed a slight struggle with the horse, Star, for it was dark, wet, and cold and he objected.  Off they went, Star picking up a little as he warmed up.   They rode for what seemed to be a very long time.  The rain started down in earnest.  Was that Jake Hunter’s farm on the left, she wondered?  No, only the Gillette’s.  She rode Star up to the window, no matter that she tramped on the flowers, and hammered on the window with her fist.  The door swung open and there was Mrs. Gillette.  “Father sent me to carry warning,” she began politely in a nervous voice.  “That you gal, at this time of night?  Hitch your horse and git on in here,” said Mrs. Gillette.


Sybil took a deep breath and tried again in a firmer voice.  “The British are burning Danbury.  Tell Mr. Gillette that the troops are to muster immediately.  Women and children need to be ready to bundle up valuables and drive away the livestock if the redcoats come this way.  Please spread the word to your neighbors.”  With that, Sybil rode off, hoping that Mrs. Gillette believed her.


Only a short ride to the next farm.  The house was dark, should she waken them?  Then she remembered that Jake Hunter was a corporal and she was on military business.  She hammered on the shutter and yelled loudly, “Rouse, rouse, the British are burning Danbury.”  Jake’s head peaked out from a window, “That will mean a mustering,” he said.  “I’ll tell my neighbors.”  Sybil rode off with a sense of relief, Jake would know what to do and tell the nearby neighbors.  Sybil rode off in a different direction, she urged Star to go faster and faster.  This was going to take forever.  Thank goodness she had changed to trousers; by now her skirts would have been a cold, sodden mass; as it was, the shawl over her head slapped in a wet lump against her chest, carried water like a gutter along her leg; and when it was caught by a tree, she let it go.  She could scarcely get wetter.

The next two households were wakened with no trouble, but at the next farm, Mrs. Oppenshore utterly refused to waken her deaf husband.  “There have been a sight too many musterin’s.   A man’s got a duty to his farm.  Probably a false alarm anyway.”  Upset with the woman, Sybil tried again, “Danbury’s burning”, she started.  “Let the Danbury folks fight’em”, she replied.  Sybil was so angry she said, “The redcoats are likely finished there by now and starting to march here.”  “Redcoats comin’ here?  Timothy wake up, redcoats are coming”.  Sybil didn’t wait, off she rode.


Mile after mile, farm after farm, she and Star went.  She patted him.  Good boy, she said, “We couldn’t have done it without you.  It isn’t every yearling that can ride like this at night.”  Star snorted as if he agreed.  Was the rain easing?  She hoped so, she still had half the ride to go.  She shivered with the cold and wet.  She hoped that Star could indeed hold out.  Two more farms roused and then the lake glimmered on her right.  She knew she was to turn here, she hoped she found the correct turn.  This was the least settled, the most terrifying stretch on the whole route:  no clearings, no farms, just a few squatter and trappers living in small ill-built cabins.   With murmurings and a gentle hand, she steadied Star to a safer pace.  “We’re important, Star, if you break a leg, the British may catch people in their beds.”  Behind her, she knew, people were now ready, bonfires being lit, ammunition readied, livestock and valuables being hidden.  


But before her, nothing but darkness, sleep, unreadiness.  No, for there was a glow ahead, a glow of a firelight through the trees.  Soldiers, mustering, perhaps, to march to the Ludingtons’, had kindled a small blaze?  But it seemed unlikely.


Whoever they were they must be told.  She turned Star off the road, headed him in the direction of the bonfire, and left it to him to thread his way between the rocks and undergrowth.


She could see six men or thereabouts.  And horses.  And, yes, firearms were propped beside the seated men as they warmed themselves at the blaze.   


But no man with farming to do would be awake and camped out in the open at this time of night, and the British could scarcely have reached here as yet.  It was relief to see that the men wore no colored uniform.  Which made it likely they were militia.  


She was near enough now to shout.  And was just about to, when a stone turned under Star’s hoof and went rattling down a short slope.  A man sprang up from the fireside and grabbed his musket.  


Sybil jerked tight the rein.  The appetizing odor of roast mutton had reached her.  And there, slowly turning on a greenwood spit beside the fire, was the best part of a stolen sheep.  


Not British, not militia, these men.  They were thieves and robbers, cowboys or skinners.


Desperately she turned the yearling; and eyes blinded by the firelight, headed him back into the darkness.


A chorus of shouts.  The cutthroats were after her.  


There was no knowing what these outlaws would do if they caught her.  And if they captured her, who would spread the alarm?  Her safety, Star’s safety, was nothing beside the safety of the whole countryside.


She had a hundred paces’ start.  Add a few moments while the cutthroats were catching and saddling their horses.  If only she could gallop, gallop, lose herself in the darkness.


But here under the thick trees there was no chance even of picking her direction.  And at every panic attempt to make for the road, boulders, a streambed, giant tree trunks, headed her off.  Star stumbled and slipped at a scrambling walk.  She was lost, but in a moment she was glad of it.  


For from eastward in the probable direction of the road came the wrathful shout of voices.  “Headed south, I cal’late.”


“No north.  Or I’d have seen him.  You might ha’ let him past.”


So they had taken her for a man?  That was somehow encouraging.


But how lucky that she hadn’t got down to the road and been caught between the two lots of skinners.  When it served their turn these outlaws murdered as freely as they robbed, and they wouldn’t think twice of putting a musket ball into an unlucky witness who had caught them roasting that stolen sheep.  


She pulled up Star and waited a moment, listening.  No sound but the creak of the saddle to Star’s wearied breathing:  and he, the darling, was listening too, head up, ears pricked.  Then she caught a sound, a man’s footfall;  faint though it was, she was sure of it.  Not that she could hear each step.  But a stone rolled, a sodden twig snapped.  It came no nearer, seemed to retreat.

In the tenseness of her waiting, moments seemed hours; as long as she was silent she was safe.  But someone must carry the call to arms; she couldn’t wait here till daylight, when the skinners would have moved off.  And which way were they going?  North or south?  If only she knew.
Twice the yearling nearly fell and all but pitched her off in his efforts to recover balance.  She dismounted and tried to lead him; that might be easier for Star, but it was harder, a heap harder, for Sybil.  Slipping and sliding over wet leaves, wedging a foot between rocks, blundering into tree trunks, she could have cried with sheer fatigue and vexation.  And every moment of delay might be bringing the enemy closer, closer; while militiamen, badly needed, slumbered in their homes.  


Frightened she was now, and she would admit as much after that meeting with the skinners.  It called for all the courage she could lay hand on to ride in off the road and rouse the next farm.  At Ben Hasbrouck’s, at the turn of the road, they set her on her new direction, and surprised her by telling her it was no later than midnight, when she had thought the dawn itself must be close.  But more than half her ride was over; Star, who had gone lame for a while, had only caught a stone in his hoof, and once she had that out, he was striding out as gallantly as before.  Never, as long as she lived, would she forget how brave, how helpful he was.  If ever there was a good patriot, it was Star this night.  Heavens, how tired she was!  Every muscle ached, and legs and even arms were bruised from floundering around among those rocks.  But strangely enough she had never been happier in her life, though she didn’t know it herself till she found herself singing.


A mile or so later and with a good hour’s ride still ahead of her, her troubles were already over; someone riding from the opposite direction had already spread the alarm.  First there were lighted houses; then there were armed men, in twos and threes, striding on grimly to muster for defense, to fight for freedom.  They gave her a shout and some gave her a cheer as Star, spurred on by excitement, galloped past.  Soon she was traveling among a little group of horsemen, men who had come from farther west.  


The procession grew till there must have been a score or more, pounding the road like a troop of cavalry.  Inspired by the other horses, excited perhaps by the two or three lanterns, Star threw up his head proudly and stretched his pace.


Into the Ludington lane, down past the mill, which had been flung open to shelter those who couldn’t squeeze into either house or barn.  Constant scurrying to and fro, the rumble of men’s voices, the sharp bark of orders from officers:  Sybil had seen and heard it all before, but this time she was a part of it.  She had received her orders and carried them out like a soldier.

At the gate someone took Star and offered to stable him.  Reluctantly she surrendered him.  ‘Twas like giving up part of herself.  “Best rub him down,” said Sybil.  “He’s done a long ride.”  The gathering at the house door made way for her.

“Here she is, Colonel.  Here’s your aide, sir.”  And Father himself threw down his quill and, in full regimentals, rose from the table to greet her and hear her report, just as he would for a soldier.  This surely was the proudest moment of her life.


Adapted from: Sybil’s Night Ride by Karen B Winnick
Input Chart:    Narrative Input: Sybil Ludington

Grade Level:     5th
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	Point to something or someone that slowed Sybil down on her ride.

	Does this picture show Sybil’s bravery?

	Infer, what motivated Sybil to respond when she saw a need?  Did she believe in freedom for the colonists or desire to be a hero?
	How would you respond during the time of the American Revolution to defend the cause of freedom?

	

	Evaluate
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	Locate some points in the story that show the results of Sybil’s ride.
	Do you think the militia would have mustered if Sybil did not ride out?
	Would a riding companion or the time of day have made a difference in Sybil’s ride?
	What would have made Sybil’s ride easier?
	

	Anaylze
Analyze, appraise, calculate, categorize, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, experiment, question, test
	Show me a characteristic of Sybil that is unlike another person who rode out to warn the militia, Paul Revere.

(show pictures of Paul Revere)
	Does Sybil’s age make a difference in her ability to perform this job?
	Analyzing these pictures, do you think either Paul Revere or Sybil Ludington had a more challenging ride? How did you arrive at your conclusion?
	Compare and contrast   Sybil Ludington and Paul Revere in their roles to warn the militia.
	Who do you think is more deserving of the title of hero, Sybil or Paul Revere?  Support your opinion with clear evidence.  
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	Identify the place in the story where Sybil wanted to give up.
	Did Sybil make a mistake when she turned off the road to see who was around the bonfire?
	Did Sybil know she was nearing the end of her ride when she noticed how tired and bruised she was or when she noticed other horseman joining her?
	How would you have responded when spotting the skinners in the forest?
	 

	Understand
Classify, describe, discuss, explain, express, identify, indicate, locate, recognize, restate, review, select, translate
	Show me some of the places Sybil rode.


	Did Sybil have to get off her horse during the ride?

Cite evidence.
	Was Sybil frightened along her ride by skinners/robbers or because she was caught by the British?
	Summarize the major events in this narrative.

How did some of the colonists respond to Sybil’s warning?
	

	Remember
Arrange, order, define, duplicate, label, list, name, recognize, relate, recall, repeat, reproduce
	Point to Sybil’s horse, Star.

Locate the thieves and robbers Sybil met on her journey.
	When Colonel Ludington asks Sybil to take her horse and ride to warn the men, how does she respond?
	Is this Sybil’s father or Paul Revere?

(refer to picture file cards)
	Recall the tasks Sybil had to perform  on her journey.
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Beginning Causes: Stamp Act and Townshend Acts


In order to pay for the French and Indian War, England decided to start taxing the colonies to pay for the heavy expenses.  The Stamp Act of 1765 was the first time England had levied a direct tax on the colonies without their participation.  This tax was put on all legal documents, newspapers, almanacs, playing cards, and many other things.  For the first time, colonists started to use the phrase, “no taxation without representation!”  They called for a boycott of British goods.  The Stamp Act was eventually repealed by England in 1766 but replaced with other burdensome laws and taxes in the colonies. 



In May 1767, the English Parliament enacted the Townshend Acts which taxed many goods and allowed British soldiers to examine ships without due cause.  This caused merchants from North to South in the colonies to agree on nonimportation agreements where they promised to stop importing British goods.  These Acts also caused colonists to form small groups to protest, like the Sons of Liberty.  The Sons of Liberty were firebrands, or radicals, who relied on violence and intimidation to move the cause forward. The Daughters of Liberty organized women to make clothes and goods from American materials rather than buy British goods.  Samuel Adams, a firebrand, encouraged the boycott when he wrote a circular letter in 1768 calling for colonial cooperation.  This infuriated Great Britain and prompted the occupation of Boston by British troops in 1768. 


Cities with shipping ports like Boston and New York were at the center of activity. Britain sent soldiers to the customs houses there to make sure that people paid their taxes.  Americans hated the fact that the soldiers were always there.  On the night of March 5, 1770, colonists gathered in front of the customs house in Boston.  They began to call the soldiers names (like lobsterbacks) and throw snowballs.  Suddenly, the soldiers fired into the crowd and five people were killed.  Among them, was a black sailor named Crispus Attucks who was part of the Sons of Liberty.  The Bostonians called this the Boston Massacre and wrote about it to other colonies.  The Boston Massacre caused committees of correspondence to form throughout the colonies.  These were formal groups of people chosen to write to other colonies to keep them informed of British actions.  These committees became important tools of protest for all the colonies.



John Adams, a Boston patriot, and later president of the United States, defended the British soldiers in court and most were found to be innocent.  By coincidence, on the same day as the Boston Massacre, England repealed the Townshend Acts.  The colonists were happy about this, but still nervous about England’s claim that they could tax whatever they wanted to.


· Baker, K. (2010).  America: The Story of Us. Melcher Media.
· Timeline of the Revolutionary War. US History. Retrieved September 18, 2013, from http://www.ushistory.org/declaration/revwartimeline.htm
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Boston Tea Party 


In 1773, the British Parliament passed the Tea Act.  A British tea company was in trouble financially and Parliament said they could sell tea to the colonists for less money, but the colonists would have to pay taxes on the tea.  Even though the tea would be cheaper than before, the colonists felt that this was Parliament’s continued effort to tax them without representation.  The Daughters of Liberty led the boycott.  They served coffee or tea made from raspberry leaves, called “Liberty Tea”.  In November, 1773, three ships loaded with British tea came into Boston Harbor.  The governor insisted that the ships unload its cargo.  Sam Adams, a local patriot who formed and led the Sons of Liberty, demanded that the ships leave the harbor.  The governor refused. On December 16, 1773, Adams led a group of men disguised as Mohawk Indians, aboard the ships.  They split open the tea chests and dumped the loads of tea into Boston Harbor.  This was called the Boston Tea Party. 


King George III of England was so angry at the Boston Tea Party and believed that the Americans must be forced to submit.  In 1774, Parliament, encouraged by the king, passed four Coercive Acts, which the colonists called the Intolerable Acts.  

1st Parliament shut down the port of Boston until residents paid for the destroyed tea.  No ship could enter or leave.

2nd Parliament forbade the colonists of Massachusetts to hold town meetings without the governor’s permission.  In the past, they could hold them whenever they wanted.

3rd any British officer accused of a crime, would have the right to be tried in England, not in the American colonies.  Thus, they could avoid punishment.

4th Parliament passed a Quartering Act, requiring colonists to house and feed British troops in their own home.  


The colonists were so angry at these acts, that the leaders called for the First Continental Congress in Philadelphia in September 1774.  All of the thirteen colonies except Georgia sent delegates.  The leaders agreed to support Massachusetts in defying the Intolerable Acts through boycott.  They wanted Parliament to recognize the rights of Americans, but were not ready to declare independence.  Secondly, the Congress agreed they needed a militia, or army of citizens for emergencies, for each colony.


· Ayers, Edward L. (2004).  American Passages: A History of the United States. Thomson Wadsworth.
· Timeline of the Revolutionary War. US History. Retrieved September 18, 2013, from http://www.ushistory.org/declaration/revwartimeline.htm
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Lexington/Concord

In Boston, they were already prepared to resist.  Militia volunteers, known as minutemen, were able to assemble quickly and trained regularly.  In 1775, British General Gage heard that the patriots had a large store of arms and ammunition in Concord, a village outside Boston.  He set out to capture the weapons.  However, the Sons of Liberty were watching and set out two lamps from the Old North Church in Boston.  Across the river, Paul Revere and William Dawes escaped the city to raise the colonial militia and alert leaders Sam Adams and John Hancock who were staying at Lexington.  They rode from farm to farm calling to the minutemen, “The British are coming!”  

The redcoats reached Lexington, near Concord, the morning of April 19, 1775.  There they were met by 70 armed militia and minutemen.  The British ordered them to leave and the minutemen, led by Captain John Parker, refused.  As the British advanced, a shot rang out.  This became known as the “shot heard ‘round the world” because it was the beginning of the revolution.  When the shots ended, eight colonists were left dead and one British soldier was wounded.



The British pushed on to Concord.  Finding no weapons there because they had already been hidden, they turned back to Boston.  But, on a bridge outside Boston, they met 300 minutemen.  Shooting broke out and the British were forced to retreat.  As they withdrew, the farmers took deadly aim from behind trees, walls, rocks and buildings.  Local women fired on the British from their windows.  By the end of the day, 73 redcoats had died and 200 were wounded or missing.  Massachusetts counted 49 killed and 43 wounded.  The British were stunned!  How could untrained farmers beat the best trained army in the world?



In the days that followed the battles of Lexington and Concord, the New England colonies went to arms and over 20,000 volunteers streamed in.  American troops besieged General Gage’s redcoats in Boston.  By May, 1775, the American forces surrounding Boston numbered about 17,000.


Another group of rebels, called the Green Mountain Boys of Vermont, led by Ethan Allen, marched on British Fort Ticonderoga.  They surrounded and defeated the soldiers and took all the cannons and supply of gunpowder. They carefully transported it back to Boston to help the patriots.  

In Boston, Colonel Prescott led 1,200 minutemen to build defenses on a hill overlooking Boston known as Bunker Hill.  From this hill, the rebels could bombard the town and British ships in Boston Harbor.  By mistake the men also built trenches and defenses on Breed’s Hill closer to the British position.  From there, they held off 2,400 redcoats, led by General William Howe, as they advanced in formation up the hill three times.  By the time the third wave of British charged the hill, the Americans were running low on ammunition and had to resort to hand-to-hand fighting with bayonets and stones.  The British eventually took the hill, but at a great cost.  More than 40 percent of their soldiers were killed or wounded.  Both sides realized that this war would not be easy on either side.


· Ayers, Edward L. (2004).  American Passages: A History of the United States. Thomson Wadsworth.

· Timeline of the Revolutionary War. US History. Retrieved September 18, 2013, from http://www.ushistory.org/declaration/revwartimeline.htm
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Winter at Valley Forge 1777-1778

In 1777, prospects for the American cause were poor.  The troops needed food, their pay and equipment.  Washington lost more encounters with the British in Pennsylvania at Germantown and Brandywine Creek.  In the same year, the British tried to strangle the Revolution by cutting the colonies in two.  They took control of the Hudson River, which ran through New York.  British general “Gentleman Johnny” Burgoyne tried to cut off New England and New York from the rest of the colonies.  The Patriots attacked from the woods and forced Burgoyne’s men, who had just taken possession of Fort Ticonderoga in New York, to march through swamps and forests.  It took the British Army 24 days to march through this rough terrain.  All this time allowed a Polish officer working with the Americans, Thaddeus Kosciusko, and the Continental Army to place cannons on the hills surrounding the valley and to summon all the militia.  By the time the British reached their destination, the Americans outnumbered the British and the British finally surrendered.  The Americans scored a victory in the Battle of Saratoga.  This battle was important because it helped convince the French and other Europeans to send aid. It showed that Americans could win battles and it was a significant morale boost.  


In the winter of 1777-1778, Washington’s army camped at Valley Forge in Pennsylvania.   It was cold, and many had no shelter, no warm clothes, and little food.  There was little money for supplies and one out of five soldiers had no shoes at all. Many soldiers contemplated desertion as numerous diseases spread throughout the camp, costing the lives of 2,500 men.  But American spirits did not give out.

Several people had important effects on this period of low morale. Martha Washington came and assisted the soldiers.  She organized a campaign for supplies that the soldiers desperately needed.  Along with Benjamin Franklin’s daughter, they collected 2,200 shirts and 400 pairs of stockings for the freezing men.  

A general from the European country of Prussia joined Washington.  Baron von Steuben wrote a training manual and began quickly to train the troops.  He helped turn the ragged, half-starved militia into a trained army. The Marquis de Lafayette, a nineteen year old French officer, wrote John Hancock asking if he could volunteer. Because he was wealthy, he brought money, supplies and influence from France. Lafayette won Washington’s trust and became a major general on Washington’s staff. Lafayette fought bravely for equality and liberty.  When spring arrived, the American forces, though in tatters, had endured. Now the Continental Army was ready to fight. Professionalism, confidence and pride marked those who had survived the ordeal of Valley Forge.


On May 6, 1778, the army celebrated the announcement of the alliance with France.  This change in the course of the war, prompted the British to evacuate Philadelphia and return to New York.  Hearing of the British departure from the city, Washington and the army left Valley Forge in pursuit.  Nine days later, the Continental Army intercepted the British at the Battle of Monmouth.  Fighting through extreme heat, the army’s training showed as it battled the British to a draw.  

Like the Continental Army, the American navy was also poorly equipped compared to the British navy.  The first major naval battle was very important.  One strong patriot made a big difference.  John Paul Jones, in his ship named the Bonhomme Richard, (in honor of Benjamin Franklin’s Poor Richard’s Almanac) faced a huge British warship in September 1779.  The British ship pounded the American ship leaving it in shreds.  When asked if he wished to surrender, Jones replied “I have not yet begun to fight!”  After three hours of the worst fight on the sea, the British ship finally surrendered.


After Saratoga, the British made a new plan.  They knew that fewer Patriots and more Loyalists lived in the southern colonies than in the northern ones.  As a result, the British moved the war west and south.

Along the northwestern American frontier the war was also being fought.  Bernardo De Galvex, governor of Spanish Louisiana, supported the Americans by opening up the port of New Orleans for American trade, ending trade with Britain, and giving money and supplies to patriots such as George Rogers Clark.  Clark served as leader of the Kentucky militia where fighting devastated the backcountry.  With very few men and under terrible conditions, Clark took Fort Vincennes twice from the British.  This greatly weakened British influence in the Northwest Territory


· American Revolution: Winter At Valley Forge. About. Retrieved September 18, 2013, from http://militaryhistory.about.com/od/battleswars16011800/p/valleyforge.htm
· Timeline of the Revolutionary War. US History. Retrieved September 18, 2013, from http://www.ushistory.org/declaration/revwartimeline.htm
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EXPERT GROUP

Winning the War-Battle of Yorktown


There were many important battles fought and several turning points that led to victory at Yorktown on October 17, 1781.  The Americans were poorly trained but owned their own guns, were fighting on their own terrain and were led by an experienced general, George Washington.  The British were well trained, had excellent weapons, supplies and uniforms but were fighting 3,000 miles from home.  Although the American army appeared to have several problems, they believed in the cause of freedom for not only themselves but for all mankind and future generations.  They showed perseverance and determination to the very end and secured the independence of a nation.



The Indians divided up in the war.  Some supported the British because they didn’t want more American settlers taking their land.  Others supported the Americans.  Spain at first was neutral, but in 1779, came into the war on the side of the Americans.  About 5,000 slaves fought in the Revolution.  By the end of the 1770’s, most Northern states had outlawed slavery, however, the Continental Congress refused to allow blacks to fight in the army.  The British offered freedom to any male slave who served the king.  This put African Americans in a difficult position and on both sides of the war.



By the early 1780’s, military matters in the South turned for the better.  In 1780, American forces had defeated the British at King’s Mountain, South Carolina.  In the following year, American commanders forced the British army under Lord Cornwallis to leave the Carolinas and retreat to Virginia.  Cornwallis soon found his armies trapped on the Yorktown peninsula.  With the French navy blocking the way, the British were unable to retreat by water.


Lafayette led American troops in containing the British on land.  To the north, combined American-French forces marched south from New York to Virginia.  On October 17, 1781, seeing that their position was hopeless, the British forces under Lord Cornwallis finally surrendered at Yorktown.  The fighting was over.


Two years later, in 1783, a formal peace treaty known as the Treaty of Paris, was signed.  It was an official agreement between America and England that recognized America as an independent nation.  It was ratified, or approved, by the Congress on April 15, 1783.



Many groups of people were the unsung heroes of the Revolution. They did not lead one event, rather they provided constant support.  Haym Salomon, a Spanish Jew who immigrated to New York from Poland, helped to negotiate war aid and gave all his money to the Cause.  He also spied for the Americans when the British occupied New York.  Women, like Deborah Sampson and Mary Hays (also known as Molly Pitcher), defended their homes, supplied food and clothing for the troops, and joined the army.   James Armistead was the first African American double spy who successfully spied for the Patriots.  He relayed much information about the British plans and weapons in 1781 under Lord Cornwallis and was instrumental in helping to defeat the British during the Battle of Yorktown.  Many people stayed true in very hard times and a few, very dedicated people made the difference in the Revolution.


· American Revolution: Battle at Yorktown. Retrieved September 18, 2013, from http://militaryhistory.about.com/od/americanrevolutio1/p/yorktown.htm
· Timeline of the Revolutionary War. US History. Retrieved September 18, 2013, from http://www.ushistory.org/declaration/revwartimeline.htm
· Hargrove, D.& Walling, D.(Eds.). (2007). We The People: The Citizen and The Constitution. Calabasas: Center for Civic Education.
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THE DECLARATION OF INDEPENDENCE

When in the Course of human events, it becomes necessary for one people to dissolve the political bands which have connected them with another, and to assume, among the Powers of the earth, the separate and equal station to which the Laws of Nature and of Nature’s God entitle them, a decent respect to the opinions of mankind requires that they should declare the causes which impel them to the separation.


We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Live, Liberty and the pursuit of Happiness.


That, to ensure these rights, Governments are instituted among Men, deriving their just Powers from the consent of the governed.


That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government, laying its foundation on such Principles, and organizing its powers in such form, as to them shall seem most likely to effect their Safety and Happiness.


Prudence, indeed, will dictate that Governments long established should not be changed for light and transient causes; and, accordingly all experience hath shown, that mankind are more disposed to suffer, while evils are sufferable, than to right themselves by abolishing the forms to which they are accustomed.  But, when a long train of abuses and usurpations, pursuing invariably the same Object, evinces a design to reduce them under absolute Despotism, it is their right, it is their duty, to throw off such Government, and to provide new Guards for their future security.


Such has been the patient sufferance of these Colonies; and such is now the necessity which constrains them to alter their former Systems of Government.  The history of the present King of Great Britain is a history of repeated injuries and usurpations, all having in direct object the establishment of an absolute Tyranny over these States.

McGraw Hill. (2000). A New Nation.  
THE MIDNIGHT RIDE OF PAUL REVERE

Listen, my children, and you shall hear

Of the midnight ride of Paul Revere, 

On the eighteenth of April, in Seventy-five;

Hardly a man is now alive

Who remembers that famous day and year.

Speaker 1:


He said to his friend, “If the British march


By land of sea from the town to-night,


Hang a lantern aloft in the belfry arch


Of the North Church tower as a signal light,-


One, if by land, and two, if by sea;


And I on the opposite shore will be,


Ready to ride and spread the alarm


Through every Middlesex village and farm,


For the country folk to be up and to arm.”

Speaker 2:


Then he said, “Good Night!” and with muffled oar


Silently rowed to the Charlestown shore,


Just as the moon rose over the bay,


Where swinging wide at her moorings lay


The Somerset, British man-of-war;


A phantom ship, with each mast and spar


Across the moon like a prison bar,


And a huge black hulk, that was magnified


By its own reflection in the tide.

Speaker 3:


Meanwhile, his friend, through alley and street,


Wanders and watches with eager ears,


Till in the silence around him he hears


The muster of men at the barrack door,


The sound of arms, and the tramp of feet,


And the measured tread of the grenadiers,

Marching down to their boats on the shore.







By Henry Wadsworth Longfellow
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Speaker 4:


Then he climbed the tower of the Old North Church,


By the wooden stairs, with stealthy tread,


To the belfry-chamber overhead,


And startled the pigeons from their perch


On the sombre rafters, that round him made


Masses and mowing shapes of shade,-


By the trembling ladder, steep and tall,


To the highest window in the wall,


Where he paused to listen and look down


A moment on the roofs of the town,


And the moonlight flowing over all.

Speaker 5:


Beneath, in the churchyard, lay the dead,


In their night-encampment on the hill,


Wrapped in silence so deep and still


That he could hear, like a sentinel’s tread,


The watchful night-wind, as it went


Creeping along from tent to tent,


And seeming to whisper, “All is well!”


A moment only he feels the spell


Of the place and the hour, and the secret dread


Of the lonely belfry and the dead;

Speaker 6:


For suddenly all his thoughts are bent


On a shadowy something far away,


Where the river widens to meet the bay,-


A line of black that bends and floats


On the rising tide, like a bridge of boats.

Speaker 7:


Meanwhile, impatient to mount and ride,


Booted and spurred, with a heavy stride


On the opposite shore walked Paul Revere.


Now he patted his horse’s side,


Now gazed at the landscape far and near,


Then, impetuous, stamped the earth,


And turned and tightened his saddle girth;

Speaker 8:


But mostly he watched with eager search


The belfry-tower of the Old North Church,


As it rose above the graves on the hill,


Lonely and spectral and sombre and still.


And lo! As he looks, on the belfry’s height


A glimmer, and then a gleam of light!


He springs to the saddle, the bridle he turns,


But lingers and gazes, till full on his sight


A second lamp in the belfry burns!

Speaker 9:


A hurry of hoofs in a village street,


A shape in the moonlight, a bulk in the dark


And beneath, from the pebbles, in passing, a spark


Struck out by a steed flying fearless and fleet:


That was all! And yet, through the gloom and the light,


The fate of a nation was riding that night;


And the spark struck out by that steed, in his flight,


Kindled the land into flame with its heat.

Speaker 10:


He has left the village and mounted the steep,


And beneath him, tranquil and broad and deep,


Is the Mystic, meeting the ocean tides;


And under the alders, that skirt its edge,


Now soft on the sand, now loud on the ledge,


Is heard the tramp of his steed as he rides.

Speaker 11:


It was twelve by the village clock,


When he crossed the bridge into Medford town.


He heard the crowing of the cock,


And the barking of the farmer’s dog,


And felt the damp of the river fog,


That rises after the sun goes down.

Speaker 12:


It was one by the village clock,


When he galloped into Lexington.


He saw the gilded weathercock


Swim in the moonlight as he passed,


And the meeting-house windows, blank and bare,


Gaze at him with a spectral glare,


As if they already stood aghast


At the bloody work they would look upon.

Speaker 13:


It was two by the village clock, 



When he came to the bridge in Concord town.


He heard the bleating of the flock,


And the twitter of birds among the trees,


And felt the breath of the morning breeze


Blowing over the meadows brown.


And one was safe and asleep in his bed


Who at the bridge would be first to fall,


Who that day would be lying dead,


Pierced by a British musket-ball.

Speaker 14:


You know the rest.  In the books you have read,


How the British Regulars fired and fled,-


How the farmers gave them ball for ball,


From behind each fence and farm-yard wall,


Chasing the red-coats down the lane,


Then crossing the fields to emerge again


Under the trees at the turn of the road,


And only pausing to fire and load.

Speaker 15:


So through the night rode Paul Revere;


And so through the night went his cry of alarm


To every Middlesex village and farm,-


A cry of defiance and not of fear,


A voice in the darkness, a knock at the door,


And a word that shall echo forevermore!


For, borne on the night-wind of the Past,


Through all our history, to the last,


In the hour of darkness and peril and need,


The people will waken and listen to hear


The hurrying hoof-beats of that steed,


And the midnight message of Paul Revere.
Date: ___________________
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AMERICAN REVOLUTION UNIT

HOME/SCHOOL CONNECTION #1

Tell your parents two things about the American Revolution (or War for Independence). Ask them if there have been any revolutions (or War for Independence) in any other countries that they remember.

Parent






Student

Date: ___________________
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AMERICAN REVOLUTION UNIT

HOME/SCHOOL CONNECTION #2

Tell your parents why George Washington was so important for American history.  Have them tell you about another hero they remember from history.  It can be from any country.  Sketch and write what they tell you.

Parent






Student

Date: ___________________
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AMERICAN REVOLUTION UNIT

HOME/SCHOOL CONNECTION #3

Retell the story of Sybil Ludington’s Midnight Ride for freedom.  Had they ever heard of her?  Sketch and write what your parents’ think of her story.

Parent






Student

Date: ___________________
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AMERICAN REVOLUTION UNIT

HOME/SCHOOL CONNECTION #4

Tell your parents about why the Declaration of Independence was important in the fight for independence.  Recite two parts of the Declaration of Independence to them.  Sketch and write their response to your words.

Parent






Student

Fecha: ___________________

Project GLAD®
UNIDAD DE LA REVOLUCIÓN AMERICANA
CONEXIÓN ENTRE ESCUELA Y HOGAR #1

Cuéntale a tus padres dos cosas acerca de la Revolución Americana (o la Guerra de Independencia).  Pregúntale si han habido otras revoluciónes (o Guerras de Independencia) en otros paises que ellos recuerdan.

Padres





Estudiante
Fecha: ___________________
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UNIDAD DE LA REVOLUCIÓN AMERICANA
CONEXIÓN ENTRE ESCUELA Y HOGAR #2

Cuéntale a tus padres porqué George Washington fue tan importante en la historia Americana. Pide que te cuenten acerca de otro heroe que ellos recuerdan de la historia. Puede ser de cualquier pais. Haz un bosquejo y escribe lo que te cuentan.

Padres





Estudiante
Fecha: ___________________
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UNIDAD DE LA REVOLUCIÓN AMERICANA
CONEXIÓN ENTRE ESCUELA Y HOGAR #3

Cuéntale a tus padres de Nuevo la historia sobre la Carrera por la Libertad de Sybil Ludington. ¿Lan oido mencionar?  Haz un bosquejo y escribe lo que tus padres piensan de la historia.
Padres





Estudiante
Fecha: ___________________
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UNIDAD DE LA REVOLUCIÓN AMERICANA
CONEXIÓN ENTRE ESCUELA Y HOGAR #4

Cuéntale a tus padres.porqué la Declaración de Independencia fue tan importante en la lucha para la independencia.  Recítale dos partes de la Declaración de Independencia.  Haz un bosquejo y escribe su respuesta a tus palabras.
Padres





Estudiante
Ngáy: ___________________
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Mỹ cuộc cách mạng đơn vị 

Trang chủ/trường học kết nối #1

Nói với cha mẹ của bạn hai điều về cuộc cách mạng Mỹ (hay chiến tranh giành độc lập). Yêu cầu họ nếu có bất kỳ cuộc cách mạng (hoặc chiến tranh giành độc lập) ở bất kỳ quốc gia nào khác mà họ nhớ.

Chữ ký phụ huynh





Chữ ký sinh viên
Ngáy: ___________________
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Mỹ cuộc cách mạng đơn vị 

Trang chủ/trường học kết nối #2

Nói với cha mẹ của bạn tại sao George Washington là rất quan trọng đối với lịch sử nước Mỹ.  Có họ cho bạn biết về một anh hùng họ nhớ lịch sử.  Nó có thể từ bất cứ nước nào.  Phác thảo và viết những gì họ nói với bạn.

Chữ ký phụ huynh





Chữ ký sinh viên
Ngáy: ___________________
Project GLAD®
Mỹ cuộc cách mạng đơn vị 

Trang chủ/trường học kết nối #3

Retell câu chuyện của Sybil Ludington nửa đêm đi cho tự do.  Họ đã bao giờ nghe nói về cô ấy?  Phác thảo và viết những gì cha mẹ của bạn nghĩ về câu chuyện của cô.

Chữ ký phụ huynh
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Ngáy: ___________________
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Mỹ cuộc cách mạng đơn vị 

Trang chủ/trường học kết nối #4

Nói với cha mẹ của bạn về lý do tại sao tuyên ngôn độc lập đã được quan trọng trong cuộc đấu tranh cho độc lập.  Đọc hai phần của tuyên ngôn độc lập với họ.  Phác thảo và viết phản ứng của họ đến từ ngữ của bạn.

Chữ ký phụ huynh
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THE DECLARATION OF INDEPENDENCE

When in the Course of human events, it becomes necessary for one people to dissolve the political bands which have connected them with another, and to assume, among the Powers of the earth, the separate and equal station to which the Laws of Nature and of Nature’s God entitle them, a decent respect to the opinions of mankind requires that they should declare the causes which impel them to the separation.


We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Live, Liberty and the pursuit of Happiness.


That, to ensure these rights, Governments are instituted among Men, deriving their just Powers from the consent of the governed.


That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government, laying its foundation on such Principles, and organizing its powers in such form, as to them shall seem most likely to effect their Safety and Happiness.


Prudence, indeed, will dictate that Governments long established should not be changed for light and transient causes; and, accordingly all experience hath shown, that mankind are more disposed to suffer, while evils are sufferable, than to right themselves by abolishing the forms to which they are accustomed.  But, when a long train of abuses and usurpations, pursuing invariably the same Object, evinces a design to reduce them under absolute Despotism, it is their right, it is their duty, to throw off such Government, and to provide new Guards for their future security.


Such has been the patient sufferance of these Colonies; and such is now the necessity which constrains them to alter their former Systems of Government.  The history of the present King of Great Britain is a history of repeated injuries and usurpations, all having in direct object the establishment of an absolute Tyranny over these States.

Found Poetry from:  A New Nation McGraw-Hill
American Revolution Writing Prompt

George Washington

From 1775-1783, American colonists led a war against their mother country, Great Britain.  This war would lead to the beginning of a new country, the United States of America.  The American leaders of this war are called the Founding Fathers.  George Washington is called the “Father of the Nation.”

Today, some historians think that America’s early leaders played major roles in the American Revolution.  These historians think that without individuals such as George Washington, the British colonies in America would have never gained their independence.  Others think the Founding Fathers were just in the right place at the right time.  They think that events such as the Boston Tea Party paved the way for the American Founding Fathers to start a new country.

Based on the evidence, was George Washington greatly responsible for founding the United States of America?  If George Washington was not greatly responsible for the founding of our country, then who or what was?

(De Gree, John. American History: From the American Revolution to 1914. Take a Stand Publications, 2006.)

DIRECTIONS:
In your response, be sure to clearly state an opinion through the use of a thesis statement.  You must provide at least three reasons to support your opinion and link them together using words and phrases (i.e., for instance, in addition, consequently, specifically).  Provide a conclusion which restates your thesis and proves your point.
This essay has six assignments due when submitting your final draft:



Writing Rubric

Multi-Paragraph Essay Grading Rubric

Grading Scale



4
Exceeds Standards



3
Meets Standards



2
Approaching Standards



1
Below Standards



0
Nonexistent


Yes/No

I. Thesis Statement:


Does it persuasively answer the question?






Score ________
II.  
Evidence Used:


Are three or more relevant reasons shared that support the thesis?






Score ________
III.  
Evidence Explained:



Is the evidence explained correctly and persuasively?






Score ________
IV.  
Use of phrases, clauses and transitions:



Is there a link of ideas through the use of specific phrases?






Score ________
V.  
Conclusion:



Does the evidence strengthen the topic sentence?






Score ________
VI.  
Prewriting Activities:



Are all prewriting activities included and attached to the final?






Score ________


 
       Total Addition of Scores
= 

  
X 5





         Score
= 




  Spelling or Grammatical Errors
–
________




Final Score
= 


Sample Graffiti Wall Questions:

American Revolution (5)
1. Who was an influential person that impacted the American Revolution?  Write a brief summary describing that person and their contributions.
2. Please respond with True or False.  Explain your answer.

The British Army was poorly trained and lacked supplies.

3. Please respond by recording if this statement is a fact or opinion. Explain how you know.

George Washington was the perfect leader of the Continental Army because of his integrity and trustworthiness.

4. Make a quick graphic organizer including at least 5 events that led to the Battle of Lexington and Concord and the beginning of the Revolutionary War.
5. What was the price of freedom during this time period in our country’s history?  List a couple examples we have discussed.

6. Read the sentence and then fill in the blank with the correct fact.

The Continental Army experienced a boost of morale after General Washington led a surprise attack against Hessian soldiers the day after Christmas in 1776.  This was known as 
____________   ______________   __________________.

7. Describe one turning point of the Revolutionary War and why it was considered a turning point.

8. Select the correct response below: This key patriot was instrumental in writing pamphlets, poems and plays that encouraged colonists to resist British control and taxes.

A. Crispus Attucks

B. Mercy Otis Warren

C. Patrick Henry

D. Benjamin Franklin

Teacher Generated Test:

American Revolution (5)

Use the word bank below to complete the statements and answer the questions.
John Adams

Nathan Hale

taxation

Sons of Liberty

Boston Massacre
William Dawes
John Paul Jones
1st Continental Congress
1. Before his famous execution, ______________ said, “I regret that I have but one life to lose for my country!”

2. If it had not been for the recommendation of _____________________, George Washington may not have taken charge of the continental army to help lead the American colonies to victory and independence.

3. Further boycott of English goods, as well as committees of correspondence, were just a few of the results from the ____________________________.

4. General Gage ordered a seize of colonists weapons and an arrest of patriot leaders, but Paul Revere and _______________________ rode out ahead to Lexington and warned Samuel Adams and John Hancock before the British arrived.

5. This naval fighter defended his frigate to the hilt and said, “I have not yet begun to fight!” ______________________.

6. Many colonists did not desire independence from Great Britain but merely wanted their voices to be heard when they called for “no _________________ without representation.”

7. Men, known as ______________________ were firebrands, or radicals, who organized resistance to the Stamp Act.  They often used violence and intimidation to gain support for the boycott.

8. The purpose of the _______________________________was to decide on the best response to the actions of the British government, in which members agreed to impose a ban on trade with Great Britain.
True or False.  Explain your answer.

   9. The British Army was poorly trained and lacked supplies.

  10.  Nathan Hale said the following upon being hanged for treason: “I regret that I have but one life
         to lose for my country.”

Multiple Choice

11. This battle was considered the turning point of the war:

a. Battle of Yorktown



b. Battle of Bunker Hill


c. Battle of Saratoga



d. Surprise attack on Hessian soldiers.

12. The purpose of Committees of Correspondence was:


a. to spread news throughout the colonies
b. to declare independence


c. to meet to discuss British rule

c. to raise money for weapons


Short Answers: Please write in complete sentences.
13. What were the reasons for writing the Declaration of Independence?

14.  Compare and contrast George Washington and the continental army with George III and the 
       British army.  Be sure to include a minimum of two similarities and two differences using    

       comparative language.

15.  What does freedom mean to you?  Thinking about the price that was paid for freedom 
through the American Revolution and that freedom was fought for all (men and women, slave and foreigner), how can you defend the cause of freedom today?
Writing Prompt:

Write an informational, expository three paragraph essay about one of the important events of the Revolution we studied (Boston Tea Party, Battle of Lexington/Concord, 2nd Continental Congress, Valley Forge, Battle of Yorktown).  Be sure to include factual information using all of the categories of the process grid (date, causes, people involved, actions, and results).

Performance-Based Assessment:

Pretend you are a significant patriot during the time of the Revolution.  You oppose all taxes and are in favor of independence.  Together with your team, you must create a letter, poster, dramatic performance/script, painting, sculpture or some other creative representation to communicate the desire to be free from England.  Each student must have an active role in the project and share in the presentation.  
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*Objective of Action Plan:


This action plan is a working graphic organizer to be constructed with the students as the topic develops.  Students will explore the conceptual meaning of freedom and then relate it to various people groups today to discover if it is indeed truly experienced.


Due to the nature of this kind of graphic organizer and its use within a Project GLAD unit, an ELD Review matrix may or may not be used to reinforce CCSS/ELD benchmarks.
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CCSS(5): Writing


Write opinion pieces on topics or texts, supporting a point of view with reasons and information.


Introduce a topic clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose.


Provide logically ordered reasons supported by facts and details.


Link opinion and reasons using words, phrases and clauses.


Provide a concluding statement to the opinion presented.
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